
Gonnectedness and Life Skills Development among

Primary Students in Hong Kong:

A Brief Report

Mantak Yuen & Ryder T.H. Chan

The University of Hong Kong, China

Raymond M.C. Chan

Hong Kong Baptist University, China

Patrick S.Y. Lau

Chinese University of Hong Kong, China

Norman C. Gysbers

Univ er s ity of Mi s s our ïC o lumb i a, U SA

Peter M.K. Shea

The Hong Kong Council of the Church of Christ in China, China

December 2010

Hong Kong, China: The University of Hong Kong Faculty of Education

Connectedness and Life Skills Development Project

ISBN: 978-988-1 7887-3-3



Connectedness and Life Skills Development among Primary Students in Hong Kong:

A Brief Report (December 201 0)

CONTENTS

ACKNOWLEDGEMENTS

ABSTRACT

INTRODUCTION

METHOD

RESULTS

DISCUSSION

REFERENCES

APPENDIX I

APPENDIX II

APPENDIX III

APPENDIX IV

Page

1

2

3

5

10

13

21

23

24

25

ISBN: 978-988-1 7887-3-3



Connectedness and Life Skills Development among Primary Students in Hong Kong:

A Brief Reoort (December 2010)

ACKNOWLEDGEMENTS

The preparation of this paper \¡/as partly funded by the Hong Kong Research Grant Council

(HKU 754509H). We are grateful to Ms. Sherin Ke, Mr. Derek Leung, and Mr. Peter

Westwood for their input to the project. The project would not have been completed without

the generous support of teachers, school guidance personnel and students in the survey

schools. Their valuable contribution to the research is greatly appreciated. Dr. Yuen Man-tak

can be contacted at the Faculty of Education, The University of Hong Kong, Pokfulam, Hong

Kong China. (e-mail: mtyuen@hku.hk)

Copyright (c) 2010 Mantak Yuen, Ryder Chan, Raymond M.C. Chan, Patrick S.Y. Lau,

Norman C. Gysbers, & Peter M.K. Shea

ISBN : 978-988 -17 887 -3-3



Connectedness and Life Skills Development among Primary Students in Hong Kong:
A Brief Report (December 201 0)

ABSTRACT

This paper reports results from a survey of 13,490 primary school students in Hong Kong.

The purpose of the study was to assess students' level of self-efficacy in applying life skills

across four domains comprising academic development, personal development, social

development, and career development. Four dimensions of connectedness were also assessed,

namely, students'connectedness to parents, school, peers and teachers. Students'level ofself-

effrcacy in applying life skills, and their degrees of connectedness, were then analysed in

relation to salient student characteristics. Findings indicated that the students perceived

themselves to possess positive life skills across the four domains. Students in Year 3 (P.3) had

slightly higher scores in self-effrcacy and connectedness than those in P.5. Girls appeared

slightly more conltdent than boys in their own ability to apply personal, social, academic, and

career and talent development skills, and had slightly better connectedness to parents, schools,

peers and teachers. The findings also indicated that connectedness to parents, school, peers

and teachers are associated significantly with students' self-effrcacy in applying life skills in

all areas. School relationships represented a significant predictor of students' academic

eff,rcacy, social efficacy, personal efficacy and career efficacy. Students who reported

participating in extra-curricular physical exercises tended to have higher self-efficacy scores

in all 4 areas of self-efficacy. It is recommended that the school administrators, guidance

professionals and class-teachers could work together to enhance students' connectedness to

school and their self-effrcacy in applying life skills.

Key Words: self-eff,rcacy; life skills; adolescent; Chinese; career development; talent

development
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INTRODUCTION

In many parts of the world, there is growing interest in the concept of 'education for life'.

Students are now expected to master a set of generic transferable skills to enhance their

functioning in various life roles such as learners, friends, siblings, parents, workers, and

citizens (Education Commission,2002; Gysbers & Hendersen, 2000). A student's 'life skills'

comprise a set of everyday competencies that facilitate academic progress, personal and social

development, and career planning (Yuen et a1.,2003). Bandura's self-efficacy theory (1997)

provides a sound conceptual framework for assessing students' beliefs concerning their own

life skill competencies (Lapan, Gysbers, Multon, & Pike, 1997).

The purpose of this study was to assess primary school students' level of self-effrcacy in

applying life skills across the four domains of academic development, personal development,

social development, and career development, as well as their connectedness to parents,

schools, peers and teachers, and then examine any relationships between students' level of

selÊefficacy, connectedness, their personal characteristics, and factors within their schools.

The research questions generated for this study were:

1. How confident are primary school students in their own ability to apply life skills?

2. How 'connected' do primary school students feel to their parents, school, peers and

teachers?

3. To what extent is students' life skill development positively related to student personal

characteristics of gender, immigrant status, parent education level, connectedness to

parents, schools, peers and teachers, time spent on leisure activities, and time spent on

school and community extra-curricular activities?

ISBN: 978-988-1 7887-3-3
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The research questions are exploratory in nature. No previous data exist on students' beliefs

about their own competence in applying necessary life skills. Similarly, the relationships

between level of competence and student personal characteristics have not been investigated

previously. Although the concept of 'connectedness' has been studied in a wide variety of

contexts, it has not been explored in relation to self-efficacy or life skills acquisition. It was

anticipated, however, that higher levels of confidence and competence in applying life skills

might be positively and reciprocally related to students' connectedness to parents, schools,

peers and teachers, and in students' willingness to be involved in community activities and

extra-curricular activities. In addition, effective study skills in the academic domain, together

with motivation to work towards a specific career goal, might also be related positively to

overall competence in life skills and to school connectedness.

Defrnition of Terms

V/ithin this report the following terms are used fairly frequently. They represent key concepts

associated with the areas of school life that provide the focus for this research study.

Life skills: 'Life skills' are the everyday competencies that facilitate academic progress,

personal and social development, and career planning. Examples include: study skills,

interpersonal relationship skills, selÊmanagement and leadership skills, and skills in

problem solving (Yuen et al., 2003).

o Self-fficacy: This term is used to describe an individual's perception and beliefs

concerning his or her own competence in a particular activity or endeavour (Bandura,

1997 ; Mclnerney & Mclnem ey, 2002).

ISBN: 978-988-1 7887-3-3
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o Connectedness.' In general terms, 'connectedness' is a person's positive response to

feelings of belonging and relatedness; for example in the family setting, in the peer group

and in the community (Karcher, Holcomb, &. Zambrabo, 2006). In the context of schools,

connectedness is reflected in students'belief that adults inthe school care aboutthem as

individuals, as well as about their learning. The students who feel most connected to their

school perceive that their teachers are supportive and caring. They feel physically and

emotionally safe. These students tend to like school, have a sense of belonging, and have

good friends within the school setting, and participate in more extra-curricular activities.

Previous research has indicated that students who feel connected to school do better

academically and also are less likely to be involved in risky health behaviors such as drug

use, cigarette smoking, early sex, violence and suicidal thoughts (Blum, 2005; Cohen,

2007).

METHOD

Stage 1: Preparation

The preparatory stage involved several focus group meetings with students, conducted in

three primary schools in Hong Kong. Each focus group comprised a sample of P.4 or P.6

students (n:52). The purpose of these group meetings was to explore students'perceptions

of the skills and behaviours they believe necessary for operating effectively in school, home

and community. Students were also asked to provide real-life examples of these skills, and to

suggest how such skills might be acquired. Finally students were asked to comment on how

effective they perceive teachers to be in helping them acquire life skills þarticularly for

relating positively to teachers and peers). (See Appendix 1 for students' Focus Group

discussion topics).

I SBN : 978-988 -17 887 -3-3
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Focus group meetings for teachers and guidance personnel were conducted at the University

of Hong Kong. These groups could be described as 'panels of experts,' with knowledge and

experience relevant to children's connectedness and acquisition of life skills. These experts

provided the researchers with insights into school-based factors that can contribute to

children's connectedness and development of life skills, with particular reference to the

enhancement of relations between students, teachers, and peers. They were also asked to

comment on the nature of the guidance activities and levels of support for students provided

in their schools. (See Appendix II for details of the issues raised with the teacher Focus

Groups).

The data obtained from focus group discussions led to four tentative conclusions, namely:

(1) students' life skills in primary school were confirmed to be important in four separate

(2)

domains: academic, social, personal, and career orientation;

students' self-confidence in applying life skills might be enhanced by their

participation in speciflrc learning experiences within the classroom and beyond;

in most schools, guidance and counseling activities that may positively influence

students' life skills are already provided;

teachers perceived that teacher support, peer support and children's community

involvement all contribute to a positive school environment, which may influence

students' acquisition and application of life skills.

(3)

(4)

ISBN: 978-988-1 7887-3-3
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Stage 2: Main Survey

Participønts and Procedures

In May 2010, the Life Skills Development Project team in Hong Kong conducted a

questionnaire survey of upper primary students. One hundred schools had been randomly

selected from the Education and Manpower Bureau's list of primary schools in various

regions of Hong Kong. Eighty schools returned completed questionnaires (response rate of

80.0%). The features of the schools were as follows: (i) funding,83.60/0 aided schools,9.60/o

government schools, 2.7Yo pÅvate schools, 4.1%o direct subsidized schools; (ii) medium of

instruction, 96.2yo Chinese, 3.8o/o English; (iii) student gender, 95o/o co-educational,2.5Yo

girls, and 2.5o/oboys.

In each school, classes of students were selected randomly to participate in the survey. In total

13,490 students completed the questionnaire (boys : 6,77I; girls : 6,372; gender data missing

on 347 students). Data indicated that the sample included students from the school years P.3

(44.9%) and P.5 (54.5%). Of the 13,490 students involved in the survey, 10,511 (77.9%)

were born in Hong Kong. Data collected on the educational level of participants' fathers and

mothers revealed that 13.60/o and 13.9%o respectively had only primary or no education, 14.8%

and l5.6Yo respectively had middle school education, 25.5% and 28.2o/o had high school

education; and finally I8.9% and l5.9Yo respectively had some college education. Further

details regarding student and family demographics are summarised in Table 1.

The students were asked to complete one part of the Life Skills Development Self-Efficacy

Inventory (Primary Form), which includes four main scales, i.e. the Academic Self-efficacy

Scale (Primary Form; A-SES-P), Personal Self-efficacy Scale (Primary Form; P-SES-P),

Social Self-effrcacy Scale (Primary Form; S-SES-P), and Career and Talent Development

ISBN: 978-988-1 7887-3-3
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Self-efficacy Scale (Primary Form; CTD-SES-P). The questionnaires were administered to

the students in their class periods. Details of these instruments are described below. To ensure

that the time involved in completing the instruments was appropriate for students of this age

range, fhe Life Skills Development Self-Efficacy Inventory was subdivided into the four

existing sub-scales, and each student completed only one sub-scale, not the entire inventory.

The sub-scales were assigned randomly, with all students completing the Hemingway

Measure of Adolescent Connectedness (Karcher, 2003a) and one of the four self-efficacy

scales. The actual numbers of students completing each sub-scale are reported within Tables

3, 5 and7.

Døtø Collectíon Instruments

The Life Skills Development Self-Efficacy Inventory (Primary form) was designed specifically

for this study, and comprises 4 main scales covering academic, personal, social and career life

skills. Each of the four main self-efhcacy scales contains within it a number of smaller sub-

scales representing different clusters of skills or behaviours. Each sub-scale contains 6 items

together with a Likerttype rating scale (see Appendix IV). The instruments were piloted with

a sample of upper primary students to check clarity and readability. Adequate evidence for

validity and internal consistency of the instruments were obtained from the present samples

(see Table 3).

The Hemingway Measure of Adolescent Connectedness is a selÊreport instrument that

includes subscales that assess engagement in the forms of caring for and involvement in close

relationships and important contexts. Four of the Hemingway subscales, namely

connectedness to parents, school, peers, and teachers were adopted in the current study.

Satisfactory psychometric properties and internal consistency of the scales have been shown

across several samples from multiple validity studies (Karcher 2001;2003b). Responses to

ISBN:978-988-17887-3-3 I
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each of the items are made using a five-point, Likert{ype response scale which ranges from

(1) not true at aIl, (2) not really true, (3) sort of true, (4) true, to (5) very true. The Hemingway

is one ofthe few self-report measures ofadolescent connectedness that has undergone

considerable empirical scrutiny and has generated considerable evidence of validity (Karcher,

2003a). Adequate evidence for validity and internal consistency of the shortened instrument

were obtained from the present samples (see Table 5).

Personal Datø Form

Student characteristics were solicited by means of a personal data form included with the

survey questionnaire. Students' school grade levels were coded using P.3 : I and P.5 :2, and

gender was coded as male : 0 and female : 1. Students were also asked to indicate the levels

of their parents' education (reported separately for mothers and for fathers) selecting a

description from 7 categories ranging from 'no formal education' through to 'university post-

graduate education'. To measure involvement in various leisure activities, students were

asked to estimate in minutes their average time spent daily in physical exercise, homework,

revision, leisure reading, computer games, prayer, chatting with families, chatting with friends,

chatting with teachers, and in hours, their average time spent daily in sleeping. Students were

also asked to estimate in hours their average time spent per week in extra-curricular activities

in uniform activities, music activities, voluntary service activities, sports, drawing, religion

and drama.

Analysis of Data

To answer the first research question, the means and standard deviations (SDs) for the total

scores and for subscale scores were calculated, covering self-efficacy in the domains of

academic, personal, social, and career development, as well as connectedness to parents,

I SBN : 978-988 -17 887 -3-3
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schools, peers and teachers. The second research question was answered by conducting

multivariate analysis of variance (MANOVA). Finally, hierarchical regression analyses were

performed to further explore the interrelationships among student variables, connectedness

and confidence in self-efficacy.

RESULTS

In answer to the first research question, Table 3 reports the students' confidence in their own

ability in applying life skills in the four domains. Given that the maximum rating score

possible in any scale and subscale is 6, scores above 4.4 can be taken as reflecting moderate

to high confidence in one's ability to apply the skills in that domain. Mean self-ratings below

3 would suggest a definite lack of confidence in one's competence in that particular skill or

behaviour. As no sub-scale scores below 3 were reported in Table 3, it would appear that the

primary school students in this study possess reasonably positive views of their own self-

effrcacy in the four life-skill domains. The fact that all subscale scores being higher than or

equal to 4.4 appears to suggest moderate to high confidence in one's ability to apply the skills

in that domain. Refer to Appendix IV to identify the exact questions students were asked in

all these areas.

In order to answer the first part of research question 2 (i.e. to what extent is students' life skill

development related to student personal characteristics of gender, and school grade level), two

multivariate analyses of variance (MANOVAs) were applied using gender (i.e. 'boy vs. girl')

and school grade levels (i.e. P.3 vs P.5) with dependent variables of academic, social,

personal, and career self-eff,rcacy ratings. The results indicated that girls reported higher

levels of self-efhcacy than boys in the academic life skills domain (.F (1, 2931): 85.208,

ISBN : 978-988-1 7887-3-3 10
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p<.001, Partial Eta Squared : .028; boys' mean :4.52, SD : .89; girls' mean : 4.80, SD

: .75), in the personal domain (F (1, 2994) : 28.678, p<.00I, Partial Eta Squared : .009;

boys'mean:4.49, SD:.93; girls'mean:4.67, SD:.86), and in social life skills subscale

(F(I,2396):63.090, p<.007, Partial Eta Squared:.026; boys'mean:4.55, SD:.92; girls'

mean : 4.82, SD : .75), and in career decision efficacy (F (1, 3172) : 65.296, p<.00I, Partial

Eta Squared:.020; boys' mean :4.55, SD :.97; girls' mean:4.80, SD : .79) (see Table 5).

lt was also found that P.3 students scored significantly higher than P.5 students in the total

score of the academic development (F' (1, 2977): 57.769, p<.00I, Partial Eta Squared : .019;

P.3's mean : 4.80, SD : .88; P.5's mean : 4.57, SD : .78), personal development (F' (1, 3061)

:29.318, p<.001, Partial Eta Squared : .009; P.3's mean : 4.67, SD : .96; P.5's mean : 4.50,

SD : .85), social development (F (1,2447):27.471, p<.00I, Partial Eta Squared : .018;

P.3's mean : 4.79, SD : .88; P.5's mean : 4.60, SD : .83), and career development (,F' (1,

3221):28.454, p<.001, Partial Eta Squared: .009; P.3's mean : 4.76, SD : .94; P.5's mean

:4.60, SD: .85) (see Table 7).

Two multivariate analyses of variance (MANOVAs) were applied using gender (i.e. 'boy vs.

girl') and school grade levels (i.e. P.3 vs P.5) with dependent variables of Hemingway

connectedness to parents, school, peers, and teachers. The results indicated that girls reported

higher levels of connectedness than boys to parents (F' (1, 11016) : 150.133, p<.001, Partial

Eta Squared: .013; boys' mean :3.76, SD : .70; girls' mean :3.92, SD : .64), school (F (1,

11016) :439.147, p<.001, Partial Eta Squared: .038; boys'mean:3.57, SD: .76; girls'

mean:3.85, SD:.66), peers (F (1, 11016):255.054,p<.001, Partial Eta Squared:.023;

boys' mean:3.54, SD: .76; girls'mean :3.75, SD: .67), and teachers (F(1, 11016):

506.594, p<.001, Partial Eta Squared:.044; boys' mean :3.45, SD : .76; girls' mean :3.76,

SD: .65) (see Table 6).

11ISBN: 978-988-1 7887-3-3
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It was also found that P.3 students scored significantly higher than P.5 students in the

Hemingway connectedness to parents (F' (1, ll2l9) : 73.605, p<.001, Partial Eta Squared

: .007; P.3's mean : 3.90, SD : .66; P.5's mean : 3.79, SD : .68), school (F (1, ll2l9) :

155.006, p<.001, Partial Eta Squared : .014; P.3's mean : 3.80, SD : .74; P.5's mean : 3'63,

SD : .71), peers (F' (1, lI2I9):82.563, p<.001, Partial Eta Squared: .007; P.3's mean:

3.71, SD : .75; P.5's mean:3.59, SD:.70), andteachers (F(1, ll2l9):56.079,p<.001,

Partial Eta Squared:.005; P.3's mean:3.66, SD:.73; P.5's mean:3.56, SD:.72) (see

Table 8).

To address the additional factors implicated in the second research question (parental

education level, connectedness to parents, schools, peers and teachers, time spent on leisure

activities, and time spent on extra-curricular activities), a stepwise regression analysis was

conducted to investigate the amount of variance contributed by those predictor variables to

students' life skills self-efficacy scores. The summary of basic data describing parental

education status can be located in Appendix III. Basic data on students' connectedness to

parents, schools, peers and teachers, time spent on leisure activities, and time spent on school

and community extra-curricular activities can be found in Appendix IIL

Using these data, a regression analysis was conducted. Since grade and gender had effects on

students' selÊefhcacy in the overall ANOVA results, grade and gender were included as

predictors. The variables were added to the analysis in the following sequence: step 1, gender

and grade level; step 2, mother's education, father's education; step 3, family relationships,

relationships with school, relationships with peers, and relationships with teacherc; step 4,

students' daily time spent in physical exercise, homework, revision, leisure reading, computer

games, prayer, chatting with family, chatting with friends, chatting with teachers and sleep;

ISBN : 978-988-1 7887-3-3 12
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and step I students' weekly time spent in school extra-curicular uniform activities, music

activities, volunteer services, sports, drawing, religion and drama.

Table 9 shows the results from the regression analysis. It is noteworthy that connectedness to

parents and school connectedness were remarkably consistent predictors in students' self-

effrcacy, accounting for between 45.9o/o and 46.6Yo additional variance across the 4 domains

after controlling for the effects of gender, grade, father's education and mother's education.

Students reporting high level ofconnectedness to parents and school connectedness tended to

have higher scores in self-effrcacy. School connectedness represented a significant predictor

of students' academic efficacy, social efficacy, personal efficacy and career efficacy. Fathers'

education levels yielded a signif,rcant main effect on student's academic, personal and career

selÊefficacy, while mothers' education levels yielded a significant main effect on students'

personal, social and career self efficacy. Students who reported participating in physical

exercises tended to have higher self-efficacy scores in all 4 areas of self efficacy. Finally, it

can be noted in Table 9 that grade level is inversely related to level of self-efficacy,

suggesting that as students increase in age they become slightly less certain of their own self-

efficacy in all four domains.

DISCUSSION

In general, it is reassuring to find that students in school grades P.3 to P.5 in Hong Kong are

reasonably confident in their own ability to apply essential life skills in the academic,

personal, social and career domains. It does seem, however, that students' relatively high

levels of self-efficacy in P.3 tend to decline a little as they get older. As illustrated in Table 7,

the younger students reported the highest degree of confidence across all life skill domains

I SBN : 978-988- 1 7887-3-3 13
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and in all subscales. This hnding may reflect an increasing capacity for realistic self-appraisal

as students gain more experience in life. It may also be a natural developmental feature of the

primary years where individuals begin to recognise more clearly and honestly their own

strengths and weaknesses, and perhaps become a little less conhdent that they can 'do

everything well'. Mclnerney and Mclnerney (2002, p.380) have remarked: "As children's

notions of what constitutes effort, ability, achievement, success and failure develop over time,

so also do their beliefs about their competencies".

When looking at gender differences in this study, it is important to remember that with such a

large sample of students it is relatively common to find that very small differences between

mean scores on particular questionnaire items or subscales prove to be statistically significant.

One must not lose sight of the fact that many of the differences reported in Table 5 (for

example) are smaIl, and one must guard against over zealous interpretation of data. Partington

(1995) warns that for most comparisons between boys and girls on such measures there is a

considerable overlap in scores, even when statistically significant differences are found. With

this caution in mind, it can be seen that in this study girls appeared to be more confident than

boys in their ability to apply life skills in academic, personal, social and career and talent

development domains. Their mean self-efficacy ratings were higher than the boys' in every

subscale in the Life Skills Development Self-Efficacy Inventory. It is most evident in their

higher scores in respecting and accepting of others, family responsibilities, and in boy-girl

relationships. Perhaps this finding is not surprising because other studies have found girls to

be more perceptive of, and interested in, human relationships than are boys of the same age

(e.g. Gilligan, 1982), and girls are often said to be more advanced in language and social

skills (Ormrod 2003). Girls in this study were also more confident than boys about their

positive involvement in learning, and in applying life skills in the careers domain, particularly

in relation to work attitudes and talent development. Ormrod (2003) has confirmed from other

I SBN : 978-988 -17 887 -3-3 14
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studies that girls are generally more concerned than boys about working hard and doing well

in school. This is particularly the case in the primary school years, where girls are often

described as being 'more mature' in their behaviour and attitudes than are boys of a similar

age.

Although some significant differences were found between boys and girls in their relative

level of confidence in applying life skills, this finding does not lead us to make any

recommendation for differentiated treatment. As stressed already, the differences tended to be

small, and although very interesting to note, they are educationally unimportant. We agree

with Partington (1995, p.181) when he concludes that, "Our examination of gender-linked

differences has uncovered no compelling evidence which indicates that teachers should treat

boys and girls differently".

The findings from the regression analysis indicate that connectedness to parents, school, peers

and teachers are significant factors contributing to the enhancement of students' conf,tdence in

applying life skills across the four domains. Of course, it is impossible to tell from this study

whether the students who feel highly confident about their own ability to apply necessary life

skills in the academic, personal, social and career domains develop that confidence because

they also have positive relationships with teachers and peers in school whether their

efficacy in applying life skills leads them also to develop good relationships with teachers and

other students. Which comes first? Or is there a reciprocal relationship between effective life

skills and positive relationships in school? If it had been found that positive relationships in

school predicted efficacy only in the social domain, the reciprocity would be easy to

understand. It is less easy to interpret why positive relationships in school also predict

academic self-efficacy, personal self-efficacy, and self-efficacy in making career decisions

and choices. However, the implications from this finding must be that schools have a strong

ISBN: 978-988-1 7887-3-3 15
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responsibility to do all that is possible to foster connectedness between teachers and students

and among students themselves. Progress in this direction may well have indirect benef,its in

terms of students' enhanced acquisition of other life skills that are essential for personal,

academic and career growth.

It is also important to investigate further the possibility that deficits in life skills in the

academic and personal domains may impede the formation of connectedness to parents,

schools, peers and teachers. For example, there is some evidence that students with learning

difficulties in the academic domain also experience problems in forming easy friendships in

school and may also develop negative attitudes toward school (e.g. Hutchinson, Freeman &

Bell,2002; Kavale and Forness, 1996). There is little doubt that the development of life skills

should be a very high priority for such students. It is in such areas that school counseling and

guidance services or activities have a particularly important role to play in helping students

become better connected emotionally to their schools.

Limitation of the Study

The number of students participating in this study was large (n: 13,490) and reasonable

confidence can be placed on the overall pattem of results obtained; but there is one specific

limitation that needs to be acknowledged. Any study that uses the strategy of self-reporting

by students to obtain raw data is open to some criticism. V/hen asked, 'How conf,rdent are you

in applying life skills in this area?" did the students in this study simply respond in a way that

would present themselves in the most positive light? Self-worth theory suggests that most

individuals will act in ways to protect their own self-image (Covington, 1992) and this may

have influenced students' responses in this study. However, the fact that students completed
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the Life Skills Development Self-Efficacy Inventory anonymously should have minimized any

tendency toward 'self-promotion' in their responses.

Future research might seek to investigate primary school students' actual application of life

skills and efficacy more objectively through direct classroom observation and discussion with

their teachers and parents. Similarly, students' connectedness to school could be appraised

through direct observation and reporting by relevant others (teachers; parents; peers), rather

than through student self-reporting methods.

Implications for administrators, guidance professionals and class-teachers

The reciprocal and interdependent relationships that exist between life skills, self-efftcacy,

and school connectedness were confirmed in this study. Students with well developed life

skills (and confidence in applying them) tend to be those who also have positive beliefs

concerning their self-efhcacy and feelings of connectedness to school, peers and family.

Conversely, students who are def,rcient in life skills tend to doubt their own eff,rcacy in many

school-related areas; and they do not feel as strongly connected to school, teachers or peers.

To improve this situation, schools must place due emphasis on teaching effective life skills,

building students' confidence in their own abilities, enhancing their social skills and

competencies, and helping students to feel they are valued and contributing members of the

school community. In other words, there is very much more to effective 'whole-person'

education than merely teaching specific curriculum content and preparing students for

examinations. To some extent, it is reassuring to hnd that most students in this study felt

confident in their current ability to apply relevant life skills in key areas of academic, personal

and social development. However, as noted earlier in this report, when students get older they

tend to lose some conhdence in their own abilities. It is therefore important that teachers

continue to teach and reinforce essential age-appropriate life skills explicitly to students as
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they move on through the primary and secondary school years. In the academic domain for

example, teachers need to cover not only curriculum content but also demonstrate effective

ways of analyzingproblems, tackling assignments, accessing sources of information, thinking

critically, and asking relevant questions. These academic life skills are entirely compatible

with the objectives of recent reforms in education in Hong Kong. In the social domain,

connectedness to school and self-efficacy are closely associated with having good

relationships with peers and teachers. For this reason, teachers need to be on the lookout for

any students who seem to lack social skills and are isolated, neglected or marginalized by

their peers. It is not always easy to help such students make friends, but sometimes specific

group work and paired activities in the classroom, plus extra-curricular pursuits and activities

of a social and interactive nature within the school's guidance programme can provide

necessary opportunities. If a student can be helped to become more socially competent it is

likely that he or she will feel more positively connected to school and more positive about

themselves.

Since it appears that school connectedness predicts signihcantly students' academic efficacy,

social efficacy, personal efficacy and career efhcacy, administrators should implement whole-

school policies that support a caring supportive social learning environment (Gysbers, 2003).

These policies should reflect an important 'pastoral care' emphasis in the school - an

emphasis that highlights the need to help all students feel valued, respected, supported, and

safe. Guidance professionals and class-teachers should work together to enhance students'

positive connectedness to school and to foster their self-efficacy in applying life skills. This is

particularly important for P.5 pre-adolescents who could be undergoing the transitions to

puberty, a stage that brings additional stresses, uncertainties and challenges. Guidance

professionals should involve class-teachers and all other school personnel in engaging

students more fully in the school guidance programme. Many of the activities now included in
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comprehensive guidance programmes are designed to increase students' personal life skills,

enhance their feelings of self-worth, and develop social and communication skills necessary

for establishing and maintaining friendships.

Guidance professionals could involve class-teachers and all other school personnel in

engaging students more fully in the school learning community (Li, Lerner, &,Lerner,2010).

Class-teachers and subject teachers could collaborate to model and develop positive academic

and social behaviors in their classrooms. Two groups of students in schools are particularly at

risk of developing poor attitudes towards school, and to feel alienation rather than connection.

One group comprises a few academically gifted or specihcally talented students who become

alienated from school because the teaching approach or curriculum content does not challenge

them sufficiently, or because their particular talents are unrecognized and ignored. These

students may have well-developed life skills and have no doubts about their self-efficacy in

most domains; their poor attitude toward school stems from diminished motivation through

boredom and frustration. For these students, the answer lies in early recognition of their

abilities and then the provision of a more challenging curriculum. Fortunately, schools in

Hong Kong are now attempting to provide better opportunities for gifted and talented students.

Such provision is needed in every school. The second group comprises students who are

persistently low achievers. Their difficulties may stem from many and diverse causes, but one

coÍtmon failing is that they usually lack many of the essential life skills related to academic

study, and are also poor in self-management, punctuality, reliability, and school attendance.

Their self-efficacy belief is weak in relation to the demands of school, and this weakness is

reinforced by their persistent failure to reach required standards of work. Teachers and

guidance personnel always hnd it diffrcult to bring about change in members of this group,

but the starting point has to be the teaching of effective life skills and coping strategies that

help them achieve more satisfactory (and satisffing) results within the classroom. Often,
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'attribution retraining' is needed to help these students become more aware of the actual

causes of their diffrculties and how best to overcome their problems (Mclnerney &

Mclnerney, 2002). 'Descriptive praise' is also necessary - praise that clearly specifies the

aspect of a student's work that is praiseworthy (e.g., "'Well done Man Yi. You have

summarized that information from the Web in your own words. And I like the way you have

used subheadings in your report.")

Another approach to helping these lower-achieving students relate more positively to school

is to encourage and recognize other specific abilities they may have. This can be done in

collaboration with parents through extra-curricular activities and by accessing community

resources, for example in sports or performing arts (Lee, 1997). The fact that extra-curricular

activities - particularly those concerned with physical activities and exercise - were found

in this study to be positively related to students' self-efficacy and school connectedness

suggests that teachers should encourage students to participate more fully in such activities.

However, this may be a difficult goal to achieve with students who have become very

alienated from school. This should not be seen by teachers and guidance professionals as an

insurmountable obstacle, but rather as a challenge to their own skills and initiative in

discovering ways to help these students feel more successful and become more connected to

school and school life.
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Appendix I

Student Focus Group Discussion Guide

Note: The text below is a translation. The questions and topics were presented in written Chinese,

and the actual vocabulary used was also simpler for students to comprehend. Where it was

necessary, specific terms were explained to the students before they encountered them in the

questionnaire.

Connectedness

l. What does "connectedness" mean to you? Please share with us your experiences of

connectedness to teachers, peers, parents and community.

2. What guidance activities do you find most useful for enhancing your "connectedness" with

teachers, peers, parents and community? What activities are least useful?

3. What do teachers do that you find have most positive impacts on you and the school? What

other things the teachers could have done?

4. What activities would you suggest the school should implement that would enhance your
relations with teachers, peers, parents and community?

5. How do your connectedness with teachers, peers, parents and community influence your self

confidence and personal growth?

Life Skílls

6. What are the 'life skills'that you use most successful and happy in school, at home, and in the

community? Please elaborate with concrete examples and share with us how you apply life
skills in various areas.

7. How have you acquired or developed "life skills" in school, at home and in the community.
Please elaborate with concrete examples. .

8. What guidance activities do you find most useful for life skills development? What activities

do you think are less useful?

9. What do the teachers do that you find useful for developing your life skills? What would you

suggest teachers to do more of, to help you develop life skills necessary for success and

happiness in school and at home?

10. What activities do you suggest the school should implement that would enhance your life

skills development? Any additional comments or suggestions?

I l. Any additional comments or suggestions?
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Appendix ll

Teacher Focus Group Discussion Guide

l. From your experiences in your schools, how has the implementation of guidance programs

enhanced students' connectedness (e.g. relationship with peers, teachers, and the school as a

whole, parents and the community)? Please quote any examples of good practices that you

would like to share.

2. From your experiences in your schools, how has the implementation of guidance programs

enhanced students' academic attainments and academic self-efficacy? Any examples of good

practices that you would like to share illustrating these.

3. From your experiences in your schools, how has the implementation of guidance programs

enhanced students' personal-social life skills development (e.g. social behaviors and teacher-

student and peer relationships in schoolf Any examples of good practices that you would like

to share illustrating these.

4. From your experiences in your schools, how has the implementation of guidance programs

enhanced students' talent performance, work attitudes and career development life skills (e.g.

awareness of one's interests and strengths, development of leisure and hobbies)? Any

examples of good practices that you would like to share illustrating these.

5. From your experiences in your schools, how is the students' connectedness and life skills

development positively related to student characteristics (i.e. gender, grade, ethnic background,

immigrant status, parents' education, parental support and control, community involvement,

time spent on extra-curriculum activities, and time spent on homeworkX Any examples that

you would like to share illustrating these?

6. From your experience in your schools, how has students' connectedness and life skills

influenced schools' implementation of guidance programs? Any examples that you would

like to share illustrating these.

7. Anything other issues and good practices that you would like to share and discuss with the

group.
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Table 1

Student and family characteristics

Students: N: 13,490 Frequency %

Grade

P.3.

P.5

Missing data

60s5 44.9

7348 54.5

87 0.6

Gender

Boys

Girls

Missing data

6771

6372

347

50.2

47.2

2.6

Immigrant status

Born in HK

Not born in HK

Missing data

10511

2695

284

77.9

20.0

2.1

Mother's educational level

No formal education

Primary

Junior secondary

Senior secondary

Postsecondary

University

Postgraduate

Missing data

62t

126r

2ttt
3 801

43t

t364

353

3548

4.6

9.3

l s.6

28.2

3.2

10.1

2.6

26.3

Father's educational level

No formal education

Primary

Junior secondary

Senior secondary

Postsecondary

Universþ

Postgraduate

Missing data

645

I t9l

2003

3439

446

4.8

8.8

14.8

25.5

J.J

1 1.8

3.8

27.t

1597

519

3650
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Table 2

Students'Time Spent on Activities

Type of Activity N:11081

Mean ^tD

Daily activities (minutes)

Physical exercises

Homework

Revision

Leisure reading

Computer games

Prayer

Chat with family

Chat with friends

Chat with teachers

Time spent in sleeping
(hours)

34.69

59.72

39.16

30.78

50.92

5.s0

31.56

28.68

9.32

8.42

37.47

48.32

44.23

34.53

65.42

10.39

44.09

40.6s

18.95

1.58

tl'eekly activities (hours)

Time spent in uniform
group activities
Time spent in music
activities
Time spent in voluntary
services
Time spent in sport
activities
Time spent in drawing
activities
Time spent in religious
activities
Time spent in drama
activities

0.67

l.05

0.61

r.82

0.82

0.74

0.45

1.73

2.54

1.82

3.63

1.86

2.14

1.54
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Table 3

Psychometric properties of the Life Skills Development Self-Efficacy Inventories (Upper Primaryform)

Reliability Fitness Index

Scale and Sub-scale
No, of ltem means
items mean

Item variances
mean

cFr SRMR iffitáCronbach
Alpha

dÍt
Academic
Developmenl
(N: 3382)

Study Skills

Time Management

Creative and Critical
Thinking

Involvement

921246

985

948

814

865

70

83

95

83

24 467

458

4.55

4.58

4.88

333 1.618

94.671

5 8.887

33.826

t96.205

019

.061
(.0se-.063)

.053
(.044-.063)

040
( 031- 051)

.029
( 019-.039)

.078
( 069-.088)

832

.8 l0

.994

996

966

0t2

0ll

027

Personal
Development
(N: 3370)

Positive Self

Problem solving

Self Management

Self Reflection

917

965

954

246948

840

837

82

l0t

t02

92

94

24 4.58

4.64

4.46

4.59

459

.778

3ss7.493

61.351

244 448

82.661

317 367

993

.983

034

.013

.031

020

034

.063
(.061-.06s)

.042
(.032-.0s2)

088
(.079-.0e8)

049
( 040- 0s9)

.101
(091-.110)

Social Developmenl
(N: 2954)

Communication
Skills

Respect and Affect
Others

Family
Responsibility

Relationships

Conflict Management

Leadership

Avoiding Addiction

469

4.50

4.75

4.68

4.54

4.s l

4.40

5.18

964

.790

.853

.870

.824

.847

.879

.788

010997

015

033

991

73

98

87

108

105

t26

86

tt2

8818 r95

I 18.709

3 1.058

77.4r3

224.5t9

7 t.520

124994

1630.960

880 .0s2

978 .029

962

.990 .016

.985 .019

739 .092

0s8
(.0s7-.0s9)

.064
(.054-.075)

.029
(.018-.040)

.0s l
(.041-.061)

.090
(.080- 100)

.049
(.038-.059)

.066
(.0s6- 077)

247
(.237-.257)

Cøreer ønd Tslent
Development
(N: 3484)

Talent Development

Work Attitudes

Career Exploration

78l8 4.69

4.73

4.59

4.69

.941

.861

.863

.828

2383926 132 .930 .035
070

(.068-.072)

.092
(.083-. l0l )

.040
(.03 l -.0s0)

.05 5

(.046- 06s)

.94

.94

.85

272 660 9 .968 .027

s8 877 9 994 .0r2

r03.s92 9 .98s .018

Nofe: CFI : Comparative fit index; SRMR=Standardized root-mean-square residual; RMSEA : Root mean square error of approximation;

Cl=Confidence interval
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Seale tlrf
120

t.r9

.676
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Table 5

Gender differences in life skills self-efficacy

Scale and Sub-scale Gender
Item Item
meâns variances F-value T'

Academic Development

Study Skills

Time Management

Creative and Critical Thinking

Involvement

Boys (N:1440)
Girls (N:1493)

Boys
Girls

Boys
Girls

Boys
Girls

Boys
Girls

4.52
4.80

4.46
4.68

4.39
4.67

4.48
4.67

4.66
5.08

.79

.56

.92

.70

l.03
.83

.93

.72

.87

.57

85.208

43.970

64.223

36.903

177.525

.000

.028

.015

.021

.012

.057

000

000

.000

000

Personal Development

Positive Self

Problem solving

Self Management

Self Reflection

Boys (N:1581)
Girls (N:1415)

Boys
Girls

Boys
Girls

Boys
Girls

Boys
Girls

4.49
4.67

4.56
4.71

4.4t
4.50

4.47
4.71

4.48
4.69

.87

.74

1.08

.91

1.05

.97

1.00

.81

1.03

.85

23.478

14.447

10.218

48.941

33.356

.000

.000

.005

.000

.000

.009

.005

.003

.016

.0l l

Social Development

Communication Skills

Respect and Affect Others

Family Responsibility

Relationships

Conflict Management

Leadership

Avoiding Addiction

Boys (N:1207)
Girls (N:1191)

Boys
Girls

Boys
Girls

Boys
Girls

Boys
Girls

Boys
Girls

Boys
Girls

Boys
Girls

4.55
4.82

4.33
4.64

4.58
4.90

4.51
4.83

4.37
4.68

4.41
4.60

4.26
4.52

5.04
5.32

.85

.57

1.15

.81

L03
.67

t.22
.88

l.33
.90

1.20
.90

L40
1.09

.95

.75

63.090

52.176

7 t.919

58.091

49. I 05

16.767

29.822

54.360

.000

.000

.000

.000

.000

.000

.000

.000

.026

.02t

.029

.024

.020

.007

.012

.022

Career and Talent Development

Talent Development

Work Attitudes

Career Exploration

Boys (N:1621)
Girls (N:1553)

Boys
Girls

Boys
Girls

000

.000

.000

000
Boys
Girls

4.55
4.80

4.62
4.82

4.42
4.74

4.55
4.80

.95

.62

l.ll
.78

l.l0
.76

1.03

.70

65.296

30.465

79.436

49.948

.020

.0 10

.026

.018

* Z': the effect size eta squared. Green, Salkind, and Akey (2000) indicated that the range ofeffect sizes for eta squared is .01

(small), .06(medium), and .14 (large)
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Table 6

Gender differences in Hemingway Connectedness

Item Item
meâos variance F-value P tf
meen mean

parents connectedness Boys (N:5602) 3'75 '48
Girls (N:5416) 3.91 .42 l4s'05 '000 '013

school connecrednes' åi,: 3:i! :;å 426.s7 .000 .037

peers connectedness åffi il1^ .;: z$st .000 .022

Teachers connectednes* Boys 3'45 '58
Girls 3.'75 .44 476'43 'ooo 'o4l

trl': the efleot size eta squared. Green, Salkind and Akey (2000) indicated that the range ofeffbot sizes fu¡ eta squared is .01

(small), .06(medium). and .14 (la¡ge).
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Table 7

Grade differences in selÊefficacy in applying life skills

qt
Scale and Sub-scale meâns vâriances F-value

mean meân

Item

Academic Development

Study Skills

Time Management

Creative and Critical
Thinking

Involvement

P.3 (N:1281)
P.5 (N:1698)

P.3
P.5

P.3

P.5

P.3

P.5

P.3
P.5

4.80
4.57

4.69
4.47

4.67
4.44

4.69
4.49

4.98
4.79

.77

.61

.96

.69

t.04
.85

.94

.73

.81

.71

57.769

51.508

47.907

45.640

47.200

.000

.000

.000

.000

.000

.019

.017

.016

.015

.016

Personal Development

Positive Self

Problem solving

Self Management

Self Reflection

P.3 (N:1312)
P.5 (N:17s1)

P.3

P.5

P.3
P.5

P.3

P.5

P.3
P.5

.000 .009

.000 .006

.001 .004

.000 .012

.000 .012

4.67
4.50

4.72
4.56

4.52
4.40

4.70
4.49

4.69
4.49

.92
-t3

r.10
.93

1.18
.89

1.00
.85

1.04

.87

29.r38

18.861

lt.697

37.368

36,046

Social Development

Communication Skills

Respect and Affect Others

Family Responsibility

Relationships

Conflict Management

Leadership

Avoiding Addiction

P.3 (N:1049)
P.s (N:r400)

P.3

P.5

P.3
P.5

P.3

P.5

P.3

P.5

P.3
P.5

P.3

P.5

P.3
P.5

4.79
4.60

4.59
4.40

4.83
4.67

4.81
4.55

4.61
4.46

4.58
4.49

4.52
4.28

s.l3
s.2l

.77

.68

r.02
.96

.93

.81

1.06
1.05

Lt7
1.09

l.l5
.96

t.29
t.22

1.08
.68

27.471

33.197

28.610

44.365

12.780

17.866

36.632

1.709

.000

.000

.000

.000

.001

.000

.000

.l9l

.011

.013

.012

.018

.005

.007

.0ls

.001

career and ralent Deve' P'3 lN:1406)'to?ment p.s iN:rstz)
4.76
4.60

4.79
4.66

4.69
4.48

4.73
4.62

.89

.70

1.05

.88

1.07
.85

.99

.79

28.454

18.321

45.869

14.394

.000

.000

.000

.009

.006

.014

.004

.000

Talent Development

Work Attitudes

Career Exploration

P.3

P.5

P.3
P.5

P.3
P.5

* n': the effect size eta squared. Green, Salkind, and Akey (2000) indicated that the range of effect sizes for eta squared is .01

(small), 06(medium), and.l4 (large).
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Table 8

Grade differences in Hemingway Conneatedness

- Item
Item means vârtânce

meån meell

.000

.000

.000

.000

.007

.014

.a07

.005
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Table 9

Hierarchical regression analysis for prediction of primary school students' self-efhcacy in academic, social,

personal, and career and talent development.

Variable
Academic Development
Self-effìcacy

(N: 1627)

Personal Development Social Development Career and Talent
Self-efficacy Self-efficacy Development

Self-Efhcacy

(N: 1617) (N: l28l) (N =167s)

Beta
Change

R2
Beta

Change
R,

Change
R2

Beta
Change

R2

Step I

Grade

Gender

Step 2

Father's education

Mother's education

Step 3

Parents connectedness

School connectedness

Peers connectedness

Teachers connectedness

Step 4

Physical exercise

Homework

Revision

Leisure reading

Computer games

Pray

Chat with family

Chat with friends

Chat with teachers

Sleep

Step 5

Uniform group activities

Music activities

Volunteer services

Sport activities

Drawing activities

Religious activities

Drama activities

-. [ 87*r

.143**

.123*r

06s

.155**

.343**

.196**

.183**

.037+

-.02s

.028

.053 * *

- 029

.037

-.087

.039*

- 006

030

.048**

- 006

.005

.010

038*

-.025

.012

.05 7* *

030**

.459**

011+*

-.128**

.075 * *

.097**

070*

.243**

.41 I **

.122**

076+*

.088**

-.068**

.032

036*

-.015

.016

.047*

-.03s

030

.021

-.019

.020

.002

.030

.012

.006

.038*

.022**

.0234*

.460**

020**

-.099**

.202**

.003

.170**

.1 94* *

328**

.217+*

137**

.082**

.002

.032

.023

-.0 t6

-.025

.000

.044

055**

.018

-.0r2

-.008

.004

-.008

015

-.001

049*

.053 **

030**

461**

002004

.026**

-.109**

.l2l+*

.029**

.068*

125**

.466**

213**

.349**

I 59**

128**

.019**

. I l6**

-.038*

.032

.009

- 044**

.01I

- 007

-.011

.020

.030

006*+

.042*

023

027

.024

-.018

.019

024

Note. *p<.05, **p< 0l
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Appendix lV

The Life Skills Development Inventories (Upper Primarv Form)
(Yuen et a1..2005)

ademic Self-E Scale-Primarv Fo

Copyright (c) 2006 Mantak Yuen, Eadaoin K.P. Hui, Patrick S.Y. Lau, Raymond M.C. Chan, Norman C.

Gysbers, Peter M.K. Shea, & Thomas K.M. Leung

Please read the following statements carefully and indicate how much confidence vou have in

performing these skills or behaviours. Please circle the appropriate number for each statement to

describe vour deoree of confidence.

1 = extremely lacking in confidence,2 = not confident, 3 = a little lacking in confidence,4 =

confident, 5 = quite confident, 6 = extremely confident

I am confident that I can......

1.SS Apply important study skills such as note-taking,
summarizing, memorizing, using reference materials.

I 2 J 4 5 6

Z.TM Design my own study timetable, and act accordingly. I 2 aJ 4 5 6

l.CC Reflect upon the possible ways of tackling school tasks,

and the consequence.

I 2 aJ 4 5 6

.IL Establish harmonious working relationship with
classmates.

I 2 -l 4 5 6

5.SS Ask questions actively in class. I 2 aJ 4 5 6

5.TM Know how to value, and make use of, time. I 2 a
-t 4 5 6

7.CC View new information and ideas from a new angle. I 2 J 4 5 6

B.IL Establish good working relationship with teachers. 1 2 aJ 4 5 6

).SS Master skills for collecting information on Internet. 1 2 J 4 5 6

IO.TM Manage my study time appropriately. 1 2 a
J 4 5 6

I 1.CC Express myself very clearly in class. I 2 aJ 4 5 6

l2.lL Value the resources and facilities in the school. I 2 aJ 4 5 6

l3.SS Apply effective answering techniques in exams and

tests.

1 2 a
J 4 5 6

l4.TM Finish allocated work within the specified time. I 2 J 4 5 6

15.CC Differentiate subjective opinion from objective facts. I 2 J 4 5 6
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l6.IL Participate in Sports Day. I 2 J 4 5 6

t7.SS Use reading comprehension skills effectively l 2 a
J 4 5 6

l8.TM Plan my approach before I start schoolwork. I 2 a
J 4 5 6

l9.CC Generate a number of ways to solve problems. I 2 aJ 4 5 6

20.L Obey the rules of school and classroom. I 2 J 4 5 6

2l.SS Write clearly and effectively to convey my meaning. I 2 J 4 5 6

22.TM Arrange my leisure time properly. I 2 Ĵ 4 5 6

23.CC Be curious about the things around me. I 2
a
5 4 5 6

24.11- Help teachers, school and classmates actively. I 2 J 4 5 6

Subscales:

Studyskills:SS(items 1,5,9,73,17,21);Timemanagement:TM,(items,2,6,10,14,18,22);Criticaland

creative thinking : CC (items 3,7 , ll, 15, 19,23); Involvement in Learning : IL (items, 4, 8, 72, 16,20,24).
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ersonal Self-Efficacy Scale-Primary Fo

Copyright (c) 2006 Mantak Yuen, Eadaoin K.P. Hui, Patrick S.Y. Lau, Raymond M.C. Chan, Norman C.

Gysbers, Peter M.K. Shea, & Thomas K.M. Leung

Please read the following statements carefully and indicate how much confidence vou have in

performing these skills or behaviours. Please circle the appropriate number for each statement to

describe vour degree of confidence.

1 = extremely lacking in confidence,2 = not confident, 3 = a little lacking in confidence,4 =

confident, 5 = quite confident, 6 = extremely confident

Subscales:

Positive selÊconcept : PS (items 7,5,9, 13,17,21); Problem solving: PB (items, 2,6,10, 14, 18, 22); Self-

management: SM (items 3,'7,11,15,19,23); Self-reflection: SR(items, 4,8, 12, 16,20,24).

ISBN: 978-988-1 7887-3-3

I am confident that I can......

1.PS Recognise my own ideals in life. I 2 J 4 5 6

2PB Positively search for ways to solve problems. I 2 t 4 5 6

3.SM Follow sound eating habits and balanced diet. I 2 J 4 5 6

4.SR Be clear about what is in my mind. I 2 J 4 5 6

5.PS Recognise my strengths. I 2 J 4 5 6

6.PB Stay calm when facing problems. I 2 J 4 5 6

7.SM Keep myself happy. I 2 J 4 5 6

8.SR Set myself clear goals. I 2 J 4 5 6

9.PS Know my own capability. I 2 J 4 5 6

10.PB Generate lots of ways to solve one problem. I 2 J 4 5 6

1l.SM Maintain my weight. I 2 J 4 5 6

12.SR Plan the ways to achieve my goals step by step. I 2 3 4 5 6

13.PS Make good use of my strengths. I 2 J 4 5 6

14.PB Recognise the main sources of stress. I 2 J 4 5 6

15.SM Spend pocket money responsibly. I 2 J 4 5 6

16.SR Evaluate the things that I do. l 2 J 4 5 6

17.PS Be satisfied with myself. I 2 J 4 5 6

l8.PB Identiff the influences of stress on myself. 1 2 J 4 5 6

lg.SM Plan when to take a rest. I 2 J 4 5 6

20.SR Listen to and refer to the opinion of others. 1 2 3 4 5 6

2l.PS Be assured of my abilities. I 2 J 4 5 6

22.P8 Stay optimistic when facing problems. I 2 J 4 5 6

23.SM Maintain exercise habit. I 2 J 4 5 6

24.SR Have the courage to keep evaluating myself. I 2 t 4 5 6



Connectedness and Life Skills Development among Primary Students in Hong Kong:

A Brief Report (December 2010)

Appendix lV

ial Self-Efficacv Scale- Primarv For

Copyright (c) 2006 Mantak Yuen, Eadaoin K.P. Hui, Patrick S.Y. Lau, Raymond M.C. Chan, Norman C.

Gysbers, Peter M.K. Shea, & Thomas K.M. Leung

Please read the following statements carefully and indicate how much confidence vou have in

performing these skills or behaviours. Please circle the appropriate number for each statement to

describe vour deoree of confidence.

1 = extremely lacking in confidence,2 = not confident, 3 = a little lacking in confidence,4 =

confident, 5 - quite confident, 6 = extremely confident

I am confident that I can......

1.CS Express myself clearly in English. I 2 3 4 5 6

2.RA Respect what my classmates think. I 2 a
J 4 5 6

3.FR Be concerned about my family, and help them actively. 1 2 a
J 4 5 6

4.BG Establish a friendship with the opposite sex. I 2 J 4 5 6

5.CM Anticipate possible conflicts among the classmates before
it is too late.

1 2 aJ 4 5 6

6.CB Tell the teachers if I know a classmate is being bullied. 1 2 J 4 5 6

7.LS Lead my classmates to discuss together. 1 2 J 4 5 6

8.AD Resist taking drugs. I 2 J 4 5 6

g.CS Express my feelings. I 2 3 4 5 6

lO.RA Stand in others' shoes, and consider the feelings of my
classmates.

I 2 J 4 5 6

I LFR Communicate with my family by effective means. I 2 J 4 5 6

12.BG Recognize the difference between friendship and

romance.
I 2 J 4 5 6

l3.CM Solve any misunderstanding among my classmates so as

to avoid conflict.
1 2 a

J 4 5 6

14.C8 Express my feelings with courage when my classmates
are being bullied.

I 2 a
J 4 5 6

l5.LS Be capable of organizing and planning activities. I 2
aJ 4 5 6

l6.AD Resist smoking. I 2 J 4 5 6

l7.CS Express myself in Putonghua. I 2 J 4 5 6

l8.RA Cooperate and accomplish games with classmates. I 2 J 4 5 6

l9.FR Manage any problem in family relationships calmly. I 2 J 4 5 6

20.8G Understand how to get along with the opposite sex. I 2 J 4 5 6

2l.CM React appropriately to the circumstances when facing
conflict.

I 2 J 4 5 6

22.C8 Keep calm to solve the problem if you know your
classmates are being bullied.

I 2 J 4 5 6
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23.LS Call on and encourage other classmates to join activities. 2 a
J 4 5 6

24.AD Resist overindulging in playing computer games. 2 3 4 5 6

25.CS Express myself with confidence. 2 J 4 5 6

26.R4 Listen to classmates' opinions patiently. 2 3 4 5 6

27.FR Talk freely with my family members. 2 J 4 5 6

28.8G Stand in others' shoes and consider the feelings of the

opposite sex.

2 J 4 5 6

29.CM Maintain positive social relationship even in a conflict. 2 J 4 5 6

30.C8 Face a problem optimistically if I know my classmates are

being bullied.
2 aJ 4 5 6

31.LS Manage any conflicts generated when leading an activity. I 2 J 4 5 6

32.AD Be considerate about the influence of smoking on myself,
my friends and my family.

2 J 4 5 6

33.CS Express my opinions appropriately. I 2 J 4 5 6

34.R4 Get along genuinely with my classmates 2 -t 4 5 6

35.FR Use appropriate ways to express my feelings to my
family.

I 2 5 4 5 6

36.8G Express my feelings and opinions to the opposite sex. I 2 3 4 5 6

37.CM Keep a positive attitude when facing a conflict. I 2 1 4 5 6

38.C8 Step in to help classmates if they are bullied. I 2 3 4 5 6

39.LS Allocate the work appropriately to group members when
leading an activity.

I 2 J 4 5 6

40.4D Be aware of the harmful influence of drug abuse on

myself, my friends and my family.
I 2 J 4 5 6

4l.CS Express myself by body language such as eye and gesture, 1 2 a
J 4 5 6

42.R4 Listen to classmates' feelings with patience. 1 2 a
J 4 5 6

43.FR Stand in others' shoes and consider the feelings of my
family.

I 2 J 4 5 6

44.8G Listen to the feelings of the opposite sex. 1 2 J 4 5 6

45.CM Positively search for reconciliation when in conflict with
classmates.

1 2 J 4 5 6

46.C8 Have the courage to express my feelings and opinions if I
am bullied by classmates.

I 2 3 4 5 6

47.L5 Help to accomplish the group goal in cooperative
activities.

I 2 J 4 5 6

48.4D Be considerate about the harmful influence on myself, my
friends and my family of spending too long playing
computer games.

I 2 aJ 4 5 6

Subscales:

Communication skills : CS (items 7,9, 17,25,33,41); Respect and accept others : RA (items, 2, 70, 18,26,34, 42);

Family responsibility: FR (items 3,1,1,19,27,35,43); Boy-girl relationship : BG (items, 4,12,20,28,36,44);

Conflictmanagement:CM(items 5,13,21,29,37,45);Copingwithbullying:CB(items,6,74,22,30,38,46);

Leadership skills: LS (items 7,15,23,31,39,47); Avoiding drugs, drinking, smoking, and computer-game excesses

: AD (items 8, 16,24,32,40,48),
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areer and Talent Development Self-Efficacy Scale-Primary Fo

Copyright (c) 2006 Mantak Yuen, Eadaoin K.P. Hui, Patrick S.Y. Lau, Raymond M.C. Chan, Norman C.

Gysbers, Peter M.K. Shea, & Thomas K.M. Leung

Please read the following statements carefully and indicate how much confidence vou have in

performing these skills or behaviours. Please circle the appropriate number for each statement to

describe vour deqree of confidence.

1 = extremely lacking in confidence,2= not confident,3 = a little lacking in confidence,4=

confident, 5 = quite confident, 6 = extremely confident

Subscales:

Talentdevelopment:TD(items 1,4,7,10, 13, l6); PositiveWorkHabits:WA(items,2,5,8, ll,14, l7);Career

exploration: CE (items 3,6,9,12, 15, 18).

I am confïdent that I can......

LTD Explore my capabilities in academic subjects. I 2 t 4 5 6

2.WA Work autonomously. I 2 J 4 5 6

3.CE Explore my career path and goal. I 2 J 4 5 6

4.TD Recognise my potential strengths in extra-curricular
activities.

I 2 J 4 5 6

5.WA Have the courage to take up responsible tasks. I 2 -t 4 5 6

6.CE Identify the necessary personal qualities and skills of staff
required of different j obs.

I 2 J 4 5 6

7.TD Achieve the academic goal I set myself. I 2 J 4 5 6

8.WA Work systematically on allocated tasks. I 2 ô) 4 5 6

9.CE Tell people the reason why I need to work. I 2 J 4 5 6

lO.TD Choose recreational activities in which I am interested. I 2 a
J 4 5 6

11.W4 Finish allocated work on time. I 2 J 4 5 6

l2.CE Inform others of the job that I would like and have

confidence in.
I 2 3 4 5 6

l3.TD Actively participate in different kinds of activities and

contests to enhance my experience.
I 2 J 4 5 6

14.W4 Take the initiative to help others. I 2 J 4 5 6

l5.CE Recognise different kinds ofjobs and careers. I 2 't 4 5 6

l6.TD Achieve the goals set in extra-curricular activities. I 2 J 4 5 6

l7'WA Allocate time appropriately for studying, playing and

taking rest.

I 2 J 4 5 6

l8.CE Cultivate my interests according to the career I choose. I 2 J 4 5 6
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