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1. Introduction

The Academic Development Self-Efficacy Inventory (AD-SEI) is an instrument
developed by the life skills development project research team to assess academic developrment
self-efficacy of senior secondary school students in Hong Kong. Along with other assessment
methods such as teachers” observation, focus group interviews with students, students’ record
of work, the use of the instrument could help teachers and guidance personnel to assess and
monitor students’ attainmment of academic development competencies. Thus, teachers and
gurdance personnel could better organize academic development activities and evaluate

students’ learning outcomes in a more systematic and consistent way.

2. Background of the Academic Development Self-Efficacy
Inventory

In Hong Kong, learning for life has been the major mission of recent education reforms
(Hong Kong Education Commission, 2000z, 2000b). The implementation of the whole school
approach to guidance through a comprehensive developmental guidance program is expected
in all schools (Hong Kong Education Department, 2002). Two essential steps in the
development of a comprehensive developmental guidance program are the identification of
guidance competencies that are to be achieved by students through their participation in
developmental guidance program within schools, and the development of a guidance
curriculum for all students (Gysbers & Henderson, 2000, Starr & Gysbers, 1993). Hence,
with the generous financial support of the Quality Education Fund, the present researchers
have recenily developed a comprechensive, developmental, and systematic guidance
curriculum and activity resource materials for high school students in Hong Kong. It includes
three major areas, namely Academic Development, Career Development, and Personal-Social
Development (Yuen et al., 2002). It provides a way to organize activities and sequence the

guidance competencies more effectively so that there is continuity and consistency in delivery.

The purpose of the present instrument is to assess students’ self-reported confidence in
applying various academic development life skills competencies. The framework of the
instrument development is drawn from Norman Gysbers’s Life Career Development Theory

and his Comprehensive Guidance Model (Gysbers & Henderson, 2000). Life career




development is defined as “self-development over a person’s life span through the integration

of the roles, settings, and events in a person’s life” (Gysbers, 1998, p.45). Life career
development describes, explains and predicts that individuals assume various roles such as
student, worker, friend, consumer, citizen, parent in the settings of home, school, workplace,
and community over life events of birth, school entry, graduation, marriage, refirement,
illness and death. One of the two most important goals in a comprehensive school gnidance
program is to “assist students to acquire [life skills) competencies to handle current issues
that affect their growth and development” (Gysbers, 1998, p.46). Secondly, it is to create
career consciousness in students to help them explore their possible future life roles, settings

and events, and to make informed personal and career choices (Gysbers & Henderson, 2000).

Bandura’s (1977) self-efficacy construct provided the empirically supported approach
to develop instruments assessing people’s self-perceived confidence in performing specific
life tasks in various life events. Reliable and valid students’ self-reported instruments in a
number of areas have been developed (e. g. Betz & Hackett, 1983; Betz & Luzzo, 1996;
Cherners, Hu, & Garcia, 2001; Joo, Bong, & Choi, 2000; Lent, Brown, & Larkin, 1986;
Lent, Brown, & Gore, 1997 Pajares & Miller, 1995; Sherer & Madduz, 1982; Zimmerman,
Bandura, & Martinez-Pons, 1992). In the U S, Gysbers, Lapan, Multon, & Lukin (1996)
developed the Missouri Guidance Competency Evaluation Survey covering three main life
skills competencies areas: Knowledge of Self and Others, Career Planning and Exploration
and Educational and Vocational Development (Gysbers, Lapan, Multon, & Lukin, 1996;
Lapan, Gysbers, Multon, & Pike, 1997). In the high school form of the survey, there are 19
itemns in students’ academic development (e.g. “I know how to improve my writing, reading,
speaking, listening & math skills”). The item contents specHically correspond to three
academic categories of the Missouri guidance curriculum including: (1) Improving Basic
Skills and Study/Learning Skills, (2) Learning from Friends and Others who Have Graduated,
and (3} Vocational Selection and Training. In addition, Bandura (1990) developed the
Multidimesisional Scales of Perceived Self-Efficacy (MSPSE) in which students’
competencies were organized under nine categories: (1) Enlisting Social Resources, (2)
Academic Achievement, (3) Self-Regulated Learning, (4) Leisure Time Skill and Extra-
Curricular Activities, (5) Sclf-Regulated Efficacy to Resist Peer Pressure, (6) Meet Qthers’
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Expectations, (7) Social Self-Efficacy, (8) Self-Assertive Efficacy, and (9) Enlisting Parental
and Community Support. It is based on these academic and personal-social development
concepts that the present research team attempts to develop an instrument assessing students’

academic development self-efficacy.

In the present research, academic development self-efficacy is defined as the students’
“confidence in their ability to perform well academically” (Chemers, Iu, & Garcia, 2001,
p-39). Rather than focusing on students’ confidence in their ability to achieve well in particular
academic subjects, the rescarchers aim to develop an instrument to measure generic skills
pertinent to academic success in schools. Academic development competencies would include
abilities related to time management, mastering study and examination skills, making

educational plans and concentration on learning (Yuen et al., 2003).

3. Development of the Academic Development Self-Efficacy
Inventory

Four focus groups of 27 senior secondary school students from 27 secondary schools
were conducted to identify and validate the essential life skills competencies for senior
secondary school students. These life skills competencies were further organized into 26
categories under the headings of academic, career, and personal-social development by the

research team.

T

The items were further rated for their relevance, selected and organized into categorics
by an expert panel of school guidance professionals and personnel trainers from the
government and business sectors. Wordings, classification and categorization of the items
were discussed in the panel meetings. Refinement of the items and categories were made in

the meeting,

The Academic Development Self-Efficacy Inventory along with other instraments was
piloted among secondary school students from 12 secondary schools in Hong Kong. From
the reliability analysis, the four best items were chosen for each category. The instructions

and some wordings of the iterris were further refined based on the feedback of the parﬁcipaﬁts.

The present version of the AD-SEI could be found in Appendix I. The items covered a

total of 20 student competencies related to academic development of senior secondary school




i
i
i
i

students. They were classified into 5 categories including Time Management, Study and

Examination Skills, Learning from Friends, Educational Planning and Being a Responsible
Leamer‘(Yuen et al.,, 2002). Each category contained 4 items. Each respondent was asked to
rate their level of confidence in completing the tasks using a 6-point Likert Scale, with 1
representing exiremely not confident to 6 representing extremely confident. The instrument
was designed to be administered to students in groups and could be completed within 10

minutes.

The 20-item Academic Development Self-Efficacy Inventory questionnaire was used

in this study. The items in each category are as follows:

Time Management

* Organize my time well and make good use of it.

* Plan before 1 do séimethjng.

* Finish doing what I have to do within the specified time.

* Design a timetable for myself and act accordingly.

Study and Examinatien Skills

* Master the answering techniques in exams and tests.

* Improve my techniques in writing, reading, listening, speaking and calculating.
* Form good learning habits.

* Be well prepared for exams/tests.

Learning from Friends

¢ Understand the difficulties encountered in tertiary institutions from friends studying there.
« Ask my friends for ways to solve problems about choosing a tertiary institution.

© Seek information on pniversities or other tertiary institutions from my friends when I

further my studies.

Seek advice from friends when I further my studies.

Educational Planning

* Look for information on and be well prepared for further studies.

* Collect each tertiary institution’s information and the content of the courses they offer.
¢ -Choose a tertiary institution that suits me.

* Obtain information about scholarships and financial assistance.
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Being a Responsible Learner

°  Obey the regulations of school and classroom.

*  Respect others in school.

*  Exercise the rights and responsibilities of a student.

*  Think over the consequences brought about by my behavior.

Each respondent had five category total scores by adding the four item scores in each
category, Five category mean scores by dividing each category total score by four, and one
total mean score of career development by adding the five category mean scores, and then

dividing it with five (see Appendix IT),

4. Validation of the Academic Development Self-Efficacy
Enventory

The present manual briefly describes the psychometric properties of the Academic
Development Self-Efficacy Inventory (AD-SEI) in validation studies involving 6776 senior
secondary school students in Hong Kong (Yuen et al., 2004).

Confirmatory factor analyses of the responses from 6776 high school students in Hong
Kong showed that the five primary factors yielded an adequate fitting model (NNFI = .91;
GFI = .918; RMSR = .049; and RMSEA = .070). Further examination of the structure
coefficients for the items of the Academic Development Self-Efficacy Inventory showed
that all of the items converged with relevance on the respective factors hypothesized in this

model. All of the 20 items had loadings higher than .62.

Initial validity estimates showed that the scale is (i) positively associated with estimates
of study skills self-efficacy (r = .76), sclf-esteem (r = .44), hope agency(r = .50), and hope
pathway (r = .39); (ii) negatively associated with estimates of depression (r = -.37) and
loneliness (r = -.30); and (iii) mildly related to an estimate of social desirability (r = -.34)
and life satisfaction (r = .33).

3. Reliabilities of Academic Development Self-Efficacy
Inventory '

The internal consistencies of the subscales were adequate -Time Management (alpha =




.82), Study and Examination Skills (alpha = .80), Learning from Friends (alpha = .84),
Educational Planning (alpha = .81), and Being a Responsible Learner (alpha = .77). The
internal consistency of the total scale was adequate (alpha = .93). For details on the
psychometric properties of the AD-SEI users could further refer to another paper prepared
by the present research team (Yuen et al., 2004).

6. Suggestions for Applications

The AD-SEI has important implications for student assessment and program evaluation
in relation to the implementation and quality enhancement of comprehensive school programs
in schools (Gysbers, 2000; Hui, 2000; Watkins, 2001). First, to develop guidance curriculum
to better meet the students’ needs, the AD-SEI could be administered to class groups assessing
students’ self-efficacy in various categories of academic development. Along with other
assessment t0ols such as interviews with students and parents and teachers” observations,
the AD-SEI could provide guidance personnel a profile of students’ strengths and areas
needing improvement across various grades, classes, and gender in the school. Users can
find some guidance activities for enhancing students’ academic development in Related
Reference Information B. Second, the AD-SEI can serve as an instrument to assess how
students’ self-efficacy in academic development has changed over a certain period of time,
say before and after the academic guidance activities. This will provide useful feedback data
for outcome evaluation and improvement of the guidance program. In the Appendix IIT and
IV of this manual, a student profile chart and discussion guide are provided for the use of
teachers and guidance personnel. Users can compare the findings from their samples with

the normative data presented in tables in Related Reference Information A.

It should be noted that the AD-SEI was originally designed as a group assessment
instrument. It was not meant to be used as a diagnostic or screening instrument for individual
students. For individual assessment of educational needs and individual counseling, individual
students should be referred o a professionally trained guidance teacher, career teacher,

counselor, social worker or educational psychologist.
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I. Academic Development Self-Efficacy Inventory

(English Version)

Please read the following statements carefully and indicate how much confidence you have
in performing these behaviors. Please circle the appropriate number to describe your degree

of confidence with each statement.

1 - Extremely Not Confident
2 - Not Confident

3 - Hardly Confident

4 - Fairly Confident

5 - Confident

6 - Extremely Confident

I am confident that I can ......

1. organize my time weil and make good use of it.

2. master the answering techniques in exams and tests.

3. understand the difficulties encountered in tertiary institutions
from friends studying there.

4 look for information on and be well prepared for further studies.

5. obey the regulations of school and classroom.

I am confident that I can ......

6. plan before I do something.

7. 1improve my techniques in writing, reading, listening, speaking
and calculating.

8. ask my friends for ways to solve problems about choosing a
tertiary institution.

9. collect each tertiary institution’s information and the content

of the courses they offer.

10. respect others in school.
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I am confident that 1 can ......

11. finish doing what I have to do within the specified time. 123 456
12. form good learning habits. 1 23 4 356
13. seek information on universities or other tertiary institutions 123 435 6

from my friends when T further my studies.
14. choose a tertiary institution that suits me. 1 2 3 4 56

15. exercise the rights and responsibilities of a student. 123

B
Ln

I am confident that ¥ can ......

16. design a timetable for myself and act accordingly. 1 23 45 6
I'7. be well prepared for exams/tests. 1 23 456
18. seek advice from friends when 1 further my studies. 12 3 4 5 6
19. obtain information about scholarships and financial assistance. 1 23 4 56
20. think over the consequences brought about by my behavior. i 23 456

Copyright {¢) 2003. Mantak Yuen, Norman C. Gysbers, Eadaoin K. P Hul, Thomas K. M. Leung, Patrick 5. Y. Lau, Raymond M. G. Chan,
Peter M. K, Shea, & Sharin 5. Y. Ke.

Al rights reserved. If you want to cite this inventory, you must first obtain the written permission from the authors and cite the source in any
papers it which the inventory is used.
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IL. Scoring Sheet
Score Calculation - Academic Development Self-Efficacy
Inventory

Individual Category Score :

Academic development contains 5 categories. For each category, write the scores of the
iterns beside the item numbers, SUM UP the scores within each category and write down the
total score in the blank provided.

Study & Leaming Beinga
Time Examination from Educational Responsible
Management Skills Friends Planning Learner

Jiem Score Htern Score  Item Score Jtem. Score Tterm Score

1 2 3 4 _ 5 I
6 | - 8 - 9 10 -
11 — 12 13 14 15 I
16 U V) — 18 S 20 -
Total ___ Total ___ Total ____ Total . Total ____

Individual Category Mean Score (The lowest score is 1, the highest score is 6):

DIVIDE the total score BY 4, and write down the mean score of each category in the blank
provided.

| o 4 = I o 4 = [ o 4 = } - 4 = | e 4 =
Time Study & Learning Educational Being a
Management Examination from Planning Responsible
Skills Friends Learner

Total Mean Score of Academic Development (The lowest score is 1, the highest
score is 6):

SUM UP the individual category mean scores and then DIVIDE BY 5, then write down the
total mean score of academic development in the blank provided.

+ & + + = +5=
Time Study & Learning Educational ~ Beinga Total Total Mean
Management Examination from Planning  Responsible Score of
Skills Friends Leamer Academic
Development




1L, Profile Chart

Academic Development

Please present the data by a broken-line graph. You can produce the profile chart of students’
academic development by marking the mean scores of individual categories and connecting
them by a broken-line. It is useful for understanding the students’ confidence level in each
category of academic developiment.

Profile Chart

6.0

5.8

5.6

5.4 -

52

50

4.8

4.6

44
42

4.0
3.8

3.6

34

Mean Score

3.2

3.0
2.8

2.6

24

22

2.0
1.8

1.6

1.4

12

1.0
Time Study & Learning Educational Being a

Management  Examination from Planning Responsible
Skills Friends Learner

Cateogries




V. Discussion Guide

The following questions serve as a guide to explore possible implications of the survey
findings within the context of a particular school.

1. What are the strengths of the students in our school in each category of academic
development?

2. Whatare some of the policies, activities and programs in our school that have contributed
to these developments positively?

a. Curriculum and class guidance:

b. Co-curricular activities:

jo]

. Individual and group educational planning:

d. Individual and group counseling:

o

. Support for teacher development and parent involvement:

3. Comparing different groups of students, are there different needs reflected from the
findings?

a. S.4/85:
b. S.6/8.7:
c. Girls/Boys :

4. Comparing the pretest-posttest findings from the same group of students, have the
students made significant improvement in their academic development during the period
of time?

5. Any recommendations for action?




V. Permission Letter & Reply Slip

Dear Colleagues,
Re: Permission to Use the AD-SEI
Thank you for your interest in the Academic Development Self-Efficacy Inventory (AD-SEI) (c).

Two conditions mwst be met for our permission to use the instrument for research and program
evaluation purposes. First, you must cite us in any papers in which the instrument is used,

using the following reference:

.

Yuen, M., Gysbers, N. C., Hui, E. K. P, Leung, T. K. M., Lau, P. S. Y., Chan, R. M. C., Shea,
P.M. K., & Ke, 8. 5. Y. (2004). Academic development self-efficacy inventory: Users’ manual.
Hong Kong: The University of Hong Kong Faculty of Education Life Skills Development
Project.

Second, you must communicate te us a summary of the results using the AD-SEI and an
indication of where those results appear (e.g. journal paper, research report, thesis/dissertation,
efc.). Please send us the reply slip, before you use the instruments, indicating your willingness

to adhere to these conditions.

Thank you again for your interest in the AD-SEL

Sincerely,

Mantak Yuen, Ph.D., C.Psychol.
Associate Professor and Project Leader

P —




Appémiied

Reply Stip

TO : Dr. Yoen Man-tak
Faculty of Education
The University of Hong Kong
Pokfulam Road
Hong Kong

Re: Permission to Use the AD-SEI

I am interested to use the Academic Development Self-Efficacy Inventory (AD-SEI) (c).

I am willing to adhere to the two conditions in using the instrument. I will cite you in any

papers or publications in which the instrument is used, using the following reference:

Yuen, M., Gysbers, N. C., Hui, E. K. P, Leung, T. K. M., Lau, P. 8. Y., Chan, R. M. C,, Shea,
PM.K, &Ke, S. 8. Y. (2004). Academic development self-efficacy inventory: Users’ manual.

Hong Kong: The University of Hong Kong Faculty of Education Life Skills Development

Project.

I will communicate to you a summary of the results using the AD-SEI and an indication of

where those results appear.

(Signature)

Date:

Name:

Post:

Organization or School:

Address:

Fax:

Telephone:

E-maik:

{This reply slip can be copied for use.)
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W0 T A~ AER - HREE S IR - RN ERASET)  MIERREBE (Bl 0 5E -
BB~ TARHES ~ HIE) - FIEENTEAG @I 24 - FBAL - BBk - BE -
B~ &b

AR R AN R L BRI > LUEBEE
i p-R R A E BT R (Gysbers, 1998, p46) o HURBIRERSEA NSRS Hi
M T B AR T RE R AL A - BRANAEESS - R I EAE AR
R (Gysbers & Henderson, 2000) ©

EEMAEBEENRARTEYSREESLIER - Bandura 1977 B E 3K




REEED (self-efficacy construct) 2 BN A BE AU SEE L BRA T 51 HEE - FR2%
B BRAE N R B R ] (AR 2R Y RIES P 4 T (Betz & Hckett, 1983; Betz
& Luzzo, 1996; Chemers, Hu, & Garcig, 2001; Joo, Boag, & Choi, 2000; Lent, Brown, & Larkin,
1886; Lent, Brown, & Gore, 1997, Pajares & Miller, 1995; Sherer & Maddux, 1982; Zimmermar,
Bandura, & Martinez-Pons, 1992) © £3EHE » —H%E3 (Gysbers, Lapan, Multon, & Lukin,
1996) N T ek BRI BE TR BT 5T (Missouri Guidance Competency Evaluation Survey) *
HEEE T =R F A AERAE © IR BRI R (Career Planning and Fxploration) ~ HIT
FEF T #EMo A (Knowledge of Self and Others) ~ E23 B2 2 E (Educational and Vocational
Development) (Lapan, Gysbers, Multon, & Pike, 1997) » & M &K &Y HEBE 8%
BRMNTAEEE (00 BB ERNEE - - B35 - BRI EsE
e BEEEHNAARINGERESEFEANMEELSE - B - O REE
FHEEMEG ST - O) MEERMEEENA LET - & O) BEERERE o _

B 0 Bandura (1990) MBI BHMEEL M E EX Multidimensional Scales of
Perceived Self-Efficacy) » FFEA RN SR NEER ) BERESEE & () S350t -
(3) HEREBETE - 4) FBREERBERERINEE - (5 BRRBREEDITERZE
HIBRTT » (6) BB ABIE » (D) #AZEBAEE » (3) EIRE EREE - R(9) BRI
FHEBAISRR o RIS S BB (] A BB IURRES: - AT RIS VL B BB E T —
HEp S B E H  B RAREA A T A -

RILTEITTE - EXRFRERVENEER | S4HEACESETNERFER
FIfELIEE y (Chemers, Hu, & Garcia, 2001, p.59) » Bt JEgHE 484 fr S ek B4Rl
HEIFRBENEOEE  MEEERRTHTE  BEESETRESSSEEN—%
DiRE - BREREEEIIRE | HHEEE - EESRRIENETT - T EER
EHIY4ETT7 (Yuen et al., 2003) °

3. ZXBRARMARERGER

AR T BT MBI T POV MR + R T R =
R A S B - RS PR B - M
R R LT B AR SRS (BRI - TR - AT
BB - St PR AT R A B ~ ORI KA A8
801 A A RS R 5 2 E TR - SORRIER - S R
PR BAR R AR - SERER -




3. R R

BREROTNCEEREIMFNG LREESAE T HEBTERE - CREFH
w0 BEE HEERSF SRR - RARIRESEENER  HEsEEg Ry
T 5 [ 2 HE -

FREEBDUEERWRME — - B TEEH R MR e R AT E #
AR - R - R - SRR - mAKEY - FHEHE - MASEN
BEE (Yuen etal, 2002) » BEHEBUEEE - SUEEETEATNSER Likert
Scale) N EER L - B LB TREBNECEE - NEERWSH L RE
EREEGEL,  oRE ERARL, MRS - BEER TS BHSEF K
#+ o EIEFTEE

WP R R R E R S - LTRSS ENEE .

Ty T

C RES N ERERD -

- R

- FEREE RIS - SRR B AT o

- mECEmPERREE - WAEET

]

- EE S R B o

- fR I E CRE - IEE  BORE - BEERIEIERS o
~EERFNEEEE -

- (R /R - AT RGBS -

1A 5

JAEE S FEERNE TR E R SR AUARI MR -
- EREEE P RGRAIHE  mIREEERG S
RN FIAARTASTEME LR EE o
- AR SEHIRNER -

et

- TR E R - (R o

- BRAEE REENEAE MR ERREANE -

- BRE S H O FART -

- BUS A RS2 S E IR E R o




BEaRENSEES
- SRR R E AR -
EERECHE - BEMA o

- FT A R R E AR -

- HRECHITAMTRNER -

SLRFRRAE TR R VU RE R E B S SRR - RIS R EEE S -
HHEHIEE H BB - BRI SRS EE S BN T - SREEESHTY
SYEMERFERR LT - FrlEREEE 28 R ETESS B (M) -

4 BEERERAEE RORE

EATHENEEZELORBERE - FLI6TT6R TR 242 & IEREN
SERFIL IR I B AR (Yuen etal., 2004) o ”

o176 LB BEMFENNARREBEEZED (Confirmatory Factor
Analyses) » B T8 ¥IH AT (primary factors) B4 —EMALYIEE! (NNFL = 91 : GFI
=.918 : RMSR = 49 I RMSEA = .70) « 5/ MIFER S LB RS EERNE
FIRA S 2B (structure coefficients) » BRI EE A4 B LA TEUES - F5—
TEEENARE (oading) HH 62 ©

PIZ TR | () WEREEMFETE - SEEEE S RIEVE (sudy
skills self-efficacy) (r=.76) ~ HER (self-esteem) (r = .44) ~ FZ & (hope agency) (r=.50) ~
T EFEM (hope pathway) (r = .39) » #I4 TE HINTRBIFIHER () SHIE R {depression) (r
=-37) ~ FRBURE (loneliness) (r = -.30) F AHMAHBEAIHE ; (3) BTG (social
desirability) (r=-.34) FIAIE 2 B (life satisfaction) (r = .33) B BB o

5. Z¥BRaRAKETRAESE

RS RSO - SRRENRE—% (internal consistency) (FRE =
93) o MBS RARE Y A8 T BSR4 - AW ENRE 50 » 4R
IFHEEE (A8 = 80) - BHAERET (Al = 80) - MIHAEE Gl =80 8%
AHE (RE = 8] MAFENETEE BH=7) AHSLEE HERBER R
BHUERN - AR E/NEFTEERN R 30 (Yuen et al., 2004) o




6. B AEH

BERTR AT RRE BTl  EEEE T REF 2 e e E s
HIRRA ZEEENIIER (Gysbers, 2000; Hui, 2000; Watkins, 2001) ° 145 » EE 84S
ERBRHERER - BEUR RN ERT RIS AT SR EEE
B FCR AR o Ih Sl o) B4t 7 B (BSR4 RIS SR S 5t
H > BREASHEIT ERRER AR E R S s TE R A ST E - A
W AR BLBEERNEGRENBLET  UBEHESEEHE -

R BRI DEP R N F A B B S T I e TR L B o
PIEFeiEE ER—K - Rl B EREERE - IalsS— s - #ris
WEARTHRSL/AERRNSERRA N « 5% A ST IR EH SRR
WSREE » e EIEE AR - WfE R « MY BHE SR S S s
RERNUNMERMARES - THEE AT WESZEH A EE KD
PR B C AT R AR s -

ERAAEFEYE  SEREARVGEELEATHEN TR AT
Tl IS © BT A LA A fr B e A B S H B BB RIS - A
HABLE TR RS H Y NEEHAT  HEERT  LEREE HIEEEL
HIEES o
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A. Norm Tables
A BERZHE

Table 1. Percentiles and Raw Scores Norm Table (Academic Development)

1. AFR RIS BHEX BERRE)

Percentiles Whole Sample
HEEH RS
All Students S.4 S.5 5.6 S.7
PR Ed Hrg HE H7s R
(N=6740) (n=2625) (n=1648) (n=1518) (n=549)
95th 5.10 5.15 5.10 3.0 5.10
90th 4.90 4.95 490 4.90 450
75th 4.50 4.50 4.45 4.50 4.55
50th 4.05 4.00 3.95 4.10 4.15
25th 3.60 3.55 3,50 3.70 375
10th 3.15 3.05 3.05 335 340
Sth 2.85 2.7 2.70 3.10 3.15

Table 2. Percentiles and Raw Scores Norm Table (Academic Development)

L ERSRAESBEAR (RERE)

Percentiles Boys

BEFHR BE :
All Boys SA4 S5 8.6 S.7
e B I i G it
(N=3036) (n=1255) (n=807) (n=618) (n=356) .

O5th 5.15 5.20 5.10 5.10 5.25

50th 4.90 4.95 4.89 485 5.00

T5th 4.50 4,50 4.40 4.50 4,65

50th 4.00 4.00 3.95 4.00 4.15

25th 3.55 3.50 3.45 3.60 310

10th 3.05 3.00 2.95 3.20 3.29

5th 2.15 2.65 2.62 2.90 3.05

Table 3. Percentiles and Raw Scores Norm Table (Academic Development)

I HBFENFTBHEAEX BERE)

Percentiles Girls
[Eg5EiT pigs
All Girls S4 S5 S.6 S.7
FERE th g HE 7 i
(N=3637) {(n=1331) (n=828) (n=891) {(n=587)
95th 5.10 5.10 5.10 5.05 505
90tk 490 4.95 4.90 4.60 4.85
75th 4,50 4.50 4.45 4.50 4,55
50th 4,05 4,05 4.00 4.15 415
25th 3.65 3.55 3.55 3.75 3.80
10th 325 3.15 3.10 3.40 345
5th 2.95 2.73 2.80 3.25 3.25




Table 4. Percentiles and Raw Scores Norm Table (Time Management)

& 4. OAFHER T BEAER WHREH)

Percentiles Whole Sample
HiER BIEEA
All Students S4 S.5 5.6 ST
FEEE iy HA Hs Ht
(N=6740) {(n=2625) {n=1648) (n=1518) (n=04%)
G5th 5.25 5.25 5.00 5.00 5.00
0th 5.00 5.00 475 4775 5.00
- 75th 4.25 4.50 425 4.25 425
50tk 375 4.00 375 3.75 395
25th 3.25 3.25 325 3.25 325
10th 275 2.75 275 205 275
5th 2.25 2.25 2.25 2.50 2.50
Table 5. Percentiles and Raw Scores Norm Table (Time Management)
5. IFR MRS BOEAER () -
Percentiles Boys
BHOER BE
All Boys S4 5.5 S.6 S.7
AESEAE Hg HH HN -
(N=3036) (n=1255) (=807 (n=618) (n=356)
95th 5.25 5.25 5.25 5.00 5.25
S0th 5.00 5.00 5.00 4.75 5.00
75th 4.50 4.50 4.25 4.25 4.50
50th 3.75 4,00 3795 3.75 3.75
25th 3.25 3.25 3.25 3.25 3.25
10th 275 2.75 2.75 2,75 2.75
Sth 2.25 2.50 2.25 2.25 2.25
Table 6. Percentiles and Raw Scores Norm Table (Time Management)
R o. AOFHIR S BHEE (R
Percentiles - Girls
BHinHFH e
: All Girls S.4 5.5 S.6 S.7
FTE g LY HE H7s i
(N=3637) (n=1331) (n=828) (n=891) (n=587)
85th 5.00 3,25 5.00 5.00 500
S0th 475 5.00 4.75 4.75 4795
75th 4.25 4.50 4.25 4.25 4.25
50th 375 375 375 3.75 3.75
25th 3.25 3.25 3.25 3.25 3.25
1Gth 2.75 275 2.50 3.00 2.75
5th 2.25 2.25 2.25 2.50 2.50




Table 7. Percentiles and Raw Scores Norm Table (Study and Examination Skills)
# 7. BASE R S BB EER EENERE)

Percentiles Whole Sample
HIDER BEEA
All Students S.4 S.5 S.6 S.7
Fa84 Ry HH SEVAN L
(N=6740) (n=2625) (n=1648) (n=1518) (n=949}
95th 5.25 5.25 5.00 5.00 5.00
00th 5.00 5.00 475 475 '4.75
75th 4,25 4.50 4.25 4.25 4.50
50th 3.75 400 3.75 375 395
25th 3.25 3.25 3.25 3.25 3.25
10th 2.75 275 2.5 3.00 3.00
Sth 2.50 2.25 2.25 2.50 - 2.50

Table 8. Percentiles and Raw Scores Norm Table (Study and Examination Skills)
&K 8. Flr B o B R (B EHEREY)

Percentiles Boys
B ER B
All Boys 5.4 S.5 S.6 §.7
FERE i L SV -t
(N=3036) {n=12535) (n=307) (n=618) {n=356)
95th 5.25 5.25 5.25 5.25 5.25
90th 5.00 5.00 4.75 5.00 5.00
75th 4.50 4.50 4.25 4.50 4.50
50th 4.00 4.00 3.75 3775 4.00
25th 3.25 3.25 3.25 3.50 3.50
10th 275 2.75 2770 2.75 3.00
5th 2.25 2,25 2.25 2.50 2.50

Table 9. Percentiles and Raw Scores Norm Table (Study and Examination Skills)
R 9. OB S EEER BENERSS)

Percentiles Girls
EFR .
All Girls S.4 S5 S.6 S
FR 24 R 7 7R -
(N=3637) (n=1331) ~ (n=828) (n=891) {n=587)
95th 5.00 525 5.00 5.00 5.00
Q0th. 4,75 4,75 475 4,75 4.75
75th 4.25 4.50 4.25 4.25 4,25
50th 3.75 375 3.95 3.75 3,75
25th 3.25 325 3.25 3.25 3.25
10th 2.75 2.75 2.75 3.00 3.00
5th 2.50 2.25 2.25 2.65 2.50




Table 16. Percentiles and Raw Scores Norm Table (Learning from Friends)

R 10. BERER T BEEE (i REE)

Percentiles Whole Sample
B % EEEA :
All Stadents S4 5.5 S.6 S.7
FrE2E g Gk VAN H-t
(N=6740) (n=2625) (n=1648) (n=1518) (n=949)
05th 5.20 5.25 525 5.50 5.50
%0t 5.00 5.00 5.00 5.00 525
. 75th 475 4.50 4.50 475 475
50th 4.00 4.00 4.00 425 4.25
25th 3.50 3.50 3.50 3.75 3.75
10th 3.00 275 3.00 3.25 3.50
Sth 2.50 2.25 2.50 3.00 3.00

Table 11. Percentiles and Raw Scores Norm Table (Learning from Friends)

11 B FRRFESHHER (NEEE)

Percentiles Boys
B ER EE
All Boys S.4 5.5 S.6 ST
mEEL HH Y AR 2V Wt
{N=3036) (n=1255) {n=807) (n=618) (n=356)
95th 5.25 5.25 525 5.50 5.50
90th 5.00 5.00 5.00 5.00 5.25
_ 75th 4.50 4.50 4.50 4.75 475
50th 4.00 4.00 4.00 4.00 4.25
25th 3.50 3.25 325 375 375
10th 3.00 2775 275 3.00 3.25
Sth 2.25 2.25 2.25 275 2.75

Table 12. Percentiles and _Raw Scores Norm Eable (Learning from Friends)
R EREFREREERR (R E)

Percentiles : Girls
et T
All Girls S4 5.5 S6 S7
FELE rhy e 22N Ft
(N=3637) (n=1331) (n=828) (n=8%1) (n=587)
95th. 528 5.25 5.25 550 5.50
0th 5.00 5.00 5.00 5.20 5.25
75th 4.75 4.75 4.50 475 4,75
50th 4.25 400 4.00 425 4.25
25th 375 3.50 350 3.75 4.00
10th 3.25 3.00 3.00 3.50 3.50
5th 2.75 2.50 2.75 3.00 3.00
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Table 13. Percentiles and Raw Scores Norm Table (Educational Planning)

# 13, Al SR RS BRRE 1)

Percentiles Whole Sample
FfrER EEEE
All Students S4 5.5 5.6 S7
FEEE Hr i HT H7 B4
(IN=6740) (n=2625) (n=1648) (n=1518) (n=94%)
95th 525 5.25 5.25 5.25 5.25
90th 5.00 5.00 5.00 5.00 5.00
75th 4.50 4.50 4.50 475 4.75
50th 4.00 4.00 3.70 4.00 4.00
25th 3.25 325 3.25 3.50 350
10th 275 275 2.67 3.00 325
Sth 2.25 2.08 2.25 2.75 2.75

Table 14. Percentiles and Raw Scores Norm Table (Educational Planning)
& 14, O FH LR BBEE GHRHE)

Percentiles Boys
B EH Bt
All Boys S4 S5 S.6 ST
FrESE HM iz AV Bt
(N=3036) (n=1255) (n=807) {n=618) (1n=356)
95th 5.25 5.25 5.25 5.26 3.50
90th 5.00 5.00 5.00 5.00 5.00
75th 4.50 4,50 4.25 4.50 475
50th 4.00 3.75 375 4.00 4.00
25th 3.25 3.25 3.00 3.25 3.50
10t 275 2.50 2.50 3.00 3.00
Sth 2.25 2.00 2.00 2.50 2.50

Table 15. Percentiles and Raw Scores Norm Table (Educational Planning)

# 15 A ¥R RS BB RER T

Percentiles Girls
TS Lo |
All Girls S.4 S.5 S.6 S7
B4 Fhig HFA 7S i
(N=3637 (n=1331) (n=828) {(n=891) (=587
G5th 5.25 5.25 525 5.25 5.25
90th 5.00 500 5.00 5.00 5.00
75th 4.50 4.50 450 4775 4775
50th 4.00 4,00 4.00 400 4.00
25th 3.50 3.25 3.25 3.50 3.75
10th 3.00 275 2.75 3,00 3.25

sth 2.50 225 2.25 3.00 2.85




Table 16. Percentiles and Raw Scores Norm Table (Being 2 Respomnsible Learner)

£ 16. Al FRB RS BE AR (MASENEE)

Percentiles Whole Sample
B BREER
All Students S.4 S.5 5.6 S.7
FrEEd g RE AV 5
(N=6740) (n=2625) (n=1648) (n=1518) (n=549)
95th 5.75 5.75 575 5.75 5.75
90th 5.50 5.50 5.50 5.50 5.50
75th 5.00 5.00 5.00 5.00 5.25
50th 4.50 4.50 4.50 475 4.75
25th 4.00 4.00 4,00 4.25 425
10th 3.50 3.25 3.50 3.75 375
5th 3.00 3.00 3.00 3.50 3.50

Tabie 17, Percentiles and Raw Scores Norm Table (Being a Responsible Learner)

R 0l FRER S BHER BASENREY)

L

Percentiles Boys
HirFER B
All Boys S.4 S.5 S0 S.7
FE HA aajus Hi. GAVAN -t
(N=3036) (n=1255) (n=807) (n=618) {n=356)
95th 5.75 575 573 575 5.75
90th 3.50 5.50 5.50 5.50 5.50
75th 5.00 5.00 5.00 5.00 5.25
50th 4.50 4,50 450 4.50 475
25th 4.00 3.75 4.00 4.00 4.00
10th 325 3.25 3.25 3.50 3.50
Sth 3.00 275 3.00 3.25 3.25

Table 18. Percentiles and Raw Scores Norm Table (Being a Responsible Learner)

18 AT FRRE S BHEER WMAHENEEE)

- Percentiles Girls
BiEk prgdd
Al Girls S4 S.5 5.6 S.7
iR 24 HHpg mh h7s -
(N=3637) (n=1331) (n=828) {n=891) (n=587)
95th 575 5.75 575 575 5.75
90th 5.50 5.50 5.50 5.50 5.50
75th 5.00 5.00 5.00 5.25 5.00
50th 4.75 4.50 4.50 475 4.75
25th 4.25 4.00 400 4.25 4725
10th 3,75 3.50 375 4.00 4.00
5th 3.25 3.00 325 3.50 3.75
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T Table 19. Students’ Mean Scores on Academic Development
F19. BEABRHRITFRSE
Categories Y H Students 224

Total £ S4 1T S5HA S.6 7N STt
(N=5740) (n=2625) (n=1648) (n=1518) (n=04%)
MEDVFHAGEES) MEDTHAEIES) MOSDERAEES MODFHAEEES) MO TRt

Time Management 380(.86) 385(88) 3T76(8N 378(81) 3.80(89)
[ [R5 T

Study and Exarmmation Skifls 3.82 (84)  3.85(89) 374 (86) 3.82(77) 386(78
BRI R

Learning from Friends  4.07(86)  3.97(91) 396(87) 423077 4.29(75)
[ R A 82

Educational Planning 391(89)  3.84(93) 378(92) 4.02(82) 4.12(78
FEETE

Being a Responsible Leamer 4.53 (79)  4.45(85)  4.47(80) 4.64 (69 470067
HARTEHEETE

Table 20. Boys’ Mean Scores on Academic Development

F20. BEAERBEEN TS B

Categories 15 B Boys B4
Total =88  S4HIH: §S5 A S.6H7S S7 %4
(N=3036)  (@=1255)  (@=8%07) (n=618) (n:=356)
MDY BSOS MODIHSA(ERS) MODIERAMEES) MSDVESAGERS MIDTHA RS

Time Management 3.82(.89) 3.89(89) 3.70(89) 3.74(87) 3.80(92)
R

Study and Examination Skidls 3.86 (87)  390(90)  3.77(88)  3.86(83) 395(81)
BEMEARY

Learning from Friends  3.99(90) 391 (54 300(90) 413(81) 4.24(381)
AR EE

Edugational Planning ~ 3.84(.92)  3.81(95) 3.72(94) 3.94(86) 4.09(83)
et

Being 2 Responsivle Leamer 4.44 (.84) 438 (.89) 4.33(86) 454 (74) 4.60(77)
HEFRTNEEE

Table 21. Girls’ Mean Scores ¢n Academic Development

R HEERERERENESSH

Categories T8 H Girls 20L&

Total £  S4FMH SSHH 8.6 7S 8791
(N=3637) (n=1331) (n=828) (n=K51) (n=587)
MO RS MDA MOD ERIDMEES) MODYESA RS MEDEIA(ERD
Time Management 379(83)  381(87) 373(8% 3.80(78) 3.79(8D
e
Study and Examination Skilis 3.78 (.81)  3.81(8) 3.72(.83) 380072 3.80(7%
BB AR
Learning from Friends 414 (82)  403(88) 4.02(83) 430072 431(72)
MR EE
Educational Planning 396 (86)  3.89(01) 3.85(89) 4.08(78) 4.12{78)
FHEFHE
Being a Responsible Learner 4.61 (73) 451 (82) 45674 4.72(64) 475(61)
HWEBEENEEE




B. Suggested Guidance Activities for Enhancing Students’
Academic Development

B.RAFZFEEZERGFHER

For guidance activities on academic development, the users may refer to the following

suggested activities and the Activity Guide accompanying this manual.

PUT R —En 250 R R RIEE)/ R AR - A58l MM & Bk RAE S
HREHNENE - RESEEEHAE BT ENEHENEERE - 2K,

AR o

Categories (JE H) Suggested Activities (G5 EVEE)

Time Management © Still more activities that teach, p. 233. -
RERIE B © Dream catchers, pp. 54-69.

Study and € Missouri Comprehensive Guidance Kit, HS-307-337.
FExamination Skills © Lifelines, 4, pp. 10-13; pp. 28-33.

BEAEREy @ Lifelines, 5, pp. 10-13; pp. 44-47.

© AFERHB(LER) H27-39 -

Learning from Friends

mERE

© Missouri Comprehensive Guidance Kit, HS-339-347.

Educational Planning | © Missouri Comprehensive Guidance Kit, HS-115-163.
FHER T © Activities for individualized career exploration and planning,
pp-74-78.
© Career preparation, pp. 21-38.
© BHATEEREIFEMTM)  H2-9 °
Being a Responsible © Lifelines, 4, pp. 44-49; pp. 78-79.
Learner © More activities that teach, pp.315.
HEAHLHEEE O FHBS BB H 5565 -

© RIS B(TH) » H3-61 »




Related Reference Hfvpmation B “RETIEE

References
2EEH

Farr, J. M., & Christophersen, S. (1991). Career preparation: Getting the most from training
and education. Indianapolis, IN: JIST Works.
* This book helps students recognize the importance of school experience for their future.

* EEEEL R RS R B R -

Foster, J. (1988). Lifelines, 4. London: Collins Educational.

* This is a course book for personal and social development for secondary school students
in the UK.

* BT RABE T BT R MEA LA B RS .

Foster, J. (1988). Lifelines, 5. London: Collins Educational.

* This is a course book for personal and social development for secondary school students
in the UK.

* WETARBEREETRAEA LT BEER -

Jackson, T. (1995). More activities that teach. Cedar City, UT: Active Learning Center.
* This is a set of activities that have been tested in the real world classrooms.

* ER AV AN ER R RRIEIEE -

J aékson, T. (2000). Still more activities that teach. UT: Active Learning Center.
* This is a set of activities that have been tested in the real world classrooms.

* RERRM AT CEAERENRRNEE -

Lindsay, N. (1998). Dream catchers: Developing career and educational awareness.
Indianapolis, IN: JIST Works.

* This book helps students explore the world of careers and to make choices for their
future.

* LE B R A B TR B b o

Missouri Comprehensive Guidance Kit for High School (9-12 ). Columbia, Missouri;
Instructional Materials Laboratory.

* This is a comprehensive set of classroom guidance activities designed for high school
students in the state of Missouri, U.S.A. The kit could be purchased from The Instructional
Materials Laboratory, University of Missouri-Columbia, 10 London Hall, Columbia,
Missouri 65211, U.S.A. web page: btip:/www.iml.coe.missouri.edu

* B AREE TR MRAR IS e  THRE  SESRELLY
Hih R 484k




Winefordner, D. W. (1994). Activities for individualized career exploration and planning.
Charleston, West Virginia: Appalachia Fducational Laboratory.
* This book helps students make decisions and develop their career plans.

* HEREIREFHER B R A O R o

BREEG ~ BEIET - B A - JOEE (1998) o (HIEASE () o B B
BEEEAF o

AROREY - BERETE ~ BB ~ B (1998) o (FH&OE (TE)) - B 55
HEEHALH -

* This is a set of classroom guidance activities for secondary students in the Hong Kong
context.

* R AE R TR B R R B

HEES (2001 o (BOHEER3 (BETEM) « F3%  ORHEEHERA
E:ED

* 'This is a set of activities for secondary students in the Hong Kong context.

CF TR EBREL T ARSI N E -
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