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ABSTRACT

This paper reporls resulls [rom a survey of 13,660 ITong Kong primary school students. The
purpose ol the study was to asscss students” level of sell~e(Ticacy in applying life skills across
four domains comprising academic development, personal development, social development,
and career development, Students’ level of sclf-cfficacy in applying lile skills was then
analysed in velation to salient student characteristics. Findings indicated that the students
perceive themselves to possess positive efficacy in applying life skills across the four domains.
Students in the primary four had higher scores in self~efficacy than those in .5 and P.6. Girls
appeared more confident than boys in their own ability to apply personal, social, academic, and
career and lalent development skills. The findings also indicated that interpersonal
relationships within school, including students” relations with class-teachers, subject teachers,
and other students, are associated signilicantly with students’ self-efficacy in applying life

skills in all areas,

Key Words:  sell~efficacy; life skills; adolescent; Chinese; carcer development; (alent

development
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INTRODUCTION

In many part of the world, there is growing interest in the concept of ‘cducation for life’.
Students are now expeeted to master a set of generic transferable skills o enhance their
functioning in various life roles such as learners, friends, siblings, parents, workers, and
citizens (Fducation Commission, 2002; Gysbers & Hendersen, 2000). A students “life skills’
comprisc a set of everyday competencics that facilitate academic progress, personal and social
development, and carcer planning (Yuen el al., 2003). Bandura’s self-elficacy theory provides
a sound conceptual [ramework for assessing students” beliels concerning their own life skill

competencies (Lapan, Gysbers, Multon, & Pike, 1997).

The purpose of this study was to assess primary school students’ level of sclf-cfficacy m
applying life skills across the four domains of academic development, personal development,
social development, and career developmient, and then examine any relationships between

students’ level of sell=ellicacy, their personal characteristics, and factors within their schools.

The research questions generaled for this study were:

1. Tlow confident are primary school students in their own ability to apply life skills?

2. To whal extent is students’ life skill development positively related to student personal
characteristics of gender, immigrant status, parent education level, interpersonal
relationships in school, family rclationships, time spent on lcisure activities, and time

spent on school and community extra-curricular activities?

The rescarch questions are exploratory in nature. No previous dala exist on students’ beliels

about their ;wn competence in applying necessary lile skills, Similarly, the relationships
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between level of competence and student personal characleristics have not been investigated
previously. It was anticipated that higher levels ol confidence and competence in applying life
skills might be positively and reciprocally related to students’ interpersomal relationships in
school and family, and in students® willingness to be involved i community activities and
extra-curricular activities, Tn addition, cffective study skills in the academic domain, together
with motivation o work towards a specilic carcer goal, might also be related positively to

overall competence in life skills,

Definition of Terms

Within this report the lollowing terms are used lairly frequently. They represent key concepts

associated with the arcas of school 1ile that provide the focus lor this research study.

e Life skills; As indicaled above, “life skills® are the everyday competencics that facilitate
academic progress, personal and social development, and career planning. Examples
include: study skills, interpersonal relationship skills, self-management and leadership

skills, and skills in problem solving (Yuen et al., 2003).

o Selfefficacy: This term is used to describe an individual’s perception and beliefs
{ l I

concerning his or her own competenee in a parlicular aetivity or endeavour (Bandura,

1997; McInerney & Melnerney, 2002).
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METHOD
Stage 1: Preparation

The preparatory stage involved several focus group meetings with students, conducted n three
primary schools. Fach focus group comprised a sample of .6 students (n = 18). The purpose
of these group meetings was Lo explore students’ perceptions of the skills and behaviours they
helicve necessary lor operating effectively in school, home and community. Students were also
asked to provide real-life examples of these skills, and to suggest how such skills might be
acquired. Finally students were asked (o comment on how effective they perceive teachers (o
he in helping them acquire life skills (particularly for relating positively to teachers and peers).

(See Appendix | for students’ Focus Group discussion lopies).

Focus group meetings for teachers and guidance personnel were conducted at the Universily of
Hong Kong. These groups might be described as “panels of experts’ with knowledge and
cxperience relevant to students’ acquisition of life skills. These experts provided the
researchers with insights into school-based lactors that can contribute to students” development
of life skills with particular relerence to the enhancement of relations between students,
teachers, and peers. They were also asked Lo comment on the nature of the guidance activities
and levels of support for students provided in their schools. (Sce Appendix 11 for details of the

1gsues raised with the teacher Focus Groups).

The data obtained from focus group discussions led to four tenlative conclusions, namely:
(1) Students’ life skills in primary school were conlivmed to be important in four separate

domains: academic, social, personal, and carcer orientation,

(2)  Students ' sell-confidence in applying lifc skills might be enhanced by their

parlicipation in specific learning experiences within the classroom and beyond.
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(3) Tn most schools, guidance and counseling activities are already provided that may

positively influence students” life skills.

{4) Teachers perceived that teacher supporl, peer support and policy support all contribute
to a positive school environment, which may influence students’ acquisition and

application ol life skills.

Stage 2: Main Survey

Participants and Procedures

In May 2005, the Lile Skills Dcvelopment Project team in Hong Kong conducted a
questionnaire survey of upper primary students. One hundred schools had been randomly
scleeted from the Education and Manpower Bureau’s list of primary schools in various regions
of Tong Kong. Eighty-cight schools returned completed questionnaires (response rale of
88.0%). The features ol the schools were as follows: (i) funding, 93.1% aided schools, 6.9%
private; (it} medium of instruction, 95.6% Chincse, 4.4% Lnglish; (iti) student gender, 97.2%

co-cducational, 2,.8% girls.

In cach school, classes of students were selected randomly to participate in the survey. In total
13,660 students completed the questionnaire (boys = 6,795; girls — 6,614 pender data missing
on 251 students). Data indicated that the sample included students from the school years P4
(31.8%), P5 (41.1%), and P6 (27.2%). Of the 13,660 students involved in the survey, 10,816
{80.7%) were born in Hong Kong. About one third of the participants (33.1%) received
texthook allowance, and 14.0% came (rom familics on social security. Data collected on the
cducational level of participants’ fathers and mothers revealed that 21.5% and 22.2%
respectively had only primary or no education, 28.0% and 28.7% respectively had middle

school education, 31.7% and 33.7% had high school education; and finally 18.8% and 15.4%
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respectively had some college education. Lurther details regarding student and family

demopraphics are summarised in Appendix TV,

The studenls were asked to complete the Life Skifls Development Self-Efficacy Inventory
(Primary FForm), which includes the Academic Self-e[Ticacy Scale (Primary Form; A-SLES-P),
Personal Sell-elficacy Scale (Primary Form: P-SES-P), Social Sell-efficacy Scale (Primary
Form; S-SES-P), and Career and Talent Development Sclf-cfficacy Scale (Primary ['orm;

CTD-SES-P). Details of these instruments arc described below,

Data Collection Instrumentis

The Life Skifls Developmeni Self-Efficacy Inventory (Primary form) was designed specifically
[or this study, and comprises 4 main scales covering academic, personal, social and carcer life
skills, (see Appendix 1V). Hach of the four main self-efficacy scales identified in Table 2
conlaing within it a number ol smaller sub-scales representing different elusters of skills or
bchaviours. Fuch sub-scale contains 6 items logether with a Likerl-lype rating scale (see
Appendix 1V). ‘The instruments were piloted with a sample ol upper primary students to check
clarity and rendability. Adecquate evidence for validity and internal consistency ol the

instruments were obtained from the present samples (see Table 1),

Table 1. Psychometric Peoperties of Life Skifly Bevelapment Self-Efffcacy Tuventory for Upper Primary Students

Reliability Fiiness ludex

el o g vl CFI RMSEA
Sei sty v T gbsaksosiosr 0% 009
SeEI:ELSE;}:E;]L:}r % e aminssslni‘;alg?ggajaa L
Se]?‘l—zgll;iﬂc]-ﬂcy 48 307 Ru:ll:; l::iil]{‘?lh?[]}%?ﬂ? Tl Lk
@;;:ﬁﬁﬁu 18 473 Totalsoale, 1.5 095 006

Self-efficacy Sub-scales, LA6-0.47

Note: CF1 = Comparative fit index; BMSEA  Root mean square crror of approximalion
ISBN 974-982-8093.02.2 o]



Personal Data Form

Student characteristics were solicited by means of a personal data form included with the
survey questionnaire. Students™ school grade levely were coded using P4 = 1, P5 =2, P6 = 3.
gender was coded as male = 0, female = 1. Students were also asked to indicate the levels of
(heir parents’ education (reported scparately for mothers and for fathers) selecting a description
from 7 calegories ranging fiom ‘no formal education” through to “university posi-graduate
education’. U'o quantily Family Relationships and School Relationships students were asked to
respond to the lollowing items: 1. My patents’ relationship is...™; 2.°My relalionship with my
father is ..,7: 3. “My relationship with my mother is ...”; 4. “My relationship with my lorm-
roomt teacher is...”; 5. “My relationships with subject tcachers are ...”; and 6.7 My
relationships with peers in school are ..., Students responded using a 6-point Likert-type scalc
where 1 = “very poor’ and 6 = *very good’. The sum of the rating scores for ilems 1, 2, and 3
was used as the value lor the Family Relationships variable, and the sum of items 4, 5, and 6
was used as the value for School Relationships variable, The cstimate of internal consistency
for this measure was high (#amily Relationships, Cronbach alpha = B1; School Relationships,
Cronbach alpha = .73}, To measure involvement in various leisure activilies, students were
asked to estimate in minutes their average lime spent daily in physical cxercise, homework,
revision, leisure reading, and computer games. Students were also asked to estimate in hours
their average time spent per week in extra-curricular activities in school, outside school, and in

voluntary scrvice activities.

Analysis of Data

To answer the first research question, the means and standard deviations (SDs) for the total
scores and for subscale scores were caleulated, covering sell-elficacy in the domains of

academic development, personal development, social development and career development,
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The second rescarch question was answered by [irst conducting multivariate analysis of
variance (MANOVA) followed by univariatc ANOVA. Finally, hierarchical regression
analyses were perfornmed (o further explore the interrelationships among student variables and

confidence in sell-cfficacy.

RESULTS

In answer to the first research question, Table 2 reports the students’ conlidence in then own
ability in applying the four domains of life skills. Given that the maximum rating score
possible in any subscale is 36, scorcs above 26 can be taken as reflecting moderate to high
confidence in one’s ability to apply the skills in that domain, Mean sclf-ratings below 18 would

suggest a definite lack of conlidence in one’s competence in that particular skill or behaviour,

As there arc no sub-scale scores below 24 reporled in Table 2 it would appear that the primary
school students in (his study possess reasonably positive views of their own self-elTicacy in the
four life-skill domains. The results indicate that students pereeived themselves as effective in
avoiding drugs, smoking, drinking, and obsessive use of computer games (mean = 31.78; 5D =
4.51), in their involvement in learning (mean = 29.88; SD = 4.92), in respecting and accepling
others (mean =28.44; SD =5.07), and in developing their own talents (mean — 28.76; 5D =
5.39). They rated themselves as slightly less conlident (but certainly not markedly so) in
problem solving, self-refleetion, communication, and leadership skills. Refer (o Appendix TV

(o identify the exact questions students were asked in all these areas,

ISEN 978-962-R003-08-2 b



Table 2. Student Self-Efficacy in Applying Lite Skills

Scale and Snbseale bean bl B

Academic Develapment [12.11 19,47
Applying study skills 2715 540
Time management 27.22 5.83
Creative and erilical thinking 2748 540
Iovalvement in learning 249 88 4.92

Personal Development 107.97 I18.24 B
Positive self-concept 27.42 3.33

Problem solving 26,02 5.14
Sclf-management 27,24 5.04
Sell reflection 2696 5.14
?{wr’u! Development 22427 36.57
Communication skills 26.27 5.52
Kespect and uccepting others 28.44 5.07
Vamily responsibility 1742 5.83
Bay-girl relationship 27.31 3.07
Conflict management 2717 347
Coping with bullying 27.37 5.92
Leadership 2676 6.0
Avoiding drugs, drinking and smoking 31.78 4,51
Career and Palent Developnct 85.12 15.29 -
Talent development 2876 539
Work attitudes 27.94 5.47
Career exploration 28,18 5.54

Note: 1 = extremely lacking in confidence, 2 = not confidenl, 3 = a little Jacking in canfidence, 1 confident, 5=
quite confident, 6 = cxtremely confident. As there are six ftems in each sithseale, a subscale minimum svore could
T2 &, and masimem score could be 36,

In order (o answer the [irst part of research question 2 (i.c. to what extent is students’ life skill
development related to student personal characteristics of gender, and school grade level) a
multivariate analysis of variance (MANOVA) was applied using a 2 x 3 design (that is, “boy vs.
girl* ¢ ‘school grade levels P4 vs P35 vs PG), with dependent variables ol academic, social,

personal, and career self-cfficacy vatings. Significant main ellects were found for gender
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(Wilks’ Lamda = .96, F (4,8416) = 92,14, p=<.001, Partial Fla Squarcd = .042), Significant main
ellects were found also Tor grade level (Wilks® Lamda = 98, F (8.16832) = 18,34, p=.001,
Partial Fta Squarcd = 009). However, the interaction cffeet of gender by grade was not
significant (Wilks® Tamda = 99, I’ (8,16832) = 1.34, p=.05, Partial Lta Squared = 001),
suggesting that pender difference did not vary with grade level and grade differences did not

vary with gender.

T'o investigale Turther the significant main cffects, univariate analysis of variance (ANOVA)
was conducted on each of the life skills self-ellicacy subscales, Using the Bonferroni procedure
to adjust for multiple comparisons (Tabachnick & Fidell, 2000), each ANOVA was evalualed
at the (0125 (i.e. .05/4) level. ‘The results indicated that girls reported higher levels of self-
efficacy than boys in the social domain (I (1, 10469) — 312.20, p<.0125, Partial Lta Squared
— .029; boys’ mean =218.10, SD = 38.49; girls’ mean = 230.51, 8D = 33.30), in career decision
efficacy (F( 1, 12394) = 251.89, p=.0125, Partial Eta Squarcd =.020; boys’™ mean = 83.05, 8D
~15.97; pirls’ nean — 87.34, SD = 14.08), in the personal domain (7 (1, 11749) = 62.04,
p<.0125, Partial Lita Squared = .005; boys™ mean = 106,70, 8D = 18.93; girls’ mean = 10935,
SD = 17.48). and in academic life skills subscale (£(1, 12136) — 234.42 , p<.0125, Partial [ita
Squared =019; boys” mean = 109.52, SD = 20.44; gitls’ mean — 114,86, 8D = 17.91) (scc

Table 3).

It is interesting lo note in Table 4 that in cvery single life-skill component assessed in the
questionnaire students’ conlidence in their own self-cfficacy seems to decline a little with
prade level, This trend is significant in the total score reported for the Social Life Skills
Subscale (£ (2,10513) = 53.93, p=.0125, Partial Eta Squared = .010), Personal Lile Skills
Subscale (F (2, 11793) = 61.63, p=,0125, Partial Lta Squared = .010), Academic Life Skills
Subscale (£ (2, 12180) = 80.69, p=.0125, Parlial Eta Squared = .013), and Career Lile Skills
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Subscale (# (2, 12439 — 73.39, p=.0125, Partial Fla Squared = .012). Post hoc Sche [T test
results indicated that P.4 students scored significantly higher than P.5 and P.6 students in

acardemic, social, personal and carcer efficacy (p=.03).

Tahle 3. Gender Differences in Life Skills Self-Efficacy

Seale and Subscale Mean bed B 5;:: Seale and Subscale Mean sD HLE'
Aecadenic Boys 10952 2044 S ] Boys 21810 3849
Development Girls 11480 1791 g Soctal Development {gh-[: 051 3TN0 ht
-""ﬂfl'"'}"i"E- study E"‘-IJF& 26,66 ?-55 FE# Communication  Boys 2328 0 572 ..
skills Girls  27.70  5.04 skills Gitls  27.30 5.09
Fimc Boyvs 2037 G0l ek [espect and ’
ETNTRE T Girls 2793 553 pecepting Euﬂih i:".‘:f} iifp CiE
Creative and Boys 27.02 560 sa oihirs T AR e
gritical thinking ~ Girls  27.93 511 FFamily Boys 26359 509 .,
Invalvemenl in Boys 2880 518 - responsibility Girls 2831 533
learning Girks 3102 432 _ [hory=ic] Bays 2059 637 ..
Personal Boys 10670 1893 .. relationships Girls  28.07 542
flevelopment Girls 10935 1743 Conflict Bews 20482 570 L4
Positive sclf- Buoys 27.24 553 e management Girls 2771 .13
coneepl dirls 2700 5100 Coping with Boys 2688 60l L.
Prablem Buys 2382 5135 i buillying Cidg  27.02 5.63
solving Ciirls 2625 414 e Boys 26200 621 ..
Self Boys 2682 522 .. Lendirdup Gitls 2728 5.9
nmanagement LBIE::; i:z 1 ;33 i‘.ﬁ&?ﬁf ::ﬁﬂ ]émlr:. :g;g ;;} PP
salf i b : ; e Py irls 3L A
Self refleetion Gils 2755 483 * smoking
o Career el Terlent Bovs 8303 1397 ..
Lrevelogrnent Cirls 8730 1408
Talent Boys 2023 540 ..
development Crirls 2934 05
: i Bays 2701 572 L.,
Work attitudes Girls 2894 406
Larcer Bows 2951 578 44e

eaploration Girls 2831 5.12

2 015, $4p < 01, #*¥p < 001
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Table 4 Grade Differences in Self-Efficacy in Applying

Life Skills
Sif. Sig.
Scale and subscale NMean sD ;F Seale and subseale Mean sSDr Lg
o do a4 11339 1984 ot Fd 22952 3779
crcleanie P.5 11129 19.14 . Social 5 22281 3633 $EE
Developmens PG 0001 1889 Pevelognient Bo 22095 3472
. PA 2801 551 ! o P4 2673 575
Applyving study ps 25,04 533 i Commumication s 26.04 5 4u YEE
shalls e 6,56 519 skills P& 2615 5 2
T Pa 2EIAG 5.88 T P4 2900 5.22
7k PS5 26096 537w eapoLl a P30 2825 a0y keE
Tk geinent G .60 56U aceepting others B %13 4.80
Creative and P 214 5,50 Eurmily P4 2836 383
eritical thinking ~ P.5 27.29 531 ¥ ciinies  Pa 2miT Bm W
P6 2707 518 AR PG 2678 504
, BAa 3056 4.87 , 4 27.80 6,13
Involvement in s 30.56 A87 e Bay=git] Ps 6. 80 6.04 Fhe
lesrning 1'.1‘1' 2'§II34 188 relationships P“(m E?'“ 5"5'

: | S I T SO 14 e P4 2073 .67
Mersond P.5 720 18.13 s Conflict P.s 2 08 548 s
Developmend I"{'r l'l}[':l26 1747 mnanagement I'-’IIS 26,91 510

i P4 2807 545 .2 1 md4 2823 6,003
Masitive sclf- P s 2725 571 o, E,n]m:ug wilh P.5 5739 s g8 b
concept P6 2697 522 huliang PG 2662 570
P4 2643 5.48 4 2746 6,04
Problem solving  B5  259% 313 hEdd Leadership P35 263% ol EEA
P& 2504 q4.77 P 2006 o
Ba 2807 519 Avoiding
. 3221 4.54
Sell management 5 2704 .06 ¥R drugs, :::; 1186 433 Eey
P& 26065 480 drinking and v 3 '29 4”,—*:?
4 2775 334 soking ! ; 5.
Self rellection I*3 20,793 A L2 N . #7.53 15.5%
PG 75 44 18] Career aned Terlen 5 2455 15.05 RE
Pevelapgment I’-ﬁ 23 45 14.84
BA 2042 550
THLL‘HL I"fr 28 EIS 533 EE =S
development : '

e 2R.26 523
B 2874 5.61
Work atliludes 5 2773 3,39 biid
Pa 2743 5.24%
4 200 3.55
s 2709 S50 *Er
PG 2753 541

Cuareir
exploration

#5 < 15, ¥¥p = 01, *eEp < 001
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To address the additional factors implicated in the second research question (parental education
level, interpersonal relationships in school, family relationships, time spent on leisure aclivitics,
and time spent on extra-curricular activities) a slepwisc regression analysis was conducted to
investigate the amount of variance contributed by those predictor variables to students’ life
skills seli-elficacy scores. The summary of basic data describing parental education status can
be located in Appendix 111, Basic data on students” interpersonal school rclationships, family
relationships, time spent on leisure activities, and time spent on school and community extra-

curricular activities can be found in Appendix V,

Using these data, a regression analysis was conducted, Since grade and gender had effects on
students’ self-cfficacy in the overall MANOVA results, grade and gender were included as
predictors. The variables were added to the analysis in the following sequence: step 1. Gender
and grade level; step 2. Mother’s education, father’s education; step 3. Family relationships,
intetpersonal relationships in school; step 4. Students’ daily time spent in physical cxercise,
homework, revision, leisure reading, and computer games; and step 5. Students’ weekly time

spent in school extra-curricular activitics, out of school activities, and volunteer Serviccs.

Table 5 shows the results [rom the regression analysis. TU is noteworthy that famly
relationships and school relationships were remarkably consistent predictors in students’ sclf-
cfficacy, accounting for between 25% and 36% additional variance across the 4 domains alter
controlling for the effects of gender, grade, father’s education and mother’s education. Students
reporting good family relationships and good school relationships tended to have higher scores
in self-cfficacy, particularly in social life skills. School rclations represented a significant
predictor of students’ academic efficacy, social elficacy, personal cfficacy and carcer efficacy.
Fathers’ and mothers” education levels viclded a significant main elfeet on students’ sclf-
cfficacy, in particular, sovial deveclopment. Students who reported participating in extra-

ISEN 974-952-8093-92-2 13



curricular activities and voluntary services tended to have higher self-cfficacy scores,

particularly in social development. Finally, it can be noted in Table 5 that grade level 15

inversely related to level of sell-cfficacy, suggesting that as students increase in age they

hecome slightly less cettain of their own self-cfficacy in all four domains.

Table 5

Hicrarchical Regression Anulysis Forpredietion of Primary School Students’ Scli-Efficacy in
Academic, Social, Personal, and Carcer and Talent Development,

Carcer and Talem

: Acadomic PPersonal Sacial
Variahle R E i e Develapment
o Sellefticacy Sellzellicacy Sell-ellicacy Scll-Elieacy
Change ; Change ; Change y Change
Bela 17 Bely R2 Bela R2 Bela 123

Slep 1 003l 014 (L038 0.031
Cicnder -0.042 i.m-ai“* 2.304%% D.560%

: " 7 i, = e
Grade 1.G32%* 11§75 20765 1.177
Step 2 00T 005 (NEAT R 0z
Father's education 0,247 0.235 0,014 0. 000
Mother's education [0, 4d6%" [ .121%* 0,283
Step 3 0,331 0.296 0.355 03I
Family relationships 1.243%* 13055 2.625%F 0.907%*
School relulionships 3.7 .pagst % 1 2.756%*
Step 4 0.0y 0019 (a14 0019
Physical exereise RTER R R e RE% Sk thoanee
Humework -] (.00 0.0235% 0017
Revision 00133 0.013%=# 0.028%* 0.013%=
Leisure reading 0,20+ 0.015%2 D037+ 0.0] b+
Compuber gmnes =002 ** DLO18* (1 (14 + 8 ~(L01G¥=

Stepy 5 (.02 0.001 .00 G001
‘ﬁchﬂnl extra-curriculac Ahnz (.026 0,027 -0.023

autivilies
EdeTh iy SRINETRRE e .095% 0,256+ 0,140+
activities

Volunteer services 0. 183*= OoL1e# 0338 0.080

Wole, ¥ 136600 * po05, FEp0]
DISCUSSION

In general, it is reassuring to find that students in school grades P4 to P6 in Hong Kong are

rcasonably conlident in their own ability to apply essential life skills in (he academic, personal,

ISBN 9TB-962-8093-03-2

14



social and career domains. Tt does scem, however, that students’ relatively high levels ol self-
elficacy in P.4 tend to decline a litlle as they get older. As illustrated in Table 4, the younger
students reported the highest degree of confidence across all life skill domains and in all
subscales. This finding may reflect an increasing capacity for realistic self-appraisal as studenis
pain more cxperience in life. It may also be a natural developmental [eature of the primary
years where individuals begin Lo recognise more clearly and honestly their own strengths and
weaknesses, and perhaps become a litlle less confident that they can *do everything well’,
Melnerney and Melnemey (2002, p.380) have remarked: “As children’s notions ol what
constitutes effort, ability, achievement, success and failure develop over time, so also do their

beliefs about their competencies™.

When looking at pender dillerences in this study, it is important to remember that with such a
large sample of students it is relatively common to find that very small differences between
mean scores on particular questionnaire items or subscales prove to be statistically signilicant.
One must not lose sight of the fact that many of the differences reported in Table 3 (for
cxample) are small, and one must guard against over zealous interpretation of data. Partington
(1995} warns (hat for most comparisons between boys and girls on such measures there s a
considerable overlap in scores, cven when statistically significant differences are found. With
this caution in mind, it can be seen that in this study girls appeared to be more confident than
boys in their ability to apply life skills in academic, personal, social and career and talent
development domains, Their mean sclf-efficacy ratings were higher than the boys™ in every
subscale in the Life Skitly Development Self-Lifficacy Iaventory. T 1s most evident in their
higher scores in respecting and accepting of others, family responsibilities, and in boy-girl
relationships. Perhaps this finding is not surprising because other studies have found girls to be
morc perceplive of, and interested in, human relationships than arc boys of the same age (e.g.
Gilligan, 1982), and girls arc often said to be more advanced in language and social skills

ISEN BTE-963-6095-02-2 15



(Ormrod 2003). Girls in this study werc also more confident than boys about their positive
involvement in leamning, and in applying life skills in the carcers domain, particularly in
relation 1o work attitudes and talent development. Ormrod (2003) has confinmed [rom other
studics that girls are generally more concerned than boys about working hard and doing well in
school. This is particularly the casc in the primary school years, where gitls are often described

as being ‘more mature’ in their behaviour and attitudes than are boys ol'a similar age.

Although some significant differences were found between boys and girls in their relative level
ol confidence in applying lile skills, this finding does not lead us to make any recommendation
for differentiated treatment. As stressed already, the differences tended to be small, and
although very interesting to note, they ave educationally unimportant. We agree with Partington
(1995, p.181) when he concludes that, *Our examination of gender-linked differences has
uncovered no compelling evidence which indicates that teachers should treat boys and girls

differently™.

I'he findings from the regression analysis indicate that ‘interpersonal relationships m school’
are a significant factor contributing to the enhancement of students” confidence in applying life
skills across the four domains, OF course, it is impossible to tell from this study whether the
students who feel highly confident about their own abilily to apply necessary life skills in the
academic, personal, social and carcer domains develop that confidence because they also have
positive relationships with teachers and peers in school — or whether their efficacy in applying
life skills leads them also o develop pood relationships with teachers and other students,
Which comes first? Or is there a reciprocal relationship between elTective life skills and
positive relationships in school? If it had been found that positive relationships in school
predicted efficacy only in the social domain, the reciprocity would be easy to understand, 1t is
less easy to interpret why positive relationships in school also predict academic self-cfficacy,
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personal sell-efficacy, and self-ellicacy in making career decisions and choices. However, the
implications from this finding must be that schools have a strong responsibility to do all that is
possible to foster positive interpersonal relationships between teachers and stndents and among
students themselves. Progress in this direction may well have indirect benelils in terms ol
students’ enhanced acquisition of other life skills that arc essential for personal, academic and

career growlh.

It is also important to investigate further the possibility that deficits in life skills in the
academic and personal domains may impede the formation of pesitive interpersonal
relationships in school. For example, there is some evidence that sludents with lemming
difficulties in (he academic domain also expericnee problems in forming easy [riendships in
school and may also deﬁelup negative attitudes toward school (e.g. Hulchinson, Ureemun &
Bell, 2002; Kavale and Forness, 1996). There is little doubt that the development of lifc skills
should be a very high priorily lor such students, 1t is in such areas thal school counseling and

puidance services or activities have a particularly important role to play.

Limitation of the Study

Any study thal uses the strategy of sell-reporting by students (o obtain raw data is open to some
eriticism. When asked, “How confident are you in applying life skills in this area?” did the
students in this study simply respond in a way that would present themselves in the most
positive light? Self-worth theory suggests that most individuals will act in ways to protect their
own self-image (Covington, 1992) and this may have inlluenced students’ responses in this
study. However, the fact that students completed the Life Skills Development Self-Efficacy
Inventory anonymously should have minimized any tendency toward *“self-aggrandisement” in

their responses.

ISBN 97E-962-6003-02-2 17



References
Bandura, A. (1997). Selfefficacy: The exercise of control. New York: W.IIL Freeman.

Covington, M. (1992). Making the grade: A self-worth perspective on mofivation and school
reform. Cambridge, MA: [Tarvard University Press.

Education Commission (2002), Learning for life, learning though life: Reform proposals Jor

the education system in Hong Kong. long Kong: The Education Commission.
Gilligan, C. (1982), In @ different voice. Cambridge, MA: Harvard Universily Press.

Gysbers, N. €. (2003). Improving the life skills curriculum and the comprehensive guidance
program; Concepts and strategics. In M, Yuen, P. 5. Y. Lau, and associates (Eds.), Life
skills development and comprehensive guidance program: Theories und practices (pp.22-
35). Hong Kong: Life Skills Development Project, Faculty of Education, The University of
[ong Kong,

Gysbers, N, C.. & Ilendersen, P. (2000). Developing and managing your school guidance

program, Alexandria, VA: American Counscling Association.

Gyshers, N, C., & Hendersen, P, (2006). Developing and managing your school puidance and

counseling program. Alexandria, VA: American Counseling Association,

Hutchinson, N. L., Freeman, 1. G., & Bell, K. S, (2002} Children and adolescents with
leamning disabilities; Case studies of social relations in inclusive classrooms. Tn B. Y. L.
Wong & M. Donahue (2002). The social dimenstons of learning divabilities (pp.189-214).
Mahwah, NJ: Erlbaum.

Kavale, K., & Uorness, S, (1996). Social skills deficits and learning disabilities: A meta-

analysis. Journal of Learning Disabilities, 29, 226-237.
Lapan, R.T., Gysbers, N.C., Multon, K.I., & Pike, G. R. (1997). Developing guidance
competency self-eflicacy scales for high school and middle school students. Measurement

and Evaluation in Counseling and Development, 30, 4-31.

MeInemey, D, M., & Mclnerncy, V. (2002). tdueational psychology: Constructing learning
(3rd ed.). Sydney: Prenticce Hall.

ISBM 97B-952-R003-02.2 1



Owmrod, 1. E. (2003). Educational psyehology: Developing learners (4™ ed.). Upper Saddle
River, MJ: Merrill-Prentice Hall.

Partington, G. (1995). Human diversily and schools: Culture and gender, In F. Maltby, N. Gage
& D, Berliner (Eds.), Ldvcationa psychology: An Austration and New Zealand perspective
{pp.154-215), Brisbane: Wiley.

Tabachnick, B.G., & Fidell, L. S, (2000). Using nudtivariaie statistics (4" ed.). Boston, MA:
Allyn & Bacon.

Yuen, M., Shea, P. M. K., Leung, T. K. M., [Tui, E. K. P, Lan, P. 8. K., Chan, R. M. C. (2003},
Frhaneing students’ life skills development. Tn M. Yuen, P. 8. Y, Lau, and associatcs
(Fds)), Life skills development and comprehensive guidunce program: theories and
practices (pp. 5-21). Hong Konp: Life Skills Development Project, Faculty of Education,
The University of [Tong Kong.

ISEN 878-952-8093-92-2 19



Appendix |

Student Focus Group Discussion Guide

[Mate: The text below is a translation, The questions and topics were presented in wrillen Chinese].

L{Tﬂ Skills

What are the *life skills® that you use to make you successful and happy in school, at home, and
in the community? Pleasc claborate with concrele examples in areas related to academic

development, personal-social development, carcer development, talent development?

How have you acyuired or developed these life skills at home, in school, and in the community?
Please elaborate with concrete examples? In arcas related to academic development, personal-

social development, carcer development, and falent development?

What guidance activities do you find most useful for life skills development? What activities do

you think are less usctul?

What do the teachers do that you find useful for developing your Tite skills? Whal would you
supgest teachers (o do more of, to help you develop life skills necessary for suecess amnd

happiness in school and at home?

What activities do you suggest the school should implement that would enhance your life skills

development? Any additional comments or suggestions?

Social Relationship Skills

9

What guidance activities do you find most useful for enhancing your social refatfons with

class-teachers, subject teachers, and peers?

What do teachers do that you find most useful in developing your relations with teachers and

peers?

What would you suggest leachers should do more of to help you develop good human relations

in school and at home?

What activities would you suggest the school should implement that would enhance your
relations with class-teachers, subject tcachers and peers? Any additional comments or

suggestions?
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Appendix I

Teacher Focus Group Discussion Guide

1 In your school, what are the positive factors contributing to the enhancement of students® self-

confidence in apply life skills in the academic, sucial, personal and carcer domains?

Pt In your schaol, what are the positive factors contributing to the enhancement of the relations

between students with class-teachers, subject leachers and peers?

3. In your school, what are the positive factors contributing to the enhancement of class-teachers’
perceptions of the level of implementation of program activilies in the domain of guidance

curticulum, individual planning, responsive services, and syslem support?
4. In your school, whal are the positive faclors contributing to the enhancement of ¢lass-teachers’
pereeptions of the school guidance climale in the domains ol teacher support, pecr support, atd

palicy support?

5. Concluding thoughts and implications. Please comment on other important issucs and

observations from the data.

0. List two or three possible implications for student development, guidance and counseling in

your school.
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Appendix Il

Student and Family Characteristics

ISBN 978-982-8093.82-2

Studenis: n = 13,660 Frequency Vo
Grade -
P4. 4273 3l.3
P.5 5525 40.4
P.6 3653 2679
Missing dala 209 1.5
Gender
Boys G795 49.7
Girls 6614 48.4
Missing data 251 1.5
limigrant statns
Born in 11K 10816 T2
Mot born in HE 2504 19.0
Missing data 250 1.8
Social secUrily
Family receiving | 842 13.5
Family not receiving 11344 83.0
Missing dala 474 3.5
Textbook allowance
Receiving 4357 ile
Not receiving 8813 G4.5
Missing 4910 16
Maother's educational
Level
Mo formal education 601 4.4
Primary 2110 15.4
Tunior secondary BL L 25.6
Senior secondary 4107 30.1
Postsceondary 678 3.0
University 967 7.1
Postgraduale 234 1.7
Missing data 469 0.8
Father’s educational
Level
No formal education 536 39
Primary 20068 15.1
Junior secondary 3394 24.8
Senior secondary 3843 28.1
University 1333 9.8
Postgraduate 315 2.3
Missing data 1543 11.3
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Appendix IV

The Life Skills Development Inventories (Upper Primary Form)
(Yuen et al., 2005)

Academic Self-Efficacy Scale (primary form; A-SES-P)

Copyright (¢) 2006 Mantak Yuen, Fadaoin ICP. ITui, Patrick 8.Y. Lau, Raymond M.C. Chan,
Norman C. Gysbers, Peter MK, Shea, & Thomas K.M. Leung

Please read the following statements carefully and indicate how much confidence you
have in performing these skills or behaviours. Please circle the appropriate number for
each statement to describe your degree of confidence.

i
]

extremely lacking in confidence, 2 = not confident, 3 = a little lacking in confidence,
confident, 5 = gquite confident, 6 = extremely confident

P
I

I am confident that 1 can......

1.5  Apply important study skills such as note-taking, l 2 3 4 3 6
summarizing, memorizing, using reference materials.

2.TM  Design my own study timetable, and act accordingly. i 2 3 4 | 5 0

3.CC  Reflect u};nn the possible ways of tackling school 1 2 3 4 3 6
tasks, and the consequence,

411, Establish harmonious working relationship with l 2 3 4 5 6
classmates.

;.“SS Ask questions actively in class, | 2 3 4 5 [{

610 Know how to value, and make use of, time. ] 2 3 4 5 6

7.0C  View new information and ideas from a new angle. | 2 i <+ 5 3]

8.IL  Establish good working rclationship with teachers, | 2 3 4 . i

0.88  Master skills for collecting information on Internet, 1 2 k 4 h] . 6—

l_ﬂ.'I‘M Manage my study time appropriately. 1 2 3 4 5 b

11.CC  Express myself very clearly in class. 1 2 3 i 5 fi

[2.11.  Walue the resources and facilities in the school, I 2 3 4 5 G

13.85  Apply effective answering techniques in exams and 1 2 3 4 3 6
tests.

m Finish allocated work within the specificd time. | - 2 3 4 5 6

15.CC Differentiate subjective opinion from objective facts. l 2 3 ] 4 5 6
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16.0L  Participate in Sports Day. 2 3 4 5 6
17.88 Use reading comprchension skills effectively 2 3 g 3 6
18 TM Plan my approach belore T start schoolwork. 2 3 4 5 i}
19.CC  Generate a number of ways (o solve problems. 2 3 4 5 b
20L  Obey the rules of school and classroom. 2 i 4 5 6
21.58  Writc cleatly and effectively lo convey my meaning. 2 3 21 3 6
22°TM Arrange my leisure time properly, 2 3 4 5 t’}_
Eﬂ.(?(l Be curious about the things around me. 2 3 4 5 6
2411, Help teachers, school and classmates actively, 2 3 4 3 6
Subscales:

Study skills = 88 (items 1, 5,9, 13, 17, 21); Time management = TM, (items, 2, 6, 10, 14, 18, 22); Critical and
creative thinking — CC (items 3, 7, 11, 15, 19, 23); Involvement in Learning — [L (items, 4, 8, 12, 16, 20, 240,

ISBN 973-D62-8093.92.2
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Personal Sclf-Efficacy Scale-Primary Form

Copyright (¢) 2006 Mantak Yuen, Liadacin K.P, TTui, Patrick 8.Y. Lau, Raymond M.C. Chan,
MNorman C. Gysbers, Peter M.K. Shea, & Thomas K M, Leung

Please read the following statements carefully and indicate how much confidence you have in

performing these skills or behaviours, Please circle the appropriate number for each statement
to describe your degree of confidence,

1 = extremely lacking in confidence, 2 = not confident, 3 = a little lacking in confidence, 4 =
confident, 5 = guite confident, 6 = extremely confident

T am confident that 1 can....

1.’S  Recognise my own ideals in life. I 2 3 4 5 G
2.PB  Positively search [or ways to solve problems. l 2 3 4 | s i
35M  Follow sound eating habits and balanced diet. l 2 3 4 5 f
4.SR Be clear about what is in my 111ii1c|. 1 2 i, 4 5

5.5R Recognise my strengths. - | 2 3 4 5 |
6.PB  Stay calm when facing problems. 1 2 3 4 5 B
T.8M Keep. mysell I.i.app}'. | 2 3 4 5 6
B8R Set myself clear gU-Ei]E, | 2 3 4 3 ]
9.PS  Know my own capability, 1 2 3 4 v 6 |
10.PB  Generate lots of ways to solve one problem. [ 2 i ) 3 b
11.SM Maintain my weight. 1 2 3 4 5 6
125K Plan the ways 1o achicve my goals step by slep. | 2 ! 4 3 6
13.PS  Make good use of my strengths, 1 2 3 4 3 6
14.PB  Recognise the main sources of stress. 1 2 3 4 5 6
15.5M Spend pocket money responsi hi}f. | 2 3 4 5 [ N
16.9R  Ewvaluate the things that 1 do, 1 2 3 4 5 G
17.S  Be satisficd with myselt. I 2 i 4 3 6
18.PB ldenliufy the inlluences of stress on myself. | 2 i 4 5 fr
19.SM Plan when to take a rest. ) 1 2 3 4 5 6
20.8R  Listen to and refer to the opinion of others. 1 2 3 4 5 6_
21.PS Do assured of my abilities. 1 2 3 il 3 f
22.PB  Stay optimistic when facing problems. 1 2 3 4 3 )
23.8M  Maintain exercisc habit, | 2 X 4 5 i
24.8R  Have the courage to keep evaluating myself. 1 2 3 4 5 f
Suhseales:

Positive self-concept = PS (items 1, 5, 9, 13, 17, 21} Problem solving = PB (items, 2, 6,10, 14, 18, 22} Sell-
management = SM (items 3, 7, 11, 15, 19, 23); Selfreflection = SR (items, 4, &, 12, 16, 20, 24).
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Social Self-Efficacy Scale- Primary Form|

Copyright (¢) 2006 Mantak Yuen, Ladaoin K.T', Hui, Patrick 5.Y. Lau, Raymond M.C. Chan,
Norman C. Gysbers, Peler M.K. Shea, & Thomas K.M. Leung

Please read the following statements carefully and indicate how much confidence you have in

performing these skills or behaviours, Please circle the appropriate number for each statement
to describe your degree of confidence.

1 = extremely lacking in confidence, 2 = not confident, 3 = a little lacking in confidence, 4 =
confident, 5 = quite confident, 6 = extremely confident

I am confident that I can....

1.CS  Express mysclf clearly in English. | 2 3 4 3 6

2.RA  Respect what my classmates think, 1 2 3 1 5 6

3 FR  Be concerned aboul my [amily, and help them actively. 1 2 3 i 5 6

4,BG  Eslablish a friendship with the .uppasitc SEX. 1 2 3 4 5 b

5.CM ;iniici.p;éﬂc possible conflicts among the classmates before E 2 3 4 3 6
it is too late.

6.CB  Tell the teachers il T know & classmate is being bullicd. 1 2 3 i 5 6

7.L8  Lead my classmates to discuss logether, | 2 3 4 5 6

BAD  Hesist taking drugs. R | 2 3 4 5 6

9.CS  DBxpress m;';' Feuiillgﬂ. 1 2 3 4 5 6 |

l.ﬂ.RJ"'L Stand in others' sh{;ﬂs, and consider the feelings of my ] 2 3 4 5
classmaies,

11, FR  Commumicate with my family by effeclive means. l 2 3 4 5 6

12.BG  Recognize the dillerence between friendship and romance. | 1 5

13.CM Solve any misunderstanding among my classmales soasto| | 2 3 4 5 b
avoid confllhict. B

14.CT Dxpress my. feelings with courage when my classmates are | 1 2 3 i ] 6
being bullicd,

151.8 Be capable o organizing and planning activitics. l 2 3 4 5 6

16, AD Resist smoking, l 2 3 4 5 i

17.C8  Txpress myself in Putenghua, 1 2 3 i 3 3

18.RA Coaperate and acuumplisil games with classmates. 1 2 i il 3

19.FR  Manage any problem in family relationships calmly. | 2 3 4 3

203G Understand Il;:}w to cet along with the uppésitc SCX, | 2 3 4 5 6

21,CM React appropriately to the circumstances when facing l 2 3 4 5 6
conflict.

22.CB  Keep calin to solve the problem if you know your - i 2 3 4 5 6
classmates are being bullied.

23.LS Call on and encourage other classmates to join activities, 1 ] 2 3 4 5 6
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24 AD  Resist overindulging in playing computer games, l 2 3 4 5 6
2508 Express myself with confidence. 1 2 3 4 3 6
26.RA  Listen to classmates” opinions paticttly, l 2 3 4 3 G
27FR  Talk freely with my family members. 1 2 3 4 | & i
28BG  Stand in others' shoes and consider the feelings ol (he I 2 3 4 B i
opposite sex.
29.CM  Maintain positive social relationship even in a conflict. 1 2 3 i a
30.CB  Facc a problem optimistically if | know my classmales are | ] 3 4 5
heing bullied.
31.1.8  Manage any conflicts gencrated when leading an activity. l 2 3 4 3]
32.AD De considerate about the influence of smoking on myself, 1 2 3 4 3 6
my friends and my Family. |
3308 Express my opinions appropriately. 1 2 3 4 5 6
J4RA  Get along genuinely with my classmaltes 1 2 3 4 3 G
35 FR  Usc appropriate ways to express my feelings to my family. | | 2 3 4 5 f
36.BG  Dxpress my feelings and opinions (o the opposile sex. 1 2 3 4 5 f
37.CM Keep a positive attitude when facing a conflict, | 2 k! 4 5 6
38.CB  Step in to help classmates il they are bullied. 1 2 3 4 5 6
39.1.8 Allocate the work appropriately Lo group members when 1 2 3 4 5 &
leading an aclivily. .l
40,AD  Be aware of the harm[ul influence of drug abuse on l 2 3 4 5 O
mysell, my fricnds and my family.
41.C5  Express myself by body language such as eye and gestare, || 3 4 B 6
42.RA  Listen to classimales’ [eelings with patience. I 3 4 5
43 FR  Stand in others' shoes and consider the feelings of my 1 3 4 3
Tamily. i)
44,1303 Listen to the feelings ol the opposife sex. 1 2 3 Ll K]
45,CM Positively search for reconciliation when in contlict with 1 2 3 4 5
classmaies,
46.CB  Have the courage to express my feelings and opinions il 2 3 4 5 6
am bullied by classmates.
47.L5 Help to accomplish the group goal in cooperative 1 Z 3 4 5 6
activities.
48 AT Be considerate about the harmful influence on myself, my | 1 2 3 & 5 f
friends and my Gunily of spending too long playing
computer games.
Subscales:

Communication skills — €8 (items 1, 9, 17, 25, 33, 41); Respect and accept others = RA (items, 2, 10, 18, 26, 34,
42} Family responsibility = FR (items 3, 11, 19, 27, 35, 43); Boy-girl relationship = BG (items, 4, 12, 21, 28, 3o,
44); Conllet management = CM (items 3,13, 21, 29, 37, 45);, Coping with bullying = CB (items, 6, 14, 22, 30, 38,
46} Leadership skills — LS (items 7, 15, 23, 31, 39, 47)%; Avoiding drugs, drinking, smoking, and compuler-game
cxeesses — AD (items 8, 16, 24, 32, 40, 483,
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’areer and Talent Development Self-Efficacy Scale-Primary Form

Copyright (¢) 2006 Mantak Yuen, Ladaoin K.P, Hui, Patrick 8.Y. Lau, Raymond M.C. Chan,
Norman C. Gysbers, Peter MLK. Shea, & Thomas K.M, Leung

Pleasea read the following statements carefully and indicate how much confidence you have in

performing these skills or behaviours, Please circle the appropriate number for each statement
to describe your degree of confidence.

1 = extremely lacking in confidence, 2 = not confident, 3 = a little lacking in confidence, 4 =
confident, 5 = quite confident, 6 = extremely confident

I am confident that I can......

1.TDd  Explore my capabilities in academic subjeets. 1 2 3 4 5

2ZWA  Work autonomously, 1 2 3 4 5] O

3.CE Explore my career path and goal. | I 2 3 4 5 6

4T Recognise my potential Sll‘&l;l;gﬂlﬁ in extra-curricular 1 2 3 4 5 6
activities.

SWA  1lave the courage 1o lake up responsible tasks. I 2 3 4 5 6

6,CIL Identify the necessary personal qualities and skills of stall'| | 3 4 | 5 6
required of different jobs.

7.TD  Achieve the academic goal | set myself. I 2 3 4| s O

WA Work R}fstelﬂaticalli»' on allocaled tasks. | 2 3 4 5 6

9.CE  Tell people the reason why [ need o work, 1 2 3 gl 3 6 |

10.1D Chuusu.l‘ccrcmional activities in which [ interested. l 2 3 4 5

11.WA Finish allocated work on time. 1 2 3 4 3 6

12.CE  Inform Ulhl.:l‘é ol the job that [ would like and have 1 2 i 4 7 6
confidenee in.

131D .-"Lcliv-;.:]y participate in ditferent kinds of activitics and 1 2 3 4 5 [
contests to enhance my experience.

14.‘;;‘1.-"1"1 Take the initiative to help others. 1 2 3 4 5 6_

15.CE  Recognise dilferent kinds of jobs and careers. I 2 3 4 5 6

16.TD  Achicve the goals set in extra-curricular aclivilies. 1 2 3 1 5 b

VWA Allocate time appropriately for studying, playing and ] 2 3 4 3 6
taking rest.

18.CE  Cultivate my interests according to the career [ choose, 1 2 3 4 3 6

Subscales:

Talent development = TD (items 1, 4, 7, 10, 13, 16); Work attitudes = WA (items, 2, 5.8, 11, 14, 17); Career
cxploration = CLE {items 3, 6, 9, 12, 13, 18).
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Appendix V

Means and Standard Deviations Obiained from Personal Data Forms

A, Family and School Relationships

Meun
Family Relationships 15.20
School Relationships 14.43

3. Students® Sclf-Reported Use of Time Spent on Various Activities

Daily activities (minutes) Mean 5D
Physical exercises 34.61 38.91
Homework 7112 52.99
Revising school subjects 41.66 47.09
Leisure reading 33.38 37.45
Elcetronic games 54.29 71.16

Weekly activities (howrs)

School extra-curricular activities 2.36 503
Community extra-curricular activities 2.07 4.43
Voluntary services 93 291
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