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Enhancing Students’ Life Skills Development
Mantak Yuen Peter M. K. Shea Thomas K. M. Leung
Eadaoin K. P. Hui Patrick S. Y. Lau  Raymond M. C. Chan

In many parts of the world, there is a growing movement towards education for life. Senior
secondary gradoates are expected to master a set of generic transferable skills to enbance their
functioning in various life roles such as learners, friends, workers, parents and citizens. Schools
have to prepare students well for higher education and the changing world (College Entrance
Examination Board, 1986; Education Commission, 2000; Gysbers & Hendersen, 2000; Hui, 2000).

The Hong Kong Context

As a metropolis with a population of 6.8 million, Hong Kong is sityated on the coast of the
Guandong Provinee in the South China Sea, Having been a British colony for 155 years, it was
reunited with the People’s Republic of China on July 1, 1997. Structural changes in the Hong Kong
economy have octurred in recent years. In 2002, the unemployment rate rose to 7%. In 2003, only
18% of the young people aged between 17-20 were offered places in university degree programs in
tertiary institutes funded by the government. Leaders in the community have advocated the need
for young people to be prepared for 4 knowledge-based society, in which most workers will be
employed in the service seetor. Young people need to learn in schools how to learn, be a person,
handle tasks, and relate to people (Tsang, 2002),

Our present project team aims to enhance the capacity of Hong _Kén'g schools {o provide life
skills education for all schoal students by developing an assessment instrument, a resource guide
and a web site for life skills development. Tt is 2 proactive way to better prepare Hong Kong school
stadents for the contemporary world in the 21st ceimxry. |

Life Skills »

Life skills include competencies in academic development, career planning and exploration;
and personal-social development (Gysbers & Henderson, 2000).

Academic Development Competencies

This refers to the competencies to make plans regarding learning and further education,
Educational deyelopment competencies are important factors for studenis’ academic excellence,
They incinde time management, mastering study and examination skills, making educational plans
and concentration on learring,
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Career Development Competencies

This refers to the competencies to set up career plans and obtain employment. These
competencies significantly contribute to the success of the students’ career. They include skills of
setting up a career plan, understanding the gender differences in terms of job performance, choosing
the cotrect professional training, preparation for job search, and abilities t obtain employment.

Personal-social Development Competencies

This refers to the competencies to improve oneself and to communicate with others. They
inelude skills of understanding self and others, self-evaluation skills, knowing how to refuse offers
of drugs, cigarettes and alcohol, handling setbacks, health and physical training, developing team
spirit and a sense of co-operation, leadership skills, expression skills, understanding family
responsibilities and management of finances.

Class Teachers’ Role

In Iocal schools, the role of class teachers mainly comprises guiding the growth of the students,
helping them organize class activities and throw into the school life, and facilitating relations among
students.

Academic achievement is the index of a student’s success. The class teacher knows best the
can share with students the ways to study, the structure of §4 and S6 curricila, tips for choosing the
sui{able subjects to study in the future, etc. These can help students to develop effective learning
skills and learning motives, and therefore improve students’ academie performance. The class teacher
should also provide information on scholarships and tertiary institutes to students.

Through class activities, the class teacher can help students understand and develop their
talents and interests. He/she can also work with the career and guidance teachers to assist students
in understanding the prospects of different subjects, guiding students to observe different careers in
the job market, and to assist students in setting up long-term personal plans. To prepare students for
the future job market, teachers can enhance students’ skills in seeking jobs, encourage them to read
newspapers more, and help them master the skills in filling in job applications and interviews.

The class teacher can bbserve and provide guidance to students on their social developments
through lunching together, ball games, class meetings and small group discussions. At the same
time, he/she can share his/her feeling and-self-reflection skills with students in the roll-taking time,
s0 as to lead students to consider their own strengths and demerits as well as others’. The class
teacher can also discuss with students how to develop their potentials and improve their weaknesses.

Tong (1998) created a class guidance program for Hong Kong’s S1 students. The class teacher




carried out guidance activities in the class with the support of guidance teachers. The participating
teachers and students pointed out the need to reinforcestudents’ personal-social development. They
also considered that the prerequisites of a class guidance program were the teachers’ positive attitudes,
effective classroom management and good teacher-student relations.

Psychologists such as Patterson and Purkey (1993) stated that the personal qualities of the
teacher, for example, empathy, respect and sincerity, are the necessary factors for students to develop
good learning motives and their character to mature.

Subject Teachers’ Role

To make learning more relevant to everyday life, subject teachers can incorporate life skills
into subject teaching. There are roughly three main areas in the goals of each subject teaching:
cognition, skills and emotions. Teachers of economics can lead students to an wnderstanding of the
workplace; language teachers can teach students to write resume and job application letter, apd
interview skills. Subject teachers can introduce the relevant educational and career conditions of
their subjects to students, and present the career of a relevant celebrity to the students. For example,
the music teacher can introduce how musicians and singers used their musical talents to develop a
career, and the life skills invelved thus (e.g., observation, analysis, discussion).

The Roles of Career Teachers, Guidance Teachers, Moral Education
Teachers, Social Workers and Educational Psychologists

Career teachers, guidance teachers and moral education teachers ¢an conduct talks and
workshops on tertiary education and the workplace regularly, which can facilitate students’
understanding on the market demand and supply. Educational psychologists and social workers
can provide their professional advice and training to teachers, in order to help them design and
implement life skills activities that correspond to students’ necds. Class teachers collaborate with
other prefessionals to provide individual counseling and small group counseling to students, which
can facilitate stodents to explore their strengths and interests; to manage their stress and to set up
their future educational and earcer plans.

The life skills curriculum has been recognized as a systematic curricutum and is recommended
for school-wide impiemex%aﬁen by scholars and some frontline teachers. The curriculum and ifs
details have been carefully designed, They usually conduct in the format of small group discussions
and provide the knowledge, skills and attitudes for students, Such a curricnlum for senior secondary
students 1s enclosed in'the appendix for reférence.




Beyond the Classroom

Other methods to enhance students’ life skills include: social skills training groups, adventure
activities, peer guidance, leadership skills training, self-confidence training, visits to universities
and companies, seminars on specific careers, and sharing sessions of alumni in making education
decisions and feelings about their work.

Some After Thoughts

Young people develop their life skills throngh their expetience at home, kindergarten, primary
and secondary schools. However, parents and teachers sometimes overlook the personal-socfal,
academic and career development of students. Parents might niot have the time and skills in teaching
their children life skills. The time for teaching life skills are often sacrificed for previding mere
academic subject teaching when the teaching schedule is tight.

Most schools have probably implemented life skills activities, bt with little effect. Tong’s
study (Tong, 1998) pointed out that the positive attitudes of the teachers, their relations with the
students, and the classroom atmosphérs aré the important factors in the effectiveness of implementing
the life skills curriculum.

Just as subject teachers need professional training, life skills subjects’ teachers must be
adequately trained for teaching life skills curricutum effectively. The school needs to train a group
of staff to develop and teach these subjects. Since the class teachers may not be suitable for teaching
the life skills curriculum, it is hard to guarantee the quality. Also, involving great nunber of teachers
in teaching these subjects will cause difficulties in terms of transmission of messages,
communications, and getting into contact with one another.

The theme, content, and mode of delivery of the life skills curriculum must be designed
according to students’ interests and needs. The school and the teachers can choose suitable materials
by an understanding of students’ views, interests and needs through questionnaires and group
discussion sessions.

The Resource Guide

The present resource guide provides a summary of a series of presentations on theories and
practices of enhaiicing students’ life skills development in a conference organized by the Life Skills
_Devel&;_)ment Project at the University of Hong Kong in May 2002,

Two eminent international scholars in school counseling presented their views on the
development and management of the life skills guidance curriculum. Professor Norman C. Gysbers
shared his visions and conceptual framework of the comprehensive guidance program, which has
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guided the development of guidahce program and training of guidance personnel in the U.S, Mr.
Peter Lang provided a response from the European perspective. His ideas on the development of
affective education provided a model to understand the stages of development of affective education/
life skills curriculum in many parts of the world.

Returning 1o local developments, Mr. Cheung Kim-sing shared his touching expeérience in
working with supportive colleagues and students in his role as a school prineipal. Mr, Brian Lee
described the recent government policies on comprehensive guidance program in Hong Kong schools.
In particular, he emphasized the implementation of a personal growth cutriculum in schools. Mis.
Rita Hong introduced the personal and social development education in a Shanghai’s secondary
school to local educationists..

In the school context, Ms. Ho Yee Ping portrayed how a feam of teachers set up the classroom
guidance curriculum. Ms. Luciana Li described a well-designed life skills project for primary and
secondary schools. This is an exemplary \x;ay social workers could contribute to the development of
life skills curriculum in schools. Ms. Charlotte Tsui shared her experience in collaborating with
school tedchers as an educational psychologist in providing training, and consultation in curriculum
materials development and strategies in condueting developmental guidance activities in the
classroom.

This collection of presentations is intended to show how administeators, teachers and guidance
personnel could collaborate to provide enriching experiences to our students. The life skills lessons
and activities can be better organized and sequenced so that there is continity and CONSIStEncy in
delivery in accordance with the needs of the students. This is the first of a series of publications on
life skills development and comprehensive guidance program. Issues such as curriculum and activity
design, assessment and evaluation, and partnership of teachers and parents will be further explored
in forthcoming books.
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Appendix |
Life Skills Development Curriculum for S4-S7 Students

Rationale : To enhance students’ academic, personal-social and career development in well-
structured and systemic lessons and activities in the classroom and beyond.

Content  : Based on findings from students’ needs assessment, the topics are selected.

Theme : . Thinking About and Understanding the World of Work

Topics : 1. Study and Examination Skilis (2 sessions)
. Educational Planning (2 sessions)
. Being a Responsible Learner (2 sessions)
. Career Planning {2 sessions)

i
2
3
4
5.
6
7
g
9

Gender Issues in Career

. Understanding and Accepting Self

. Understanding and Socializing with Others
. Management of Stress and Emeotion

. Thinking and Expression Skills

Xumber of sessions ; 18 sessions in total

Theme : Self-enhancement » Contribution to Society

56

{2 sessions)
{2 sessions)
(2 sessions)
(2 sessions)
{2 sessions)

Topics : 1. Health and Physical Training (2 sessions)
2. Co-operation and Team Spirit (2 sessions)
3. Leadership Skills (2 sessions)
4. Self-evatuation Skills (2 sessions)
5. Sexual Knowledge and Relationship (2 sessions)
6. Financial Management (2 sessions)
7. Time Management (2 sessions)
8. Vocational Training Selection {Z sessions)
: 9, Career Goals Setting {2 sessions)
Hamber of sessions : 18 sessions in total
Theme : Learning Together: Teamwork and Leadership
" Yopics : 1. Learning from Friends (2 sessions)
2. Avoiding Drugs, Drinking & Smoking (2 sessions)
3. Marriage and Family Responsibilities {2 sessions)
4. Study and Examination Skills (2 sessions)




5. Co-operation and Team Spirit (2 sessions)
6. Self-evaluation Skills - (2 sessions)
7. Lejsure Time Management (2 sessions)
8. Leadership Skills . (2 sessions)
9. Thinking and Expression Skills (2 sessions)

Number of sessions : 18 sessions in total

87

Theme : Creating your Futiire: Academic and Catcer Planning

Topics : 1. Educational Planning {2 sessions)
2. Career Planning (2 sessions)
3. Job Hunt Pi¢paration (2 sessions)
4. Job Himting (2 sessions)
5. Decision Making Skills - (2 sessions)
6. Handling Setbacks (2 sessions)
7. Management of Stress and Emotion {2 sessions)
8. Vocational Training Selection (2 sessions)
9. Career Goals Setting (2 sessions)

Number of sessions : 18 sessions in total

Mode of Delivery:

The school sets up a theme in each school year to develop students’ life skills and design nine
topics that correspond to the main theme and the students’ intérests and needs. Use two sessions to

finish a topic. In total, 18 sessions are needed in a schivol year. These class fife skills activities can
be co-taught by the class teacher, guidance teachers, and career and guidance teachers who will
lead gioup dctivities and follow up discussions in class. Some activities could also be conducted in
the community or in the field.

Assessment and Evaluation:

Information from students, teachers and parents are collected in evaluating the effectivencss
of the life skills carriculum %’nd activities: 1. assessment of the students’ academic, personal-social, .
and career development self-efficacy inventories; 2. focus interviews with some student
representatives: 3. class-teachers’ feedback; 4. parents’ feedback:; 5. observation of activities in
aetion; and 6. students’ performance and achievements. '
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Improvmg the Life Skills Cummhnn asd the Compmhensm
Guidance Program : Concepts and Strategies *

Professor Norman C. Gysbers
University of Missouri-Columbia

* This 15 a keynote pre§entati0n at the Symposium on Life Skills Development and the
Comprehensive Guidance Program, which is organized by the Life Skills Development
Project Team in collaboration with the Education Department (renamed Education and
Manpower Bureau), HKSAR Government. May 25 2002.

Thark you very much for your very kind introduction. I am delighted to be here today. T want
to thank the organizers of this conference because the topic we are addressing is a very important
one, not only in Hong Kong, but certainly in the United States and worldwide. So thank you for
inviting me to participate in this outstanding symposium on this very importafit topic. It’s a topic (o
which I have devoted my professional life.

1 begin by asking a basic question : Why is it imiportant that young people possess life skills?
To answer this question it is necessaty to stop and consider what is happening to young people
today. We know that young people are growing up and developing in a very rapidly changing
world. I didn't have to come to Hong Kong to tell you that. You are well aware of how rapidly our
global work world and society are changinig. Globalization is affecting everybody. 1 put this in
perspective for myself by reflecting on my own family. My father was born in 1882. I was born in
1932. In a span of 120 years, since my father was born, the world has changed dramatically. Then
if you consider my life span I have seen industry, occupations, society, and personal values change
even more rapidly. Consider the impact of techmology. For example, this morning I went to the
library in Robert Black College to check my email at home. To me it is simply amazing that it is
even possible to do. Another example of the impact of technology is cell phone. 'm told there’re
two cell phones for eve'?'y person in Hong Kong. Is that comrect? Around the world we're connecting
through technology in ipany ways, thch twenty or thirty years ago wasn’t even possible. All of
these rapid changes are aﬁ’ectmg our y@ung people. These changes are creating substantial challenges
for them. They are not abstract issues. They’re very real because they are with us every day.

The rapidly changing world in ‘Which we live makes it more and more difficult for young
people to understand their place and identity within society. The challenges created by these changes
include increased violence in society and in schiools. Other challenges include bullying, substance
abuse, sexual experimentation, and peer pressure. As young people are growing up facing these
challenges, they are asking such questions as : Who am I? Where am 1 going? What are my next



steps? I remember that when I was in school, chewing gum was one of the behaviors for which we
would be disciplined. Somehow, I think that's rather trivial.compared to somie of the student behaviors
we face today. So, the challenges that our young people face are substantial and are very real.

Given all of these changes and the resulting challenges, countries around the world are
reassessing their educational systems. In the United States we are involved in “educational reform”
trying to change our educational system. One emphasis in the United States is “academic
achievement”. There is substantial emphasis on helping students succeed academically. As a result
we have instituted testing to assess whether or not the students have the knowledge and skills to
succeed academically. Unfortunately, this emphasis has tended to reduce the opportunity to address
life skills becatse some administrators see no room for Iife skills in the corriculum. And yet, if you
lock at.the challenges that our young people are facing, we can clearly see the need to address life
skills within our educational system. It should not be an either/or situation - just academic or life
skills. It should be both. So it is my considered opinion that we must look beyond academics to a
broader array of knowledge and skills that are needed by yeung people today.

A publication titled Community Programs to Promote Youth Development was published in the
United States recently by the National Academy Press (Eccles & Goatman, 2001). In it there are
descriptions of the personal and social assets:that the authors feel facilitate positive student developmerit.
The first asset considered is physical development including good health habits as well as good health
risk management skills. The next asset is called inteHectnal development. It exnphasizes Hfe skills, the
very topic that we’re talking about today, as well as knowledge of essential vecational skills, school
sticeess, rational habits of mind (critical thinking and feasoning skills), and in-depth knowledge of
rore-than one cuilture, In addition this asset focuses on good decision-making skills and knowledge
of skills needed to navigate through multiple cultural contexts. The next asset is social development.
It includes connectiveness {good relationships, trust with parents, peers and-other adults), and attachment
to pro-social conventional institutions such as school, church, and non-school youth programs. The
final asset is psychological and emotional development. It focuses on mental health, emotional self-
regulation: skills, coping skills, and good conflict resolution skills.,

When all of these assets are considered you see the whole individual, the whole student because
the development of these assets in students helps facilitate their physieal development, personal- ‘
social development, acadeniic development and career development. When these kinds of
development come togethér, the overall concept of life skills emerges. This leads us to appreciate |
how important it is te help all 'of our students with their total development, to help them begin to get
a sense of self, a sense of direction, focus, and purpose in their lives within the context of society in
which they will live and work.

How can this emphasis on total student development be fully integrated into our educational
systems? I believe that for this to occur, it will require a whole school approach to gnidance,
implemented through a comprehensive school guidance program. You are all familiar with the
whole school approach to guidance because that’s a focus of the Hong Kong school system.



In the United States we ofien talked about life skills, we talked about working with young
people. Yes, in fact we talked about the whole school approach to guidance. However, we found

that we did not. h’ave a sys‘tc'm to deliver life skills. We did not have a way to put the wh‘ole school

direct way te .stt::dents _So it became apparent _th_ at we needed a _{;hfferfcnt way to organize gu-xdfmce
in the schools. This realization lead to the development of the comprehensive school guidance
program concept that would serve as an organizer and delivery system to bring to studerts the life
skills tha they need to achieve their goals and resolve their problems.

What should be the objectives of a comprehensive school guidance program? When I was
searching for a list of objectives, I had the opportunity to read a document titled Guidance Work in
Secondary Schools (Education Department, 2001), a document with which I suspeet you are alt
familiar. Tn it there is a list of objectives. Let me share those with you to remind you of what this
document said concerning objectives for school guidance work. The first one is to create a pleasurable
and inviting learning envirenment in school. If you stop-and think about that for a momen, one of
the eonditions necessary for academic achievement to occur is an inviting place to learn. Thus
creating an inviting learning environment is 4 very important focus for school guidance work. Next
is an objective that focuses on helping students develop a better understanding of themselves, their
abilities, strengths, and weaknesses. This objective focuses on studerits’ learning about whoe they
are and what they need to do to be successful in the work that they do. And finally, here are the rest
of the objectives: raise students’ awareness of their feelings and develop their skills in handling
emotions, help students build up self-confidence and enhance self-esteem, promote desirable learning
and social behavior, facilitate students’ life planning, goal setting, and career formulating, and
identify problematic areds in an early state and provide initial and frontline intervention to help
students cope with their problems. When you examine these objectives closely, and then think
about the knowledge and skills students require today to meet the challenges they face that we
tatked about just a momesnt-ago, you can see clearly the direct connections between these objectives
and those knowledge and skills stadents require.

Given these important objectives, what would a comprehensive school guidance program look
like? When it is fully implemented, that would assist schools for achieving objectives such as these.
Let me share with you the concepts of a comprehensive school guidance program that I developed
some 30 years ago that brings together guidance activities and services in a coherent and systematic
way. In the United States %egmnmg m the 1960’s and the 1970’s, we became more snd more-
concerned about helping studenis reach their goals and resolve their problenss. Various progranis
were uadertaken to assist students. Also a variety of persoiinel became mvolved in delivering these
programs includinig school counselors, schooel psychologists, social workers, and nurses. As these
programs unfolded, we found that personnel were often focused in their own areas: they were not
working together. There was an obvious need to develop an organizational framework that would
bring all of the professionals who were working with students together so they could see how they



were connected, so that their focus was on the students and parents with whom they were working.
To counter this disconnectedness the idea of a comprehensive school guidance program (Gysbers
& Henderson, 2000) was born as a way to bring all school personnel together so they could carry
out a whole school approach to guidance.

The comprehensive school guidance program consists of three elements: content, organizational
frameworks, and resources (See Figure 1). The content element contains the knowledge and skills
that young people need for their development that can be best delivered by guidance. Currently in
Hong Kong, you're developing life skills organized around various themes. This is the content of
the program, Next is the organizational framework, It consists of structural components and program
components. The structural components contain the definition of the program, the rationale for it
and the assumptions we make about the program. For example, one assumption is, that the program
provides activities and services to all students. Why is this important? It is important because it
emphasizes that the program is for all students, not for justa few who are haiving specific difficulties.
That's a very important point, because some people think that guidance is for students who have
problems or difficulties. Certainly guidance is for fhose individuals, but there is also a developmental
emphasis which assumes that all students can and should benefit from guidance activities and
services in the school. The program components that.come next are the delivery systems for the
various kinds of guidance activities and services that we need to provide for all stadents, elementary
through secondary. The guidance curriculum is one of the components that is being emphasized in
Hong Kong today. The goal is to provide all students with accessibility to a guidance curriculum
that is delivered on a systematic basis. I use the word “systematic” beeause it’s a very important
word. For many years in the United States we provided guidange activities and services te students
but they were often provided in a fragmented way. Sometimes we would do an activity in the
elementary school, and then another activity in the middle school and finally still another activity
in the high school, but the activities were not delivered in a systematic way. What we needed to do
was starting in the elementary school to build a solid base of kriowledge and skills, and then move
progressively with guidance activities through our middle schools and high schools. What was
needed was a seamless approach to deliver the knowledge and skills that our students required. To
accomplish this the guidance curriculum takes plage at all levels of cducation often within classrooms,
but also in larger school-wide group seftings as well. The guidance eurriculum is organized so that
students of all ages, circu%nstances, and educational levels can gain the life skills they required.

A second component is called individual planning which focuses on helping each student
consider carefully and plan for their next steps, educationally and occupationally. The activities of
individual planning build on the know! edge and skills students develop in the guidance curriculum,
‘so that students, working closely with p_érents, can plan far such next steps as going to a university,
nto the work world, or wherever their next steps may take them. Portfolios are used by students to
assemble information about themselves and about the directions they see themselves going.
Counselors and other professionals assist students, along with their parents, to review pertinent



information and consider students’ next steps on an ongoing basis.

The guidance eurriculum and individual planning-components represent the developmental
part of the program. They are delivered systematically to all students. The assumption is that alt
students can benefit from guidance curriculum and individual planning activities as they progress
through the educational system.

A third component of the program is responsive services. Some students need special help.
Semie students are being hurt, they're in pain, they're experiencing difficulties, and they need that
special help. A school counselor, or 1 social worker, ot school psychologist can assist them to work
through some of those issnes and problems. The responsive services component eonsists of individual
counseling, small groep counseling, consultation, and feférral. In most of the schools in the United
States, we do not emphasize in Joiig-térm counseling, We tam to the community to look for specific
help on a longer term basis from professionals in our community agencies. This helps us form close
relationships with community agencies, mental health agencies, and other groups in the community.

Those three componerits constitute the direct services to students that provide a way to deliver
important activities developmentally or responsively to all students. Finally, the last component,
called system support, contains the management part of our program as well as professional
development activities, community relations, and research and development activities. Committee
work also is included in this component.

A critical issue in the United States in implementing comprehensive school guidance programs
is time - the time school counselors and other professionals have to deliver the program. 1 know
that we differ on how guidance services are delivered fo students because we have full time school
counselors in the United States. They wark full time within the prograrm so it is important for them
to consider how much time they plan to spend on conducting activities and providing services. The
program componenis offer a way for them to manage their time. A rule of thumb we use is 80% of
the time of school counselors working in direet services for students ‘including‘ the guidance
curriculum, individual student planning, and responsive services.

The last element of the comprehensive school guidanee program includes the resources needed
to operate the program. These resources include the personnel reqguired to operate the program and
the financial support needed to support them as well as purchase necessary materials. Finally a
very important resource i goi.iticai support including policies to guide the operation of the program.

When you put all these three elements together, we have a compreherisive school guidance -
program. It is a developmental program, as well as one that respends to immediate concerns, all
within a comprehensive organizational framework. To me, the comprehensive school guidance
program provides a way to actually impiément the whole school approach to guidance. I found, at
least in the schools that I have worked in, in the United States, that the typical structure and
organtization of the school did not often provide for a way to deliver life skills - there was no room.
Thus there was a need to restructure the school through the use of the comprehensive school guidance
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program to accommodate the delivery of life skills as well as the othier activities and services of the
overall comprehiensive school guidance progran. .

The comprehensive schoel guidance program provides a way that brings professionals in schools
together with a commen purpose - the common purpose being to implement the whole school
approach to guidance, to help students grow and develop. All of this is to be dene collaberatively
with teachers, parents, administrators and community members. What evidence deo we have that
this approach to guidance makes a difference? Here are some research findings from three studies.
The first study is from the state of Utah in the United Staies (Nelson & Gardner, 1998). They have
been using the comprehensive school guidance model for the past 12 years in their public schools.
In the late 1990°s a team of evaluators compared schools that were more fully implementing a
comprehiensive school guidance program with schools that were less fully implementing the program.
Stadents in high implementing schools rated their overall educational preparation as more adequate.
They also rated their job preparation as better, They took more advanced math and science courses.
Fewer students described their program as “general”. They took more vocational technical courses
and they had higher scores on the ACT college admission test. Initial data from the state of Utah
indicates that when a comprehensive guidanee program is in place, students do better, If you think
dbont that for amoment, that makes sense. When students know more about themselves, they have
goals and direction, they tend to do betier in school.

In the state of Missouri, we analyzed data from almost 23,000 students in 236 high schools
across the state (Lapan, Gysbers, & Sun, 1997). Schools with more fully implemented guidance
programs had students who reported having earned higher grades, that their education was better
preparing them for their future, and that more information-was available. One of the more interesting
findings was that the schools had a more positive climate. To us this was a very important finding,
because we believe that when schools have a positive climate, students will feel more comfortable
and will be more ready to learn.

A similar study was completed in the middle schools of Missouri (Lapan, Gysbers, & Petroski,
2001}, We examined data from 184 middlé schools actoss the state focusing on almost 23,000
seventh graders. Whert middle school classroom teachers, some 4,800 of them, in these 184 ntiddle
schools, rated their guidance programs as more fully impleniented, 7th graders said they earned
higher grades and that school was more relevant for them. And they stated that they had more
positive relationship with teachers. And finally they said they were more satisfied with their education
and they felt safer in schdol. So, does a comprehensive school guidance program make a difference?
We believe the answer is yes, the program does make a difference in the lives of our students.

Now the question is, what is required for us to make this happen? I believe it begins with a
" belief in the whole-person development of all students. The word “all” is a critical word. Tt isn’t Just
some students, it’s every student. Then it requires the effective and supportive leadership of the
administration. Also, if it is indeed a whole school appreach it must involve everybody. It's not just
one professional in the school. Everyone has to become involved. The word T use to describe this is



“collaboration” whete all of us are co-latioring together.

What does collabotation require? First of all, ao one isexcused. Everybody must be inivolved.
Second, collaboration is messy, frustraling, but indispensable. Sometimes it’s essier 1o do something
by yourself rather than collaborating with somiebody else. However, if we are to carry (it the whole
school approach to guidanes, it means that we must all collaborate. Yes, collaboration is mess v, it i3
frastrating, but it is indispensable. Then third, the collaboration agenda gets tougher. That means,
as we go through the process of fulfilling the dream of the whole school approach to guidance, it’s
not easy. If we want something that is easy we would do something else. Butif we wint to accomplish
something that’s important, we all appreciate that we must work together. And then finally the
fourth and the last point, and T want to emphasize this one very strongly: it is never over. We must
understand that collaboration is never never over. We're always involved in this process, as messy,
as frustrating as it may be.

In conclusion let me close by reminding you that the work we are doing helps meet the needs
of our young people. That’s why I believe ali of you are here today; that’s why I believe you are
involved in the important work that you are doing and I conupend you for that, [ particularly
commiend you for taking a Saturday morning to attend this symposium. I've been searching for the
definition of the word professionalism and I think I*ve found it here today. It is embodied in you,
coming here on a Saturday morning to devote yourself to this topic. You came here not because it’s
good for you, btit because it’s good for the young people and the parents that you serve. So ladies
and gentlemen, I commend you for the importaiit work that you're doing because you are fulfilling
amost critical mission of education,

Thank you very much.
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Affective Education in Schools :

A Personal Response*
Peter L. F. Lang
University of Warwick

* This is a summary of the presentation al the Symposiurii on Life Skills Development and
the Comprehensive Guidance Program, which is organized by the Life Skills Development
Project Team in collaboration with the Education Department (renamed Education and
Manpower Bureau), HKSAR Government. May 25 2002.

Affective education is an umbrella term or concept and it is important to be clear about its
precise nature so that many different possible manifestations found throughout the world' can be
process that concerns itself with the attitudes, feelings, beliefs and emotions of students. This involves
a concern for the personal and social development of pupils and their self-esteem or as it is perhaps
more appropriately expressed in French as regards each student as ‘Je suis bien dans ma peaw’,
which means literally ‘I feel comfortable within my skin’. A further important dimension goes
beyond the individual students and concerns the effectiveniess of their relationships with others,
thus interpersonal relationships and social skills are recognised as centra] to affective education.
Related to this view of the affective dimension of educatien are two further points: that it often
involves both the provision of support and guidance for students and that the affective and cognitive
dimerisions of education are interrelated. Staderts’ feelings about themselves as learners and about
their academic subjects can be at least as influential as their actual ability.

Affective education operates on al least three different levels and has objectives involving
different time scales: short term, medium and long term. These differeit levels are those of:

*  The individual - attention directed to individual students, their self-esteetn, emotional literacy,
study skills, their life and career plans;

< The group - attention to the nature and quality of interaction within the groups in which students
work and relate;

+ .The institution - a concern for the quality of climate and ethos of the school itself, the guidance

and support it offets to students, its eare and concern in relation to their welfare.

T examples-of many marifcsrations might bé - pastoral care, personal ind social edtcition, counselling and ghidasce, comprehiensive guidance, socio-emotional fearing,
emotional literacy, character educdtion. holistic educarion, life education-etc:

* the definition presented here, thaugh one that-bas been developed through discussion betwees representatives-of & fiuniber of different: countries; should stilk be secaasa
working definition. Itis véry probable thatitwill be developed-further.
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Where schools seek to develop effective affective education there are some potential guidelines
or priorities for this. The priorities for affective education will vary from school to school. Thus a
key consideration is the pupils’ needs. Pupils should be involved in discussions which give them
the opportunity to present their own concerns and the way they perceive their needs. These
perceptions should form one of the bases for the planning of the programmes and approach the
school will take. However there will of course be other considerations and stakes that will also
contribute to this. It is important that schools decide what their shared values are. Teachers, parents
and pupils need to feel comfortable with and see as appropriate as the direction of a school’s
affective work is taking. This side of the school’s work is concerned with the holistic development
of the pupil and ultimately what sort of person it is hoped they will become. Though it would be
unrealistic to expect total consensus on this, there must be a broad level of agreement amongst all
those concerned. Once a programme and related classroom approaches have been developed, schools
must madke sure that things will contipue to work, It is rare for work of this kind to be maintained at
an effective level if there are no actual maintenance strategies. There should be regular evaluation
and teacher professional development. Schools should be supportive of all-round achievement.
Besides academic subjects, there are lots of other achievements concerned with the all-round
development of pupils. The developments deseribed above have clear implications for teacher training
at both nitial and in service level. This requires time and resources, where these are not provided
the whole area will be down valued and teachers are less likely to take it seriously.

1t is eritical for not only the pupils but also all the edicators to be preparbd to change themselves,

The educators need to be open, express their emotions and know when not to. be judgmental. Tt is
not their job to tell pupils what to think,

Models
The writer has developed a model which can contribute to our understanding of this area.
A three level model of affective education:

Reaction/Cure Doing something after the problem has arisen i.e. counselling or referring
téPsocial services (in school, supporting a child who has been bereaved,
dis%;ussi,ng and mediating after a fight). Telling pnpﬁs to pull their socks
up as far as their work was concerned. Reacting to abuse. Exhortations in
assembly about honesty after a theft.

Proaction/Prevention Doing semethiﬁé before i.e. preparing peaple - assertiveness training.
Drug, Aids programmes (discuss in school the issue of death and loss
with the class, perhaps in relation to pets). Providing opportunities to

. explore and express feelings. Study and decision making skills, problem



and conflict resolution skills. Providing opportunities for moral reflection,

developing own code. -
Enhancement/ Also a pasitive side to this i.e. positive encouragement of development.
Development Role play - interpersonal skills, work decision making opportunities. In

class working on self-esteem, offering praise and encouragement.
Encouraging a positive and effective approach to study through
involvement in own leaming. Providing spiritual experience in a wide

SEnse.

Another way of looking at affective education is from the point of view of the teachers’ role.

An initial analysis of the situation ina number of European countries shows that there are in fact a
number of different roles that teachers are expected to perform in relation to the affective dimension
of education, In some systems, affective education may be exclusive to one of these: in some
others, several roles may be pertinent, The main roles that have been identified to date are

-

The teactier as carer, the petson responsible for the support and welfare of pupils, normally a
particular group or ctass, There is an expectation that among other things this teacher will
undertake individual work with some or all pupils for whom they are responsible. In many
cases it is also expected that some of the in-class and extra-curricular activities which the
teacher promotes should contain an affective element.

The teacher as subject specialist, who includes an affective dimension in her / his approach to
subject / classroom teaching,

Ttie teacher as deliverer of a special programme of PSE, guidance, character education ete.
The teacher in a specialist supportive role, for example as counsellor.

The teacher in a managerial role, managing others who are concerned with aspects of affective
education.

Where teachers have a significant teaching responsibility for a particular group, either because
they teach them for most of the time or because they have a long term relationship with the
group {(or both). *®

The way the teachers’ igole is understood is affected by the perception of affective education as

efther an area which ought to be within the competence of the majority of teachers, or something
which requires specialized skills, Where it is seen as a generalist role within the competerice of
most teachers, it 1s expected that most teachers should be involved. Where it is seen as a more
specialized activity, much of the work is undertaken by a limited number of mdividuals.



Approaches
One of .hv lﬂlmu}g,m‘s or dv\'r Enpir{g nfﬁnr‘fnrp afﬁ:r!‘nrn nﬂnpaﬁnﬂ 18 anover nrnnha n content.

Too much attention on what pupils should learn and not enough attention to how they learn it.
Scheols need to promote pedagogies that encourage pupﬂs to empathize with and listen more to
others. They should be encouraged to develop the skills of discovering televant information fot
themselves. For example, this might be from the Internet but they also need to develop the ability to
evaluate the quality of their sources. They should be involved in discussion of controversial topics
such as cloning, abortion, genetically modified organisius and euthanasia. They shonld also get
experience of deciding things themselves. Class meeting is one way of encouraging this. The school
and its teachers need to provide oppertunities for role-play and drama as this is an important way of
encouraging the affective development of pupils.
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Abstracts of the Presentations
Topic : REZTBEMR

Developmental Education and You
LR VTR (Mr. Cheng Kim Sing)
Mr. Cheung addressed a very impottant issue in promoting life skills education - devotion from
teachers and support from the principals. Although teachers may not have recéived any formal life
skills education when they were in schools, they have to help students explore the crises and dilemmas
in our present day world, Therefore, teachers and prinicipals ought to co-operaie to promete the
personal growth of the youngsters.

Topic : 275 T SRR : iR RBRHIAER
Comprehensive Student Guidance Services: The New Milestone in Hong Kong
Primary Schools” Guidance Services
Zpggsb 4 (Mr. Brian S. F. Lee)
Mr. Lee introduced a new direction to counseling in primary schools in Hong Kong, named
“Comprehensive Stadent Gnidance Services”. Four major areas have been incorporated in this new
service : Policy and Organization, Support Service, Personal Growth Education and Responsive
Service. Schiools were sﬁggest_sd 1o use well-organized and interactive activities to promote personal
growth and proper working attitudes towards stadents. In addition, the roles of student guidance
teachers were made clearer and more specific.

Topic : PRBEPRGEAERAE

Personal and Social Education in a Key Secondary School in Shanghai
BB R (Mrs. Rita Hong Lo Chi Chun)
Mrs. Hong shared the result of her teseatch project conducted in Shanghai from 1998 to 2000. The -
school emphasized four major aréas in moral education: conduct and behavior training, value and
ideological education, social and civic education, and national and patriotic education. Different
modes of teaching were used for the education, which involved active participation of both teachers
and students.



Topic : JH LASEFEUBPRRITHEBENARRER
Promoting Affective Education in Secondary Schools : The Role and
Experience of an Educational Psychologist
# K21 (Ms. Charlotte Tsui Yuk Yi) ‘
Ms. Tsui, as an Educational Psychologist, has put great emphasis on the promotion of Affective
Education in secondary schools, She has collaborated with school principals and teachers to design
a series of teaching programs and to provide teacher training in order to help students develop a
balanced and healthy self-concept and maintain good relations with others. The evalnations revealed
that students have shown improvement in interpersonal relationship, peer relationship and the
management of emotions after participating in these programs.

Topic : iR E R RERINE) - Bap%i15 Life Jockey Movement

Life Skills Development Activity: Life Jockey Movement
A4+ (Ms. Luciana Li Yuen Fun)
Ms. Li and her colleagues have developed a “Life Jockey Movement” project. The main aim of the
project was to promote a more positive view towards life and reconstruct personal values. The Life
Jockey Movement involved a one-day activity and through the games, students’ attitudes towards
life could be revealed. It showed how the students perceived and dealt with life obstacles. Teachers
could provide guidance to help students evaluate their attitudes and explore deeper inio life.

Topic : HEZBREGREPRN L IEHFTR

Life Education Programs at T. W. G. Hs Wong Fut Nam College
A& L+ (Ms. Ho Yee Ping)
Ms. Ho and her colleagues have developed a series of life education programs in her school. The
programs were designed for sgcondary 1 to secondary 3 students and some of the programs were
taught in collaboration with other organizations, e.g. drug education, sex education and media
education efc. Students were found to show improvement in speaking out their ideas and to have
developed individual life yalues. Difficulties in the design and execition of the programs were also
discussed.



R R
S e S 8
ERIBR

T B R 2002655 F 25 Pt T A B R )AL - S RUT
EEEE CRASERER B R RN R B
LB RN EERES -

BRI RS - R REN R L - RASAFE - BOMIEEH - B
R TR S, UGS LR R E AR -

2 HERAANDE  BEAGEE-ERENAS  BERSREINS - YEHE
HEBHER  HFREITR YA o BRSO SR BRI RS - RAREE
Bk AR R S BIA  ERANERREEEE  WETES - BBETRERE
R TR SR - EEREARENRE  SUNEEIEH « FIHREERETEAET
VR SRR o TR B SRR - B STREME | DA - RBETA
BREY, « §%  IREEEE ? SRRSO - WkES - BRRE T ER - SR
TR FOR TS SRR | FOR AT S e RN A L RO - B
HOPARE A SRR o BRS B R AR R - (ORI TR R R B
K E R SRR E R e -

) A S B TR R R RERE - R SRREE  EME R A ARG - EEARE
R - WKEHMRE R R AR R RAENEY B e AT
¥ o BTl BRPEEE 20 NSRS R EE R '

BE SRS - RERTEARTRELE - RERRTHE  SREEEENE
A FGR BRI A - SUITNE  BEER - MREE > TUSRREEER
G © A ERE L SR SEERI G AR PR REE O KRS
He e o §

L7 AR 5 SRR B S iR R (Life Bducation) » 175 TABER TS EE « I
IR HESR B B + EADE T o AR DHUE SRR S TR RSB R
sE R SRS S NETE - FOBSRTEARMEENE R - RTERETS
- PR DR AR T B BRI D IR O B A
SRR FUB R AT o T LA D AREN - DURR A MK



R -

AR RS (Life Skills Bducation) FIRHTMER BREENRER - RIESIFHE
AL LEATHRS  BENER  SMEE L8 - ARNEEREREL  #
G A R RS - e A A B SRR R E OIS - BREENE - BEE
EREE ,  EEL R BN BN SRR TURLE « EAHFES - 2
SRR EEHERRET A R DR - DRSTE - BRSERERREER
wE > URSREEEENERENRS  ERARTHSNURA - HETLETE
WA SE B RS BT o



2 B W
il DA B

HEGEEBEREH
FLEEIE

AR 2002 B 5 B 25 B A e R AR R AR
RHES (BAYERER) B TR R R e H A T
RIS

HRB R EE RS RNAE - AR B ER R IEE B REIRARY)
Ba - Bl - BB AR DL AR AR RS R E E B A ¢ A - TR
ﬁﬁfﬁ&%’@ﬁ%ﬁﬁ%%ﬁ@%ﬂ%ﬁ%%%@%ﬂ?ﬁ@@Eiﬁ%?z?s‘ﬂﬂﬁﬁ’ﬁ’%ﬁﬁ. s RSB EERE
Y RES  BESREBEEENERTMED - Bl B DR SHRRE
i St g B R RE B HE o S RIRE HAEmREER LM
TR R IR A B R S ¥ B2 B A 7 BB (Comprehensive School Guidance
Program)fEEERE LI o

Hy 4R L FL B - E BRI A R A P FER T NERITRI
g WP IR o A UIREEEAT TP R e B T B A AR R T T BV R
5% o TIEL » SRECIEIGE IR ~ T HEIEL REESENRE - AREERGE
EARED  BFSE T BENZ T S Comprehensive School Guidance Program)
AR A R R B PD A A ERARRESEESNRREEOREET BER
fir§i 75 7 (Whole School Approach to Guidaace) © R ENRETERSEINRE -
BRI T TR 2 s ) 0 e R Y N B
TR R S IR TR IR A 1 o AT IR - B R RO AT T

B

2 545 % 4 ¥ S iR 7% (Comprehensive Student Guidance Services)

EE R BRI e RREREEE HERRRT BEE TR AR
& TS E LA PRI BN EEERT  RETEEEREIE IRIET
ﬁﬁ’ﬁ%’?ﬁﬁi{’??ﬁﬁéﬁﬁﬁ o Bt %&%%ﬁ%ﬁﬁ%&%ﬁﬂﬁ% (Comprehensive Student
Guidange Services) + LSBT s R R AR EATE hR @ BB R -
B« SR T e R O s b - KRR - ETFT




5

CTENEFTH HEE (ﬁﬁé%ﬁﬁﬁ%ﬁ)ﬁﬁ%@ﬁ%ﬁﬁﬁﬁ@@ 2 108/2002 5% + 254

R NBE S RN A I E%ﬁ%ﬁzﬁﬁ%iﬁﬁﬂﬁ%%ﬁﬁ&ﬂ@@@%E‘JF’ﬂ

%

B—  FEHA (Policy and Organization) - iENS & SRt AW LE L AR Gt
& B ARERENERRETAEREN - 10 By B A R AR TR
BT RE R SRR RIERERBCREARES B

FERIELG »
B~ BT (Support Service) BfERERHRNRE - ARSI - s IR
i T e H T R AT o ‘

M= AREHE (Personal Growth Edueation) - A FRANEERE (Guidance
Curriculum) © BB EIS IR T T TH{H 2 & HKs - HFR/E MBS EE (key leaming
areas) » BB EAI B — s R (class-slot time) » DSABE RSB PHERRL
s e - ERL R EHBEEE BT A A R AT R RO HE T (life skill

compeiencies) ©

P EEIEEE Responsive Service) | EMBHCHIRRAI SRR » BRIBMA A BEIS
FENBLE - :

it A B R RN FRHEER

Fye BBt B R T E REET [EEEEYEL TAERE TR » FEIY
BERSEET (Guidance Curriculum)SLE A A BGR K (Personal Growth Education) SRR °
@ﬁ%ﬁﬁ%ﬂﬁ%&%%ﬁ}iﬁﬂ?ﬁi@f@%%ﬂfﬂ%@ﬁﬁﬁgﬁgﬁﬁ% s HAERECEEAEM
2 AR RS R BRI RS EAEEREEEA - B AE R AR
EEHTEELSBE - MEENRRAIIE Systen Suppoﬁ)&@%@ﬁﬂﬁ}ﬁﬂﬁﬁ%ﬁﬁ@ﬁ%
(Policy and Organization)F13Z ¥ (Support Service) I FHIRE + DISBRRH R RIAHE - Flans
B ~ HEEEY - SR - RREEEEXRE RIS » DB R LR RIRaY
B o T B B E (AT FFMT

LARNERE | |
e T
FHEAE HARRERE
EpRE 1 ERENERE
B Bh B B AR
IR SRR




#ATEEX

mﬁﬁhﬁﬁﬁ$%%%§ﬁ%@@m*ﬁ’A%%$§mﬁﬁml%mm§£*&
SR AT BV (os0R Ay e EA T~ AR S S U BIMAREHIER - SE3
PR/ VB o B BB A S AT SR R <

18 A Bk &% F (Personal Growth Education)

ERIE R BRI LS R S - BB EARE - BURR  BRUER
VO A R A P AT, © R AEIARIE o e BN R BN (Carcer Guidance) > HRIEFRE
ST R R TS A S TR RO S SR BRI A e B
3 R T PERR R - 3 AR % B DRSS R e LR - AR DI
ESEEHS o IR TR A REEER SRR SR TRERNERBESY
A s s BNREE 0 DAER SR T R IR

2 359 A B 6 A & (Roles of Student Guidance Professionals)

i ¢ RSRNEEA S - BER R R AR  AEINSS AR
B o BT R ERIESHEARSHE  EREER BTN EES - B
B R — S B AR FEN TR BERET - B2 e HERER
EHETEL  YEEINEE BN MUEERENS S S -

R e B

SRR B B I R TR « 0 B T - (R
SRR 2T (B R, ¢ SRR e R B A - SRR
BRI - AR - H— RSP ES s S TR A TSN - EEAS
S B SRR BN o TSRS - A SR A RIS Y - HEMLERET
RS S A B U TR O o il RS
ST R S B R T B A ORI 2 A B AR g R R R R i —
TERRR » 4RI @ RO — S VR B A SR N A - R TN
YBT3 o



4#%8

HEBTHEOEE % 1087200248 (2002) -

HEEBERET (100) o (AEESEECENGREE) B8  AEABRAY -

HES (1993) o (BEARBEFR | LEES (=) NBER) « B  FHHAEE -

HEE (1995) o (BREAMBEFE @ TIRES (2) MEEA) - & FBEHER -

Guidance curriculum for the comprehensive school counseling program : Bluepript for elementary
school guidance curriculum. Retrieved from http://www.ncpublicschools.org/curriculum/
Guidance/bpelem.htm

Guidance curriculum for the comprehensive school counseling program : Elementary academic
development. Retrieved from http:/fwww.ncpublicschools,org/carriculum/Guidance/
elemacad.him ’

Guidance curriculum for the comprehensive school counseling program : Elementary career
development. Retrieved from http‘:ﬁwww.-ncpublicsehools;orglcurri.cul;umIGuidancel'
elemcareerhtm -

Guidance curriculum for the comprehensive school counseling program ; Elementary personal/
sacial development. Retrieved from hitp://www.ncpublicschools.org/curriculum/Guidance/
elempersonal. htm

Guidance curriculum for the comprehensive school counseling program : Introduction. Retrieved
from hittp:}fwww.ncpublicschools.org/eurricutum/Guidance/introlhtm

Gysbers, N. C., & Henderson, P. (2000). Developing and managing your school guidance program.
Alexandria, VA : American Copnseling Association.

Hong Kong Education Department. (1998). Review report on the pilot project on the grow with
guidance system | Development of whole school approach to guidance. Hong Kong : Education
Department.



e
o
]

i

RPN N b
BRBEESBIR

SRR R 20006 5 A 25 B M S e R A LML T4 - TR BLTER

TR (B G R G L AR S R Sy R TR

B E L

SRR TR — LR R e BRI o 1008 48 B0R - A
T S ISR + Wi R - B LR TR - AR R RS
i+ PR B TR T R — TR B BRI AE © I SRR - EAEAIH
Rk R AR TR A RS S TR R R -

TRl ER SR LIS AR - B -AE 1 0E BN EE R - SEEER
Wh EETE, - REU—BET S AR R RS TE - RN
ST A R RS A M R R T T A - AR
B LA AT AT « RN ES BN E  EREBEERY > T
SEEEAY - TR - BEUSEERGERNIT N EEE S E NSRS - RER
BT -

A R T — (AR AT AR AR (LA -
R TR RIS - YRR - B - BETERR - IR
HESHRRRE  RBREE -

BT TERE, AL BRADNEE (BIEE, AN BRENEEA o HEE
P E-E S T ELACE R - SRR B T AR - BRI 01
o T - RSB S S R WA - RSREEE L
W BEEATES « BRRAETERR T B E R ERS < TR - URE

ﬁ‘ﬁ%ﬁ%° £

BTARRRREEY  RERFER-EXNE RN, NEHARETNR
BED - B TEREE  THe  TARNFER - BHSENEESRERRS -
B — R RN BL SR - I DI - RS
e M ETE R DARE o B4 SRS EAREREL-AREY  BA' 8
TR, AU R SRS WENESIRPEAHSEQBE LIRS ML
YOI o I T ESRIRESS » M ER TR o FRNE SRR TR - ST

_Esm: hENBRREEE- e RRE—E BRI - IS AR B

34



i

SR - PUNARAR - HEEys - BEP0 - FEPLE < Wi - T G SEE ST
( Community Proj ect Work) » FIESEFIRELIERANAHE ~ HYESERLEEE  HEsUEE
s, SEMAK PO - LRS- BOENANEE  BHREELREN M o

R T - RREST  RENAREBTRERRECNE  FEBR - BARS
%Egﬁﬁ%ﬁﬁﬁ%%$%°zgﬁﬁr%§J‘?%Ed‘f%Ejnr%%Jgﬁg
AR R - T MEK-FEE o TBE ERBLRERESE - BB
ST R T, RESLF THERTASERERSE -

RSB R "B, (Patiotic Education) © BERT HEEAEREL
ﬂ’%%%@%ﬁ%kﬁ'%%@%%ﬁ%&’ﬁ%@§°$ﬁﬁﬁ%%§&ﬁﬁﬂﬁﬁf
Eﬁﬁﬁﬁﬁﬁﬂ%@%‘%ﬁ%ﬁ“%%ﬁ‘%E%Eﬁ‘%@@%E%%@'%Mﬁ
ﬁA%ﬁ@ﬁ%’%ﬁT“ﬁ°$ﬁ’@%ﬁ“@ﬁ%ﬁ@@%ﬁ@@ﬁ%k@ﬂ%“¢ﬁ
ﬁ%Aﬁﬁ@%ﬁﬁ%@ﬁfA%!ﬁ?%ﬁ%ﬁ%ﬁ%%ﬁ@ﬁﬁﬁﬁ%ﬁ%“ﬁ%’@
SR ENIE S A A I o REA R - AR RETEAT - RARBRR—2E
ﬁA%ﬁWﬂﬁ%@’%ﬁ@ﬁﬁiﬁﬁ@%%ﬁ%kﬁ%ﬁ‘%ﬁ’%ﬁﬁ%ﬁﬁ%%&
SHEIES - SRR - it FRIEGESSIEE AL BN EE - RIHERE—
T BREEENERE T TTRER?

Bk » BT L IR R — 84 A 5 B 5 o EJE Prof. Gysbers (ZUEABHIR) Bk
T Program Componertt (1 #I7EE) BEEEAIED + BH Responsive Services ([ REfRES) -
FERIE R » BB THIBEARHIRE o MEFSERE » FEBEEERD - 25
Ho R AR R TS - BB AT 12 8 S E S LR R R HHE A
ﬁ@“%ﬁ%ﬁ@&%ﬁ@%ﬁmﬂ%’@%AE%&%@X%@&*%ME“%%%&%
ETRSHHEEE  PEES RSB THERROT R « BHNE - if-SEE
B - @ﬁﬁ’]lb@ﬁ%&%@% o FERETET Lk - BRSNERREERBRE
B ERAERIARGEE - SR o SRS o 1AL BE R REEIIRE
Fanei o AF BEPAGHL « IRAERIAIEE (Individual Counseling )¢

RO BRI SR TR LA TEREE - SEHE - DREEHE - BTRERET - KRR
A LA  IWERERATRNER  BROERERTT - ANRRE - B
HEEL o FEERAE - B AR — B SR » DUSE IR A A IS EE R -

HERMESRESERANSEED DRSS < BRTERAR - B K8 W
THGSAWE - RRAMATPNEBEERE - REGEBERS TGS -

22%08

Lo, R. C. C. (2001). The role of class teachers in a key secondary school in Shanghai. Pastoral
Care in Education, 19(1), 20-27.



56

B P S
WA R

REHEWHE
GEELF

BT B LR 000 B 25 BE R T R AR A BUNAE B - BRI IEE
BEAE AR EER Y TSR AR B RS A W
B ELREE o

& HRIEERS A ERBEEENT  BEM TN $— 2R REREHST
BT - BRI RENE | EURs—ERE ISR ) ERTRENAGRTE
B 1A B R IR AT AR O AR -

foh— e LR - R BREEE AT RUEHERE  —HTEEAER
SRR RASEEE B-EREEE BEGERE BRSNS S HE
B — R TR  B—  sop - FILBEERE BT BREREERENRE
S~ B VR RPN T - BB O R LA R BEBED
R E E A - EIEEE IR A - RS o Bl - TR TIE R IR E

1096 4E » HOERBGEEBAEE Dr. Radd TFME » B EB MM | Carcer and
Guidance & Psychological Services + 3% /\FT/MBRI B h B2 FEyEAB AL 1958
s o TTBEA A T  HATIHRS A B TRR SR - TR EHE LR
MBS » BT A (TSR R A B IR A A B B - IR TREEE RE - K
SRS - R RN TR SRR o SIS
£ HEAREETEERED - IEACHEE - LRI o AR B IRRESE £ H
REEVAEAE | A S  TRENR R RETERETHE  REEENRETE
BRSNS - B - BEEN - RERESSHENSRNRRETEERE - #RE
EHERE o 196 HE 9 A » FRAER—FSEREMET HBORRWEEET —HEE
frf - BEEESERRE LR -

R e M FEAIRARSE | B—  NimEEREEEs 52 NEE
SIS EEE SRR (BT ERENAE N HREEERE LIFEE - SERW
e I AR OB -



OO (EBET B T M TTSE - BRI o 19094 RERTT T4 AR
Bl & RS » —ERRIS R B - TR ITE IREI A - METERERE
ﬁﬂﬁ’miﬁﬂﬁﬁﬁﬁﬁmﬂ@Aﬁﬁﬁﬁé%%ﬁﬁﬁ » R EREE R ERE
TR REERE -

Y HEARES - BE SRR RAERE He R - RTEERN
BTREERE B BRGSO - THENRERRE - B IIEREEIE - &
ﬁﬁ%ﬁ&%ﬁ%’%ﬁMﬁﬁﬁ%ﬁﬂﬁ%ﬁﬁﬁ’%ﬁ%ﬁ‘%ﬁﬁﬁﬁ%ﬁ°ﬁﬁﬁ
T - BERBHERAE  ERERRBENES - BET HEBRC R ERER
PAEGRENEREEY - BETE - OEE  HRR - RITEERGER - BOTRIES
BEANE 0 REEEEEEEE - SEER  SHEAENEE  FIEDRAEA  BEAE00
9H « RN — R BEREAS IS TR ESRSE  FRAR - BHIA
it BEAFREERETHERT

B TRER | H—EnRRREETNE - B TNMREIEN SRR
SR TRE RSB RIER | SRR o B—MERLIIE - E19%E

1999465 - A AS ST - BIFENERS - BT EMBENEMER - ERFRRENH

R - AEEERTESNEY > BTHBN LI  REAACEEE T - ARG
T - DA REARMET  TREE - REFEL—EE  BRAERETRIR
WFELE -

FAL T

Mm-S R ESL 2H > RELHRTRER  TESEARGIRE -
R BRREEEEARRNES - A B BRER - BEHEGNER - Had
EENERE > HEREREGSENRE - DRNHA B CHRNSERERANEL -8
= Sfselfreflection (RE) - MR BEMEERRRE - MEERTREDERE
FIEEES - B ORI « B2+ B itteraction » (IRELH) - FERSARBLZHNE
8 > fRBREEREML S o TFRtEE A B SRR R R SR AT EED - Bl
B RS - AT LSRR AR AL ARESBEMN-EATRE B
B INEL R B ORI R S R R B R R

K LUz

BV RE SERNEEES %~ Ear @% HEER B2 BFEASRE
AHEES SRR EREEENTA - BREATESTREANA - RMEFERENE
B 8= BMEAHTAERIEERIBRRNRE -

|q |



s TR T - TV LRSI - BT RETRE
ST R R o - ’

TEE TR R T - (R R SR A R AES] - haFRRE
ﬁ%@%@ﬁﬂ%gﬁﬁﬁﬁ’ﬁﬂ%ﬁﬁﬁﬁ%?ﬁﬁw*%ﬁﬁ%ﬁlﬁﬁﬁ§%&°
MBI - TRPHE RS 2 MR review meeting GBEEeD  BOAREER -
ﬁ%ﬁ%ﬁ%%%ﬁ%ﬁﬂﬁ%’WW1%@%%@%&@@3?%@%&@%@%?%
i SEATEELFRET - SUBEAA - SURERIN ? BRI REERS TR
TR AE - B TEBREIA T - RELEE AT EREREREER -

2R 353
1. B
Fschool consultation (%&“&?@)ﬁﬁ g N AR N AR ik
ﬁ%ﬁﬁ@’%%$%%_%%a’%&s@%ﬁ&%ﬁ@ﬁﬁf&%ﬂﬁ%f%ﬁﬁ%ﬁ
ﬁﬁ@ﬁ%’mm+:@ﬁ%*%Tﬁ%ﬁ%ﬁﬁ%ﬁ%Zﬂ’%%ﬁﬁﬁ%@ﬁﬁﬁ%
@~ﬁﬁ%ﬁ»%ﬁaa~A%ﬁ%&ﬁﬁﬁﬁo&%ﬁﬁ%~%@&%%wmmmm
pmmwﬁ@’%%%%%ﬁﬁﬁf%%ﬁ%%&ﬁ%ﬁ@ﬁﬁ%s%ﬁﬁ&ﬁﬁrﬁ%ﬁ
BRI T EBENEE - M e o dRH R R R S TR
MET R -
%%*ﬁ@%ﬂ@@%%%ﬁﬂ%ﬁ?ﬁﬁ1@%%ﬂ$ﬁﬂ%@&ﬁﬁ%%iﬁf%
%%i@%'ﬁ%$%$%%%fEﬁ%%%%ﬂﬁ%ﬂ@%ﬁﬁﬁﬁ&°ﬁﬁﬂ%ﬁ%m
%*@ﬂ%&&ﬁﬁ%%ﬁmm%%%@wmwﬁ%$%%%oﬁﬁ*%ﬁm%%%§%%
B, GOTERE ST o TR LIRSS - "
%@%ﬁ%%ﬁ@*ﬁ%ﬂﬁ%ﬁ%’%ﬁ%%%ﬁﬁﬂﬁﬁ%ﬁﬁ&@ﬂmuﬁ%
mﬁﬁﬁﬁmaﬁﬁ%%ﬁ%ﬁﬁ@ﬂmmmm’%@%@ﬁﬁ%ﬁﬁwﬁﬁﬁﬁﬁ’ﬁ
%ﬁﬁﬂﬁ@%@%%%ﬂ¢QWwﬂ’wﬁm%*ﬁ@ﬁ%“@ﬁ”&ﬁ%&%ﬁ@%
ﬁ”%@%ﬂﬁﬁ%ﬁﬁ%ﬁ@ﬁ@%%%'%%%W%‘%“ﬁ%ﬁﬁﬁﬁﬁﬁmwmm
of ownership and empoweirm?n't) @
2. B
_ &&%ﬁ%ﬁﬁ&%ﬁ%ﬁﬁ’mﬁ&&@iﬁ%ﬁﬁﬁ%ﬁ%ﬁ'Wmﬂﬁ%ﬂzﬁ
%a%w@ﬁ~ﬁﬁﬁﬁﬁvﬁ%@ﬁ%ﬁ%ﬁ%ﬁ%@kﬁ%ﬁﬁ%ﬁ&’ﬁ%&%m“
ﬁ%;\&ﬁﬁﬁﬁvﬁﬁﬂﬁ»%%ﬁﬁﬁﬁﬁﬁmﬁﬁw’%&%m*ﬁ@@@%%
%o%%’ﬁ@ﬁ%%ﬁﬁ%%%%ﬁﬁﬁﬁm’%Eﬁﬁﬁﬁ@%%ﬁiﬁﬁﬁﬁ%i’



FHBBERE - P EEERE TR R R o FLeE g2 —relss -
HASEEATARS - UBSThEEENEN . BRI TERRREREREETATH
XFf e

w3 AR

RIS KE T BRBEOR R - BHSEQ ARG - HRHE - BRTEses
B o HEE—RBAIR LT AR - R RERSEHFTA - EREHAEHE
BEfl o RIS RS B E TR - MO FIRR « SIS + Ml T B
RS - {3 (RS R AL B S NI, - ERFRGEHE SRR  RRDE
BRER - — (B — R R A YRR EE -

S PURE BN - RERERES - 7B LD - R e
BIBIR © TSR RAVR—3 0 B RA R RN - AT TR -
s e ] DL IR © MY R R et - AR - RADRISRILA
) SR SUEEARITE RS TLRE  RATRER R BB -

BT B R A M R ) T RIS, - T ELTT LR
SHIERIG - BB AREREIEREE - FEENOFALTEBERALNEE » &
HEAIEE o BBED - BERRTLUTARE  SEEORIA  BHRESLY
RIBTRRBE I - B4+ TR RERREHREE - BARENAE TR
%1 MRESEEEIREIN « 25 - SRR RIE T 20 2 MR REE -

B RES | BREHF BRI ST - RERMESESBANENR
B W AEAL  TRMREE « SRS SENENRERE THEE M
EGTEER TRNEE )+ RS AR (udent folder) » MRBEE AL
4 SRS MR BT ERRE - RTUBEA T BB SEN TR  MRALE
B ESEEETRAEMNERNET  BETS - KEETRERTRRS 5 B
BSESRERICEE « AT LEBERSE  SHAEERNE  BE  BHE—BERE
AEEARET L A RREBY « EARSTWSEH - RETUH 00248 4 ARTHE
ool FL SRR AL - SR TR - IIRRT, -

24E8 é

- Carriculum Development Council. (2002). Personal, social & humanities education : Key learning

area curriculum guide (Primary 1 - Secondary 3). Hong Kong : Education Department.

Education Department. (1998). Review report on the pilot project on the grow with guidance system:
Development af whole school approach to guidance. Hong Kong : Education Department.



Glasser, W. (1986). Control theory in the classroom. New York : Harper and Row.

Goleman, D. (1993). Emotional intelfigence. London : Bloomsburry.

Hui, E. K. P. (1999). Educational psychologist as a change agent in school guidance. Paper
Presentation at the Sixth Buropean Congress of Psychology, Rom, Italy, July 6.

Hui, E. K.P, & Lo, R. C. C. (1997). A whole-school approachto guidarice : A Hong Kong experience.
Pastoral Care in Education, 15(2), 22-28.

Johnson, D, W., & Johnson, R. (1987). Learning together and alone : Cooperation, competition,
and individualization. Englewood Cliffs, NJ : Prentice-Hall.

Ng-Tsui, C. Y. Y., Choi-Lai, W. Y., Tsang, W. M., Tjon, C.Y., Lee-Fung, 8. W., & Woo, H. F. (2002).
Affective education: Enhancing students’ personal growth and social competence. Hong Kong:
Department of Curricubum and Educational Studies, University of Hong Kong.

Radd, T. R. (1996). The grow with guidan;:.e system manual (2nd ed.). Canton, OH : Grow with
Guidance.

The NIV Study Bible. (1985). Genesis 1:27. Grand Rapids, Michigan : The Zondervan Corporation.

The NIV Study Bible. (1985). Psalm I 39:1 3-16. Grand Rapids, Michigan : The Zondervan
Corporation.

13



i

Rt fene SR iAE) < dapLatsl
Life Jockey Movement

EHRBEEHXTEG
FhFLL

B LR 20026 S B 25 A A e e BB B NA T8+ B AR BT BRH
BHEE AR RER DRGSR R RN L T
A BRI B

3 B eyh B4R

ROBEHSLEE TR, - BARKE - FEMH  FETTEMHERTHITE - ®
M5sr TEGE Lile Jockey, BEE - BATHREEGRDEW - BISHRBEEALE
B hE g BT - ETSTENER  FEANBMTENEEANES < BT
57 I R R T R U - ERERE T A SRR RIRREE o B
EEVRIRET - BTV T AGR ST - AR BT IETE] - 72 1999 2000
M BRMAEBTEEREES - £ EhBET a5t - B - ZfhRRNE
EEAEEE - AU EFEATSTTEETEERESESEY - KERIIE200032 2001
o EXESEESELES  EHH/INERT "SRt SHEl e

TS L ERR DN TR EE - BERERE B AR -GS
R W TAESRL HENERELORHES -
1. HEEE

- BEMAANEESS  BFEAERR -

- FEAE R RN - JETFRIERA -
2. EBOR § _

- EHREE - RREAE -

- R B e .

KOS B E o BEPORSREDY - SREEE - BE BRI
EpkE - BUEBENERES  eAERAEEASE  SEERENRENY Y ERREE
fEHE - HEEEK-



H AR

AR B BERBER SRR  BERE KBNS B EIE
EE‘Areﬂaj h r@]@%’ﬁz PIHZ'E’LJ ~ F%Fg\‘%EO&S)SJ o
1. #&JIFE5F Arena

R FEE BB SRNBRNERD - FREARENHL I  2WBESN
KA BT A - (PR EETIRRLE  RARH REE AR R A TR
5 - WOVBARE AN  EEERENE  HARE N REET R
RS A - BUIRIRRE - (B EIMEE)  ERAE A ET RN
FAWA o BRIERTIGN - BARIT LNEE (FHRenEen LR EATS IR A
gt L) 2 B T BRIV ED
2. BRI Plaza

LB BETHEE TENEE Arn, BABIGGEEESITRESE (las)
foEEh  SEAERMERERIERE - PSR RE S R ER IEE) - TR
A B T PR MU P - AR TRIRAY S ©
S RERBE
SR EMRPNER BRI o R -

FEE  EEEYER - WEERENEE WA RMRIRE EQE -

MEE A hERAS - BRSSP ANSERY - AEERMZR IS
BE

TR SRERE AR T - AT Hi R R RA T LA T - 5T
P AR -

WIE SRR (VAR ) - RESE AR ERERENTF LS
%% o

%%%%:&ﬁﬁﬁ%@%ﬁﬂﬁlﬁkﬁﬁﬁ$ﬁ*ﬁﬁﬁﬁﬁﬁ$*%mﬁ@mﬁm
g ERTE - SRR RS-SRS o BT LIRSAYR
e E SR  BEEAT ST YRENEEERA - KEIHE
sy OB R RS - IR TR - AR R

| F SR pEI » [ G JE BT BE ) o

3. BEEE Oasis

 SEREE  BARREGRS o ST L —BIEEE - ReR HEE RGN -

UL g - B S F ATE BRI o



SmAHRR

REMSRRSEATRNFRARLE - BERRRERREFSOEIER « R
MR ERAA © PIATE RS SRS - R AR A BITRETI - DU
IS DR LARE - AR SER TR SR Esd  REEEEAEN B
HABFERETHFERER T - tPEERREEMENRRE BT - 7 GEH—(E
£W - ERBUEAERBAY - FETROEE - 1R - FERSEFRREEREICHTE -
ABAFSEREZAY SN RNEEEE - FLe¥ BEMORE SUEHENE
¥ FERER LTI - WHAANSLE - HARBHL - BASHRE - B TRBLTE
BRER—R » RBEAOFERECHAL -

L) shi &

EEESRE R ENEEY - BEERE - BEEHTNRE T URRESFIALR
SREEEER R R TRETHES - AR BEUTREFPERNETE
R4 ECHREES - TRSKNSEFETRRIE  BEBBHRABE - AR
B - (RS A KR - ZHSR R RERM B IRREBTHRE - &
GRS aR L EETRECHEE » MARLH ALREHENT -

s
A RE - - RN SA S EREREEERAE LR

| EZENSEEEE - BEMTEETRSONSE RHHSEETRED - £2EHE
B9 =R/ SRR SRR B SR B B T ¢ M P -b B R » B
SRR T © R L RN R B T R AR TR
TR B ERGIHA FRHSERERE o

2 RENSROAEE PURARRSREG  BUTHBHECRRENERA &
BIREF » BREETRAREEET R ERE - S HeEEEaRER
RV EB & o

3. HORBAFPSNEEY: - RFACEEHEESFSNERRERG » BB AR
RIS - RIS EHRSIAG IR - BEEEREA ERree » A%
HE IS R E S — A T SR AR - DS TR AR

4 BBE W, BT, S BERHAEINEETN - A28 TIEERSRERAE

C EREEZEEAFREER  NERATRSE - HREEIERE -

2¥EH

EREBHLEFECESH 198) o (EHFLIEER) - B8  FREIEHLESEE -

Eg



2 gE — Y EE O e K EEAE Pl B2 Y

P E Ny R L R R
AL R 2002485 B 25 HIEm A iR ge 8 Bt VRT3 - F R RITEOR I
FHEE (BANEFER) BN TSR ERERE F U ERT g,
LETERINE R o

KA REEES RS TE - 41996 F oA E BN AR BRERY PHEERE
S o AR D AU BT I MTALIT A o TR
T BRI ENRE - RERSH S THERELTEaRNER  BREANG 2K
B RN E R TR o SENEIEY R NESTIEE - BT R s
T B AR AR RO o

ERERTEEEN LR AR REASSRNEEREE  HURMESERE
e R - ERUREIEY) - FER SIS G TR R AR
TEAE RS REESHNT T SR BIREAY - EEKI YRR
18 o ARBANNAR FESRE-IUTE )RR HSESSLEREEL BEEE
BRWE - BE—EEE - it #FEEHERERAEISRANESE  BEHANE
B BERNAEEHEY -

FREE R IREERS A - BEARAE - BUEEE - RIS - R -
IS R AR o RN o RS - RS R s —
BN - EEAIR R R - #SEEETRE - BEREH  DREANTE -
FAETH

WM R TEARE - EOANES A RS LR RNER B SR NHNE
B BRCRREE  TAAZs FRNLERRE « —B5 EEn s ORI
& HRECARE RREETANSEEAERY  REERY ABBRIRE - BRI
WA AS T A ETAEE o EI - SIHASTHIMIIGE - SRS - HEBRE
W BRI TR '

LRSI R » SEH SRR SRS S TN  REYRBEE TR » B
Bestd T38RI SRESR - T2 BB AT RIS - YT
FEBY e CBEIEN - hSSEHERBEE THET - SUod—8 0 BREEXT—F
B THEENERL, S8 BR RIS — R A RS - PR
i1~ B A S o H B A P IR R, ¢ SR S TFT 3



TEREBHEASY | R - BEPE LR TATENSE - HEROELES - BELETFT
SHTESE | B—Sm Q2L - AEP—HE SN %ﬁ%ﬁﬁﬁ&%@ﬁ%ﬁﬁﬁ
gt BAMERERESETAETHR |

HMFEN L EENRRE - EREDRREE - RERAER  BiEECHERE - D
ERFLENERE - RMGIREELGER A - 2R EERREGTE - T FHEE
HAETEEE - R L SRl BB R - RS ANTRE - £BREE O
IR - B BIEEEEE « 85 (I BLE5 - S8R5 « DIREEEES -
SEM—-RAEHRGEE - B RS ERE TR - RNEAEEEHEEE
fif » SIS EBARTEAGHES KRR - WEIEEEHT RS - SEhBET
B - WS ERENCOEYE  THREEENER « S E I PR TET RS
EHGER—SFHE SRR - RS4RI - THESNSS  BEnE
THIES - BRREAG RR 5T « TUBRE S o DEIER G - Sieh
TIRGIBIT - EERE B BAIEN - SEESIHEE B M A BN EES - 2
BEE—EARERGY  REHEARERN  FETF S AR  BESARAREY
e BT aiERREs -

CCECRRUE 3 R

B RSB TRRNE T T ARG - FLRETE AR - DR REnD
fE - B FERES R - BERH -

PR ER IR - BRRATE  REABMETIER - MORR R
WINT » AT SRR S BT - RIS s P LB AR RN INE 17
HE + MR AR R - ST - SRR AR SRS A - IEES
ERRE SRR - BRI S E AR AEE - PR R B BT R
BB RMTEREN - HHNERENARRERAS -

BE  AREBORATIORS » SRR RERIRE RS  WERNERY
S WRLEMREN « BHNEES | SERNOKERAAENEE - BRE
BE  FAHTURATES « SERRS R ERAES -

BETE  RERESSHREE  SREFNEAT RIS - (LB EBAMRREN

MATMBE  ZAFETHHEEGIEEY - ETRERSEEE RS « BERHEPH

& BB ERIE - BMEER - BT ERERNEER  hEREETEEEE
E ML RAE R - AR - REEWTEAY - TEERE CHEmENE—
AR (1o teach s to touch the life forevery + B CRAL BB LIR AR —FUREE NS IS E -
W B B A AT - SUMERSNERnAE S REZSIaIRE -

.



LR R 8

TR
axEEL

B 0 e

B IR+

[C
BERE
FRESEE
2l
paticko¢id

HEE

BT HEER
FHARE HH L

BT TAE B BB
FRETAD HESR

EAE RS

hE LB A EREE $E LB

RN RSB R LR

T B R

,\;



Team Members
Dr. Yuen Man-tak

Dr. Eadaoin K. P. Hui
Dr. Patrick S. Y. Lan

Dt Raymond M. C. Chan
Mi. Thomas K. M, Leung
Mr. Peter M. K. Shea

Interniational Consultant

Life Skills Dejavelopment Project

Faculty of Education, The University of Hong Kong

Faculty of Education, The University of Hong Kong

Department. of Educational Psychology, The Chinese University of
Hong Kong

Department of Education Studies, Hong Kong Baptist University
Ching Chung Hau Po Woon Secondary School

Educational Psychology Service, The Hong Kong Coungil of the
Church of Christ in China

Professor Norman C. Gysbers  Department of Educational and Counseling Psychology,

Project Coordinator
Miss Sherin S. Y. Ke

R

University of Missouri-Columbia

Faculty of Education, The University of Hong Kong



S ot

AR DT R ER A | AERREE
%ﬁ%%m%iﬁ%ﬁﬁ%%ﬁmﬁ

e P S SRR

&w%mﬁ ﬁﬁﬁﬁﬁﬁ
BlEsEA R ﬁ&ﬁﬁﬁ%ﬁﬂ%m%%ﬂiﬁ » IR - MR - SRR
B EREEN - BEREm - %%%%M BEEEE - BEL L - [ - A IE

EEEEAE - HUREL - BREL L RER KL

B - F B EEEESIE RSN BRI « I B SRBRHE

BEAEE  &BIBRAE HIAFHRE

B e A E R
s R e
s R e B A 2R
hELBHERRAER
FAEHEERE
KEHIE GRS
FEFEHE RS

BB ASRE T2
jud el at g g et
B%%%ﬁ@ﬂ
%ﬁﬂ%%ﬁ@m%
BB ST &
SRR
HEEE R 2

A g ar e
R S E

REM A A4
WL ER
BB EE h2
WL AR

GURHE
%W@%ﬁﬁ%ﬁ*%
&ﬁﬁﬂ E@ﬂ@%

%ﬁ%§£%¢%
| EELEL

W RS
HEDE (LA)

BEHEN PR
Bl R pE
o

e ERE R
RIREITESR
i
e
FrAMERRENRRE
EARRZTHE
EEINS debar gl
WAHERDS

B e
BAGEIhHE
BAGEREELE
BYEER
BEREER
LEER

BRY
pilid gl et
SRR P
BB (LFY)
W m a2
BRI REEER
By e
SRR SR B
BREL SR
B T g R
B ST P2



‘We thank each author on this book, for 'hié!her contribution to this book. We thank the members
of the advisory board of the project, for their advice and support: Mr. Cheng Kai Yoen, Mr. Cheng
Tak Foo, Ms. Cheung Lai Wan, Ms. Law Yee Ling, Mr. Leung Tung Wing, Mr. Moy Ka Yiu, Ms.

Tse Shuk In. We also thank the following external reviewers: Mr. Foster Lam Yuen Ho, Prof. Hou

Zhijin, Dr. Paul Lau Wai Keen, Ms. Vicky Leong Vai Kei, and Ms. Audrey Yee Kwok Chun, for
thieir invaluable comments on the project and the ¢arlier manuscript of this book.

Last but not the least, we express our gratitude to the Quality Education Fund for their financial
support and all participating schools for theif patticipation and encouraging support to the project,

they include (in alphabetical order):
Belilios Public School

Buddhist Hung Sean Chau Memorial College

Buddhist Ma Kam Chan Memorial English -
Secondary School

Buddhist Sin Tak College

Buddhist Wong Fung Ling College

C,C.C. Kei Chi Secondary School

C.C.C. Kei Heep Secondary School

C.C.C. Kung Lee College

€.C.C. Mong Man Wai College

Caritas Yuen Long Chan Chun Ha Secondary School
Carmel Divine Grace Foundation Secondary School

Cheung Sha Wan Cathelic Secondary Schosl
Chiu Lut Sai Memorial Secondary School
Chong Gene Hang Coilege

Clementi Secondary School

Concordia Lutheran School

Confucian Ho Kwok Pui Chun College
Cotton Spinners Association Secondary School
Diocesan Girls® School

DMHC Siu Ming Catholic Secondary School
Heung To Middle School (I\Zong Kok)

Holy Carpenter Secondary S%hool

Homantin Governrment Secondary School

Ju Ching Chu Secoiidary School (Tuen Mun)
Kwai Chung Methodist College

Lok Sin Tong Wong Chung Ming Secondary Schoot

Lok Sin Tong Yu Kan Hing School

Lung Kong World Federation School Limited
Lau Wong Fat Secondary School

Ma On Shan Tsung Tsin Secondary School

Madam Lau Kai Lung Secondaty School of
Miu Fat Buddhist Monastery

Maryknoll Fathers” School

Nam Wah Catholic Secondaty School

New Asia Middle School

Ning Po No.2 College

NTHYK Southern District Secondary School
Our Lady’s College

Pentecostal Lam Hon Kwong Sehoal

Po Leung Kuk 1983 Board of Directors’ College
Po Leung Kuk 1984 College

Po Leung Kuk Tang Yuk Tien College

Pui Ying Secondary School

Rosaryhill School

$.K.H Tang Shiu Kin Secondary Schocl

S.K.H. Bishop Baker Secondary School

S.K.H. Lam Kao Mow Secondary Scheol
S.X.H. Li Ping Secondary School

S.K.H. Tsoi Kung Po Secondary Scheol

Sai Kung Sung Tsim Catbolic Secondary School
Shek Lei Catholic Secondary School

St. Bonaventure College and High School

St. Catharine’s School for Girls, Kwin Tong

St, Francis of Assist’s College

St. Francis’ Canossian College

St. Stephen’s Girls’ College

The True Light Middle School of Hong Kong
Tseung Kwan O Government Secondary School
Ying Wa Girls” School




HUYEERENIERES  SANTUREYTNER  GREY  BEEELEYE

ABEREBE -

HTEBERENE  HESEYS  SEYSRNYBOERZNES  URERE

mEamES ) BESRERENHERLE -

RN AN NS ERTEENSEAENTAENEE  FHEEERE -
EEEE
fﬁaﬁnﬁg‘“?nﬁ

ESYERNEEERYENEE MEANEERERSEE 8 B B R
2 BEZEFE AVERIRENETRBSTIHEEANESR RERNSIELER
JEEERNEEBANAE  TESBUBENNSEFHB NN TEEERR
GEEREEANESED - YrHESETRENEHNERMLE - EEFESRL
8 IR E  AREREETNES -

i view of the social and economic changss in Hong Kong, the cﬁs‘c‘usséansf
made in the book provided a broad spectrum of views from academiss, scjho‘bi"
personnel and practitioners is timely, it heips to raise awareness on deliberating
the directives for an important aspect of the schoot curriculum. "
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¢ Brief and concise presentation of life skills development.
+ Practical and relevant to Hong Kong secondary schoo! stu_g:?‘énts_,
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